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Executive summary

In order to support the broader goal of deepening and strengthening the cultural and economic links
between the UK and China, it is the ambition of the UK Government to double the number of
Chinese learners, particularly in schools and among young pdnpR20. This component of the

report researched the teaching of Chinese at school level in the four nations of the UK. It is designed
to provide a picture of current provision for Chinese to serve as a baseline for future developments
and to set out theopportunities for Chinese within developing educational policies. It looks at the
issues faced by teachers, head teachers and pupils and analyses the factors which enable Chinese
teaching to be successfully embedded within the school curriculum as vibk dsrriers to future
expansion.

The report is intended to provide rich data and evidence to support policymaking in both the UK and
China, and to enable educators to have access to information and insights on what is working and
what is not working in@hools across the UK.

The report is based on extensive desk and field research undertaken during the period April to June
2014 and collected via pupil questionnaires, lesson observations and interviews with teachers, head
teachers and a large number ofnar key informants. The report also analyses examination statistics
and provides an overview of the latest relevant psycholinguistic and Heguoistic research in

relation to Chinese. It notes the ongoing expansion of the Confucius Institutes and i@snfuc
Classrooms and sets out the support available for the expansion of Chinese from Hanban and the
British Council, teacher training institutions, and voluntary organisations and the commercial sector.

¢ KS NB Ll inding js $hat there is currently a very fertile context for the development of
Chinese in the UK, but that a more strategic approach is required in order to ensure that the
opportunities are fully exploited and that investment leads to effectind austainable

development. Only Scotland has a strategy in place which is able to channel investment and
resources into activities which are likely to deliver sustainable growth in the number of schools able
to offer Chinese teaching.

Teacher supply isiéntified as the most pressing issue and a key recommendation is the

development of a permanent Uased teaching force: there is ovesliance currently on temporary
G§SIFOKSNE FTNRY [/ KAYl ¢gK2 | NS5 dzyl 6f S dullplac&ictheF A f | f f
curriculum. The report recommends that action should be taken to ensure that more training places

are available for those who wish to train as teachers of Chinese.

In order to increase humbers of learners throughout the UK and so démévbdnefits of increased
cultural and economic contacts with China, action should be taken to ensure that Chinese can be a
realistic choice for head teachers as one of the foreign languages their schools can offer. This will
require that the supply of qudled teachers, training opportunities, resources, assessment systems,
and progression for learnergnatch in quality and suitability if not yet in quantityg those available

for the most widely taught languages.



The report puts forward a framework eéven key objectives with recommendations within each
mapped to different groups of stakeholders. These are:

Policyfocused recommendations:

1. Align high level aspirations with appropriatérgeted and resourced action on the ground
2. Build a UKbased teachng force for Chinese in UK school systems
3. Coordinate efforts and monitor the success of the strategy

Recommendations relating to teaching and learning:
4. t NEGARS I O2KSNByld WiESIENYyAy3a 22d2NySeQ F2N Lldz
years ofsecondary school through to higher education
5. Develop capacity in the management of Chinese in UK school systems
6. Develop a body of expertise and shared professional understanding in the teaching of
Chinese language and culture in a UK context
And:
7. Provide avocacy for Chinese to enhance appreciation of the benefits of a knowledge of
Chinese language and culture amongst pupils, parents, teachers, school leaders and the
general public.

The report notes that ifEnglish speaking countries the position of English as a global lingua franca

gives rise to particular challenges for the learning other languages. This is partly because there is no
obvious single language which everyone should learn. Previous resetir¢che development of

/| KAySasS GSIFOKAyYy3a Ay (GKS |'Y KIFIa KAIKEAIKGSR GKS
WYFAYAGNBlFYQ &dzo 2S O ddirdctgdRisian Pgvidud stidies Both inlthe OKSayidi NJ- €
in Australia have highlighted the portance of adequate curriculum time, appropriate teacher

training and smooth transition between educational phases. The motivations of pupils and the

attitudes of their parents are also identified as important considerations.

e
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The policy contexts for théevelopment of Chinese are different across the four nations of the UK:

In England, the introduction of compulsory language teaching at Key Stage 2 from September 2014
presents a real opportunity for a sustained language learning experience for alhnglits,

however England has a poor record of language learning compared to other European countries.
Issues in relation to public examinations such as GCSE and A level are among the factors deterring
young people from opting to study a language and Gdénanks 8th in terms of the numbers of

pupils entering for a GCSE in a language. However, there is a thriving supplementary sector in
England which ensures that many pupils from Chinese speaking homes are literate in Chinese and
gain qualifications in theanguage. Radical reforms to the system of initial teacher training (ITT) and

a lack of training places for those wishing to become teachers of Chinese present serious challenges
in increasing the numbers of qualified teachers able to teach Chinese.



In Northern Ireland pupils are only required to learn a language between the ages of 11 and 14
though as many as 57% of primary schools in Northern Ireland also give pupils an experience of
language learning (usually as extnarricular activity). The numbef pupils taking a language at Key
Stage 4 (ages 1¥6) has declined significantly since languages were made optional at this Key Stage.
Any norEuropean language being offered in secondary schools must be offered in addition to one
of the main European tgguages and this limits likely take up. It is not possible to train to be a

teacher of Chinese in Northern Ireland.

{020t yRQa SRdzOF GA2y aeadSY RATTFSNER aAayAFAOlLylf
strategic China Plan and the adopt®rf (G KS 9 dzNRB LISHY WmMbHQ | LILINEI OK
means that it has the systems in place to develop its capacity in Chinese. Languages have been a part

of upper primary education in Scotland for many years and teacher education in Chinestalsavai

at a number of universities in Scotland. The numbers of places are set to increase over the next few

years.

Wales is a bilingual nation (Welsh/English) but performs the least well in terms of take up of other
languages of any of the four UK counsgrieike Northern Ireland, the study of a foreign language is
only compulsory between the ages of 11 and 14. Lack of compulsion, severe grading and a
considerable increase in the number of subjects of study available to pupils are cited as some of the
reasans for the very low take up of languages at Key Stage 4. It is not possible to train to become a
teacher of Chinese in Wales.

Hanban and the British Council are leading efforts to raise the profile of Chinese in UK schools and to
increase the numbers of pupils in primary and secondary schools learning Chinese. There is
increasing interest in Chinese language and culture frontda véinge of voluntary and commercial
organisations including publishers, educational trusts and professional associations. Haffevisr,

lack coordination and there is some duplication lack of clarity foresats. Asingle source of
coordination, supprt and training for the teaching of Chines®uld improve theeffectiveness of
investments madeEfforts from China and Chinese institutions in the UK need to be matched by a
coherent response from the UK authorities, led by a UK institution.

In view ofits experience in receiving and training incoming teachers, in organising educational visits
to China, in developing materials for schools and in providing advocacy for languages, and its UK
wide remit, the British Council is best placed to provide th@bnation that is needed and to drive
the strategy for Chinese on behalf of UK authorities. It should be tasked with establshing
coordinating group and with providing the Widsed leadership which is crucial if efforts to expand
and improve the teachig of Chinese are to be most effective. Its role should include ensuring that
effective practice and lessons learned in each of the UK nations can be shared and developed
further.



Only a very few pmary schools are teaching Chinese in a systematic and structured way. However
an increasing number are incorporating elements of Chinese language and culture into their
curricula as part of topic work, language days or celebrations such as Chinesediefhge

presence of Confucius Classrooms is having an impact on the number of primary schools able to
offer their pupils some experience of Chinese.

There are indications that both the number of schools teaching Chinese and the number of learners
studyingit are increasing albeit very gradually from a low base. The rate of increase is faster in
Scotland than in England. In Wales and Northern Ireland Chinese teaching is in the very early stages.
In England there is a very mixed picture of provision amdstibject is much more likely to be

offered as an extraurricular subject than as a mainstream option.

Over 10,000 learners in UK schools sat examinations in Chinese in 2013. A disproportionate number
of these come from the English independent sector,clitdccounts for 44% of English GCSE entries
(from end of Key Stage 4 pupils) and 71% of English A level entri#&8 y&ar olds). Entry figures for

A level are anomalous and believed to be skewed by the large number of native speaker Chinese
pupils takinghe exam in the independent sector. Exam entries for Chinese tend not to show the
exceptional skew towards female candidates seen in entries for other languages. In England, more
boys than girls take GCSE Chinese.

Psycholinguistictgdies of native speakers of Chinese support the view that the learning of Chinese
by nonnative speakers will be more successful if teaching starts early and includes the learning of
characters from the start.

Neuroimaging research shows that readingn@ké activates different parts of the brain from those
involved in reading English.

Despite widelyheld views that the grammar and structure of Chinese present few problems to those
learning it as a foreign language, a number of complex features of thedge have been identified

as likely to cause consistent difficulties to learners. This suggests that the subject knowledge needed
by teachers of Chinese goes beyond simple native speaker competence.

Research suggests that some explicit teaching of tahaseded in the teaching of Chinese as a
foreign language.



Pupils learning Chinese are more likely say they enjoy their lessons than pupils learning other
languages, and particularly so in the case of boys.

Although the vast majoritef all pupils think that Chinese is hard compared to other languages,

there is some evidence that this perception may be exaggeratbd perception of Chinese as a
difficult subject is less marked in learners who are actually studying the subject them wWho are

not. Where pupils are wethught and there is sufficient curriculum time available, they derive
O2yaARSNIoftS alrdGdAaFlrOGAz2y FNRBY WONIO1AYy3d GKS
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Most informants felt strongly that characters (both recognition andting) should be introduced

from the beginning, in order to give pupils time to assimilate a sufficient number to progress beyond
the early stages. When taken at an appropriate pace, pupils enjoy learning and writing characters.
Similarly, most felt thapinyin are a necessary part of the skill set as well as useful support, but
should not predominate or be a substitute for the learning of characters.

Whilst all teachers want to instil good pronunciation and provide learners with correct models of
tones @ part of this, many believe that tones are not crucial to understanding and should not be
overemphasised at the expense of progression in other areas.

Many of the methods successfully used to teach Chinese are similar to those used by UK teachers of
other languages; however, there is some evidence that in the case of Chinese, teachers may provide
more explicit discussion of the distinctive features of the language in English. Active learning
methods used for other languages work equally effectively @itinese and are appreciated by

learners.

All teachers thought that English was necessary to explain features of the language and culture to
pupils, and in some cases to translate words. There is some evidence that this practice is more
widespread in thedaching of Chinese than in the teaching other languages. However, greater use of
the target language could perhaps be made for classroom routines and standard interaction, as was
witnessed in a number of schools by the researchers.

Despite some useful fraework documentation in Scotland, there is not yet a clear shared
understanding of progressianhow to describe different levels of competence, how to enable
learners to reach them and find out whether they have.

The teaching of the culture issometmeStH f & A G K GSNE adzZISNFAOALff&xz
WSYNROKYSY(IQ FOGAGAGASAD ¢KSNBE Ad AyadzZFFAOASY
to developing generic intercultural competences.

The presence of native speaker teachers or assistants from China could be more effectively exploited

to support classroom teachers. The research observed little team teaching. Training focussing on
techniques for using the native speaker within the classan could help to ensure that Chinese

T
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native speakers from China and-tt&ined and experienced practitioners are effectively deployed to
benefit learners.

There are rich opportunities for further research on methods and approaches which are effective in
different UK contexts and other variables affecting UK learners.

Head teachers of schools where Chinese is taught are convinced that it makes an important
O2y GNROdzGA2Y (2 LlzLIAf & Q daoN@ir uRdeiNthn8imyddGhe Wworl@ yhist | 4 4 |
vision is key to developing and saisting the subject in schools.

Teacher supply is a major barrier preventing the language becoming more strongly embedded within
the school system. Utfained and experiencedeichers of Chinese are vital for enabling Chinese to
become fully embedded in the school curriculum and facilitating the best use of temporary staff
coming from China. UK teachers who are not specialists in Chinese require considerable support and
trainingin order to be able to teach the language successfully. Problems with visas and adaptation to
the UK context are among factors currently limiting the effectiveness of temporary staff from China.

For Chinese to be successfully embedded in a school,ienffaurriculum time must be allocated
over a sustained periodthere are schools already providing innovative models of how this can be
achieved.

The current rapidhdeveloping status of language teaching within the primary curriculum in England
and Scdiand constitutes an important opportunity and enabling factor for developing Chinese.

Most English secondary schools teaching Chinese apply some sort of selection by ability; this may
limit expansion by reinforcing the perception that learning Chinesalig suitable for a small

number of pupils with special talents. In schools where the language iestabllished, Chinese has
found a place alongside other languages taught. However, there can be tensions with teachers of
other languages when Chinesédrigoduced in a high profile way which is perceived to sideline other
languages.

The potential for Chinese to appeal to different types of learner may provide opportunities for more
pupils to derive success and satisfaction from language learning.

There § a shortage of accreditation for the early stages of learning Chinese (Scotland excluded) and
a widespread view that the current A level Chinese is skewed towards native speakers and therefore
not suitable for those learning the language from scratcichosl.

t dzLJA ING/Q yWBt 212 dzNJ/ Sbheidg@isrupiedbat & niimbidofpdints2nikhin the system,
notably when they move from primary to secondary school or into the Sixth Form from a school
which caters only for pupils up to the age of 16. Asdesdegree courses for those who have

studied Chinese at school, which was identified as a problem in the past, has now been resolved.

Parental attitudes can also be a crucial enabling factor. Parents are most strongly supportive of their
children learmg Chinese in those schools working in more privileged circumstances and where
GKSNB INB KAIK FALANIGAZ2YyA 20SNIff F2NJ 6KSANI OKA



The outreach work to other schools undertaken by Confucius Classrooms, while valuable in its own
right, does notalways provide the best opportunities for sustained expansion.

Links with business, with partner schools in China or with Chinese communities in the UK are under
developed and could provide valuable support Chinese teaching in schools.

W Chinese is fully embedded alongside other languages being taught in the school

w The school has a long term strategic commitment to developing the teaching of Chinese
and all staff and pa&nts have bought into the benefits of Chinese

W The school makes full and effective use of collaboration with partners

w The school works to ensure effective transition between educational phases through
2dzi NBI OK ¢2NJ] | YR &dzLJLJ2 Niy throdgiStd iifeSsiNB Q 2 2 dzNJ/ S

w The opportunity to study Chinese is open to pupils of all secamomic backgrounds
and abilities

w There is sufficient curriculum time to enable pupils to make good progress in their study
of Chinese

W The teacher(s)f Chinese is/are able to provide an excellent linguistic model as well as
pedagogic skills which are appropriate for pupils studying in the context of the UK

W The school provides training placements for the new teachers of Chinese

() The school ensures thatl teachers teaching Chinese are well networked with others in

the same situation and that they have appropriate professional development (CPD)
W ¢KS GSIFOKSNJ 2F /KAySaS Aa lofS (G2 adAYdz I (S
develop their abilityto appreciate and think critically about different cultures.

() The use of an immersion (Clbpproach ensures that a large amount of curriculum time
is given over to Chinese so that pupils can make good progress with the ¢ggngua
W The IDL (interdisciplinary learning) approach allows pupils to learn Chinese through cross

curricular projects which extends the curriculum time available and encourages learning
in realistic contexts

W The use of team teaching and IT can be invaluahbeawiding access to good linguistic
models.
W A short but daily lesson in Chinese can be highly effective where curriculum time is
under pressure. Regular exposure to the language helps learning
w A whole school approach in which many different departmegits/ci NA 6 dzGS (2 GKS

knowledge of China and Chinese can be particularly effective when curriculum time is
under pressure



W Providing pupils of Chinese heritage with the opportunity to gain qualifications in
Chinese ensures a steady supply of bilinguditeiate and bicultural young people who
can use their language skills for higher education and work

() There is a recognition that commitment to the language must also involve an
exploration and appreciation of the culture which gdeyond superficial images and
descriptions

() Early success with language learning demonstrated through success in examinations like
YCT can be a motivating factor
W I NBIF GA@S dzaS 2F | 6ARS NIy3aS 2F NBaz2dz2NDOSa

ageappropriate textbooks and sethade materials/activities drawing on resources both
from China and the UK can be stimulating to pupils

w Where parents are actively engaged by the school in the value of their children learning
Chinese, the levels of pupil metition are generally higher

The recommendations are targeted at a relatively small group of stakeholders who have the remit
and the expertise to act strategically. They do not presuppose a large investment of additional
resources, but the implementation of a more strategic approacbrder to make better use of

those currently availablel'hey are directedin particularat UK central government and the four
education departments, at the Confucius network of institutes and classrooms and at Hanban and
British Council, who commission#ds report. There are also specific recommendations for
examining bodies, teacher training providers, university Chinese departments and schools teaching
Chinese.

Three key recommendations need to be put in place as apnglition for success. These are

9 Adopt a strategic and collaborative approach to the development of Chinese and ensure that
investment and resources are focused on achieving shared aims. Establish a coordinating
group to guide and develop the strategy.

9 Provide an increasing numbertefacher training places for teachers of Chinese, with
incentives to schools and other providers if necessary.

9 Develop a body of expertise and shared professional understanding in the teaching of
Chinese language and culture in a UK context




Introduction

This report has been jointly commissioned by the British Council, China and theiGsmhstitute
Headquarters/Hanhan who are working together on an initiative to develop Chinese language
capacity in the UK as a means of supporting deeper anaiderocultural, educational and economic
links between the UK and China.

¢CKS . NAGAAK [/ 2dzy OAf Qa NBLRNIL W[IlFy3dzZ 3Sa F2N G§KS
Chinese as one of the ten most important languages to the UK over the next 20 yearepadit

revealed that the UK has a shortage of people able to speak those languages which are so important
F2NJ GKS O2dzy iNBEQa TFdzidzNB LINRPALISNARGEe FyR 3If20lf 3
number of economic, geopolitical, cultural anduedtional factors including the needs of UK
odzaiySaasSas GKS !''yQa 2¢0SNASIFa GNIRS (I NBHSGAXZ RAL
internet.

It is the ambition of the UK Government to double the number of Chinese learners, particularly in

schmls and among young people by 2020.

The research exercise was divided into 2 components. The first component looked at why the UK
needs Chinese speakers, what is the nature of the need and to what extent the UK is able to meet
that need given the currdrstructures and education provision. This report from the second
component focuses specifically on education and analyses educational policy in the four nations of
the UK; effective learning environments and obstacles as well enablers to effective ¢palingeeks

to set out the current extent of Chinese teaching in primary and secondary schools in each of the
four nations and the opportunities for development within the current policy context. It looks at the
issues faced by teachers head teachers aumgils and analyses the factors which enable Chinese to
be successfully embedded within the school curriculum. This component also makes a set of
recommendations aimed at policymakers and providers and includes a number of case studies to
illustrate the learning of Chinese in practice in different contexts throughout the UK.

There are a number of target audiences for whom this research will prove useful. Policy makers
both in the UK and China will have rich data available to them to inform future strategisions

and policies affecting the bilateral relationship between China and the UK, the development of trade
between our two countries and the way in which we educate young people in the UK to participate
fully in future collaboration and to support theultural understanding between us.

Educators will have access to a detailed picture of policy and practice and be able to make informed
decisions about the teaching of Chinese to young people across the UK. They will be able to see
clearly what is worikg and what is not working in schools and to understand how to overcome
obstacles which might occur as they work to develop sustainable and outstanding teaching of
Chinese in a school environment.



The research for the 2nd componerdvered three major strands:

1. Learningg focuson pupil attitudes
2. Teaching; focus on teaching methodology and resources
3. Enabling factors and obstacle$ocus on system level factors and the wider policy

environment.

These three strands corresponded to three main target groups for the collection of data: pupils,
teachers and schools, to provide a 360° perspective on the key issues related to this research.

The following research methods were employiedjather quantitative and qualitative data for this
report:

Desk research:

w Desk research into educational policy, educational systems and academic research into
effective learning of Chinese

w Compilation of data from the British Council, Hanban and osiogirces on primary and
schools thought to be teaching Chinese

w Analysis of national statistics (e.g. examination data) and surveys to produce

guantitative and qualitative data on the teaching of languages in the four UK nations and
on Chinese in particular

Field research:

w Semistructured interviews with teachers of Chinese, head teachers and Heads of
Language Departments

w Focus groups of pupils learning Chinese
W Lesson observations
W Questionnaires for pupils studying Chinese and for those studying otherdgagu
W In-depth face to face and telephone interviews with a wide range of key stakeholders
andinfluencers (see list as Appendix
Other:
() Feedback from key stakeholders who attended a workshop at which preliminary findings

were shared and discussed.

The research took place during the period April to June 2014.

In order to interview teachers and head teachers, to observe lessons and to gather data from pupils,
the research set up visits with eight schools teaching Chinese representing differégtson



throughout the UK. Criteria for the selection of schools included having provided Chinese teaching

for at least two full academic years, having a longer term commitment to the teaching of Chinese,

and having a reasonable sample of pupils learninddahguage as a curriculum subject (rather than

Fa Iy WSYNAROKYSY(iQ &ddzo2SO0 2NJFa I fdzyOKGAYS 2NJ

The list of schools to visit was drawn up by the project team to include both primary and secondary
schools, to represent the state, the indapdent and the voluntary (supplementary) sectors, and

with coverage across the four nations of the UK. Advice was taken from Confucius Institutes in the
four nations as to which schools to visit. Three schools in England, three in Scotland and one each in
Northern Ireland and Wales were selected for visits, all of which agreed to take part in the research.
Subsequently, a ninth school was visited in England, in order to provide further evidence of Chinese
teaching in primary schools. All visits took placerny May and June 2014.

Research instruments were developed by the project team including-steugtured interview

guestions, questionnaires for pupils learning and not learning Chinese, and lesson observation

sheets. The pupil questionnaires were sug@lin advance to schools, with the request for them to

be completed by at least two classes of pupils in each school. Two researchers visited undertook a
RFeQa @GArard G2 SIFIOK a0K22f O6SEOSLII FT2N) (g2 27F (K
day.)

I fAal 2F AYRAQGARAzZ fa FyR NBLNBASYy(l GAPSEa 2F 1S¢
INRdzLIQ F2NJ 0KS NBaSINOK FyR GKSaS 4SNB AydSNIASE
during the research period. As the research developdter individuals and organisations were

identified as important sources of evidence and opinion and these too were interviewed. A

workshop was held at the British Council on 20 0@&4at which preliminary findings were

presented and discussed. Resdus also participated in two national conferences on the teaching
of Chinese held during the project period.

The project team were in close contact with the commissioning organisations throughout the
research period and provided weekly updates on progyres

As a result of the research process, the research team was able to draw on fecpitted and
documented evidence from the following, on which the present report is based:

€

440 pupil questionnaires

9 school visits

7 Head teacher interviews

5 interviews with Heads of Languages

7 learner focus groups

10 structuredinterviews with teachers of Chinese

17 lesson observations

28 interviews with other key informants including Confucius Institute directors, civil
servants, publishers, teacher trars and others as listead Appendix 1.

exam statistics from the UK and China

secondary sources including published academic literature and previous research
reports

W a speciail-constructed data base of nearly 586hools

eEegegeegeee
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The repot is divided into three parts which cover:

Part 1: he context for the development of Chinese in the UK

Part 2: Research findings

Part 3: Effective practice in the teaching of Chinese in UK schools.

Part 1starts by lookingt previous studies into Chinese teachindgengliskspeaking countries

including thosecommissioned by the Englisleartment for Education. It revievtbe work of Jane
Orton at the Melbourne Graduate School of Educatarthe Australian experience oédeloping

the teaching of Chinese. It théooks at the educational policy environment in each of the four UK
nations and how this impacts on the teaching of languages. It provides an overview of the current
situation of Chinese in relation to other langyes taught in England, Northetreland, Scotland and
Wales. It sets outthe support available for the teaching of Chinese, including programmes and
resources provided by Hanban and the British Council and the role of voluntary and commercial
organisationslt also looks at the availability of initial teacher training and resources for the teaching
of Chinese.

Part 2 examines data from surveys of schools and examination statistics on the situation of Chinese

in the UK. It seeks to establish baseline figura the number of primary and secondary schools

thought to be teaching the language, and looks at trends in pupil numbers taking public

examinationslt alsoprovides a revdw of some relevanacademic literature in relation to the

teaching of Chinesimdudingpsycholinguistic and neusinguistic research into how Chinese is

learned.It then focusses on the three major strands of research undertdkanners, teachers, and

systemlevel issues in relation to the teaching of Chinese. It looks at pupiparehtal attitudes

towards Chinese, the profile of teachers of Chinese and methods and approaches observed. It also

covers the perceptions of head teachers and teachers of other languages as well as wider issues such

Fa (S OKSNJ adzLILXNG SRR TNRY WINSIYNINENIG22 dizy A OSNRAR A (&

Part 3 presents analysis of what constitutes effective practice in the teaching of Chinese in UK
schools. It identifies factors which contribute to the effective development of Chinese teaching and
presents ten case stue of schools including primary, secondary, independent and state schools
working in different contexts across the UK.

Conclusions from the research gyeesented asssues emerging which are helping or hindgrthe
expansion of the Chinede greater numbers of learnersand recommendations for different groups
of stakeholders lead on from these.



Part 1¢ Thecontext for the development of Chinese in the UK

1. English speaking countries and €k

1 In English speaking countries tpesition of English as a global lingua franca gives
rise to particular challenges for the learning other languages. This is partly because
there is no obvious single language which everyone should.learn

1 Previous research into the development of Chinessseching in the UK has
highlighted thechallengesn movingChinesef N2 Y 'y WSYNAOKYSydQ o
subgct as well ashe lack of a centralkgirected vision.

AllEnglish speking countries facehallenges with regard to the learning of languagé® wide
acceptance of English as a global language and lingua franca for politics, business amaeizade,
that it can be difficult to convince native English speaking citizens of the need to ldwnn ot
languages whether for employment or leisure. Policy makers face complex decisions about which
languages should to be learned and why as well as how to distribute resources effectively across a
number of languagesOnedisadvantage of providing oppontities for school age children to study

a wide range of languages for learning is the difficulty of developing a unified and nblpproach
across the different phases of education which can assonginuity for learners. However, it

would alsobe a difficult taskfor the government of any Englispeaking nation to prescribe a
language which all schools should teach because there is no overwhelming case for a focus on a
single language.

Economic growth is a key priority for the currdsikgovernment L G & NRdziS YI L) (2 W&
adzadFAYylroftS FyR ol fl yOS Rlerdfe®imaingtionallidade, expaitK SR Ay f |
promotion and attracting investment into the UK as priorities foradtloy R AdGa wnamm Wty
DNRg(OKQ KAIKE A AL SIS & &S W9 w3 AN KRR B WevaritieBy 31 KQ
value and benefits of a workforce skilled to work in other languages receives no mention and it is

perhaps tle reason behind thismission which is at the heart of the issues affecting coimeit to

the learning of languages in the UK.

To a greater or lesser extetite challenges described above resonatali of the UK countries and
affect not only thenational capability in languagésit alsolimit economic competitivenesat a time
whenglobal trade and investment have never been more important

! Teresa Tinsley and Therese Comfbessons from Abrog@fBT, 2012)

<http://w ww.cfbt.com/evidenceforeducation/our_research/evidence_for_government/international_policy_r
eforms/published_research_reports/lessons_from_abroad.aspx> [accessed 17 October 2012].

2HM Treasury/BIS he Plan for Growt2011.

SHM Treasury/BISbid.



A number of esearchstudies havdocussing on particular issu@srelation to the teaching of
Chinese in the UKThese included teacher supply, coordinated vision and strategy, qualifisation
and assessment, progression, the lack of classrbased research. A report by Clthe National
Centre for Languageshich was commissioned and published by the Department for Children,
Schools and Families (DCSF, now iDnfHE)07 jdentified the follaving issues:

1 40% of schools offering Chinese did so as an &xtracular option only and there were
significant barriers for schools in moving to providing Chinese teaching as a mainstream
subject

1 Concerns about the availability and suitability of quedifions, including the need for a
lower level qualification than GCSE

9 Teaching materials were regarded as poor

9 Teacher supply of qualified teachers of Chinese: only 31% of schools offering Chinese had
access to one

1 Problems reported in sustaining pujiterest and motivation, in a context where languages
were generally regarded as a hard subject.

The report, which surveyed local authorities as well as schools thought to be teaching Chinese,
found that attitudes towards the teaching of Chinese were gahligipositive, except where the
subject was seen to be in competition with other languages.

A further valuable piece of research into the teaching of Chinese in England was thathedAice

Waterhouse Coopers (PWC) consultancy firm in 28188, comnissioned by the DCSFThe PWC

team was charged with mapping activities taking place in primary and secondary schools for learning

| KAYS&aS YR lo2dzi / KAYylFXS O2yadzZ GAy3 gAGK adl | SK?2
FINBSR 2LIA2yQd ¢ KS wikddeddlior a@enyallyfdideBte Risian,Cleaii  § K S NB
ownership of the agenda and coordination of activities that were currently being funded on a
projectby-LINP 2SO0 o6l aAad LG y20SR SaLISOAFtte GKIFG W L
andil NXBIjdzA NBa O2yaARSNIoGES Ay@SadyYSyd (2 odaAftR |
report the DCSF issued an invitation to tender for a coordinating body for Chinese, but the change of
government in 2011 meant that the contract was never awarded.

42 y33s [® 3 | AJIAYyaEAasT [ ot b OHnnyo alyRIENARY (SFOKAyYy3 A
views, Thd.anguage Learning Journal, 36:1, pP®1Zhang G. X. & Li, L. M. (2010). Chinese language teaching

in the UK: present and future, The Language Learning Journal, 38: B @GILT, the National Centre for

Languages (2007). Mandarin language learningganesh report No. DCSRW019.
Http://mwww.cilt.org.uk/home/research_and_statistics/research/cilt_activities/linguistic_diversity.aspx.

5DCSF (2009). Mapping of resources and support for the teaching of Chinese culture, history, language and

current affairs.



2. The Australian experience

1 Research into some of the barriers preventing more succetesduahing of Chinese i
Australia provides useful pointers for the United Kingdom

1 Recommendations from the Austrafiaesearch highlight the importancd
adequatecurriculum time,appropriate teacher training and smooth transition
between educational phases.

1 The motivations of pupils and the attitudes of their parents are identified as
important considerations.

=}

The last decadéas seera number of resarchers explore the development of Chinese learning in
English speaking countries and the particular challenges faced by English speakers in learning
Chinese. One of the leaders in this field is Jane Orton of the Melbourne Graduate School of
Education, ose research focusses on the development of Chinese in Australia and the United
State$. She describes, for example, how the number of schools offering Chinese in the United States
tripled between 2005 and 2008 with generous government funding and diiwe the top although

GKS &addzaidlAylroArAftAde 2F (GKS RS@St2LIv¥Syia ol a adafrf
development of separate assessment systems for English speakers and those of Chinese heritage in
Australia and the establishment of a major ieaial programme, The National Asian Languages and
Studies in Schools Program (NALSSP). Orton and her colleagues at the Chinese Teacher Training
Centre at the University of Melbourne have published widely on many aspects of Chinese learning,
from the need or strategic vision and drive to the development of effective resources for the

teaching of Chinese to native English speakers and support for the professional development of
teachers.

Chinese has been one of the six most frequently taught languagessirefla for more than 20

years (although the smallest of the six) and the Australian Government has placed a high priority on
Australians becoming 'Asia literafeNational curricula for primary and secondary levels have been
developed along with a largeody of resources for teaching the language. Separate assessment
systems for English speakers of Chinese and Chinese heritage speakers have also been put in place.

h NI 2y Qa HprowdesdBeiafied pidiufe of the Australian experience in devetptiie

learning of Chinese which is extremely useful to the nations of the UK which are still in the relatively
early stages of developing their capability in Chinesece ithighlights both the high pupil dropout

rates as well as the limited levels ofguistic proficiency reached by those who continue to learn

6 Orton, J. (2010). Chinese Language Teaching in Selfaaalia, USA and UK, On Line Opinion: Australia's
e-journal of social and political debate. http://www.onlineopinion.com.au/view.asp?article=10295&page=0

" Ministerial Council on Education, Elmpment, Training and Young Affairs (2008). Melbourne declaration on
educational goals for young Australians.
http://www.curriculum.edu.au/verve/_resources/National_Declaration_on_the_Educational_Goals_for_Youn
g_Australians.pdf



Chinesé.The report shows that 94% of those learning Chinese as an additional language drop out
before Year 12 (218 years old), usually once the language is no longer compulsory with the resul
that by senior secondary school, the teaching and learning of Chinese in Australia is overwhelmingly
a matter of Chinese teachers teaching Chinese to native speakers of Chinese.

According to Ortonpone of the reasons why learners of Chinese as a foreigguage abandon their
study of the language is their lack of success in developing proficiency due to:

1 the intrinsic difficulties of Chinese for an English speaking learner

1 insufficient teaching of particular aspects of the language

1 inadequate time foitearning (according to Orton the Foreign Service Institute in Washington
estimates that a native English speaker takes approximately 2200 hours to become
proficient in Chinese compared to 600 hours in French).

Orton points to studies with learners @hinese as a foreign language which show that the principal
motivating factor which keeps learners engaged with the language is not that which may be
described as 'Chinese is important for my future career' but rather the possibility of success and the
fad that learning Chinese is something that they enjoy doing with classmates and teachers.

Orton reports that while English speaking teachers who can teach Chinese are highly sought after,
many of them have limited proficiency in the language (in terms ohplogical and grammatical
accuracy as well as breadth of vocabulary and characters). Native speaker Chinese teachers, on the
other hand, often have difficulties in relating well to Australian children and have difficulties in
managing classes as a resaflfanguage, pedagogical and cultural barriers.

hNI2yQa NBO2YYSYRIGAZ2Y A FT2NJ AYLINRPOGAY3I GKS GSI OKA

9 anincrease in the number of hours available for the learning of the language

9 agreater use of digital resources

1 anincrase in the number of opportunities to hear and use the language in real situations
such as on language camps, visits to China etc.

9 the opportunity for learners to continue learning Chinese at university

1 ensuring that known difficulties are addressed intbpte-service and irservice teacher
training

9 effective transition between primary and secondary schools so that progression of learning
is not interrupted

i tailoring solutions and initiatives to meet the need of the learners in question rather than
seeking W2yS aAl S FAada FttQ az2fdziizyo

Ly AYLERNIOFYyGd FaLSOod 2F hNI2yQa NBaSIHNOK Aa KSNJ N
family and community have in motivating learnefShe notes that arents often need help to
ensure that theirexpecta®iy & | 602 dzi GKSANI OKAf RNByQa fSIENYyAy3 |

8 Orton, J. (2008). Chinesanguage Education in Australian Schools.
http://www.asiaeducation.edu.au/verve/_resources/chinese_language_education_in_australian_schools_file.
pdf



3. The policy environment

In the United Kingdomaducation policy is devolved to the administration of each of the four

countries with some notable differences in the approaches to languadesation. The sections

which follow set out the situation for languages education in each of the four UK countries and show
how the teaching of Chinese is being developed within each unique policy framework.

4. England

1 Theintroduction of compulsory language teaching at Key Stage 2 from Septembler
2014 presents a real opportunity farsustained language leaing experiencefor all
English pupils

1 England has a poor record of language learning compared to other European
countries

1 Issuedn relation topublic examinations such as GCSE and Adegelmong the
factors deterringyoung peopldrom opting to study a language.

1 Chinese ranks!8in terms of the numbers of pupils entering for a GCSE in a language

1 There is a thriving supplemengasector in England which ensures tingnypupils
from Chinese speaking homes are literate in Chinese and gain qualifications in the
language

1 Radical reforms to the system of initial teacher training (ITT) and a lack of training
places for those wishing become teachers of Chinepeesent serioughallengsin
increasing the numbers @fualifiedteachersable to teach Chinese.

England is the largest of the four countries which together make up the United Kingdom and has a
population of justover 56 million, making it the"most populous country in the EU. England is an
ethnically diverse country with one in evesixschoolchildren speaking English as an Additional
Languagg

9 DfE (2014). Schools, pupils and their characterigtitss://www.gov.uk/government/publications/schools
pupilsandtheir-characteristicganuary2014 18.7% of primary schoolchildren and 14.3% of secondary pupils
are reported as having a firsiiguage other than English.



https://www.gov.uk/government/publications/schools-pupils-and-their-characteristics-january-2014
https://www.gov.uk/government/publications/schools-pupils-and-their-characteristics-january-2014

Given its rich ethnic diversity and the multilingualism of sahits cities (research shows that in

both London and Manchester over 200 languages are sp&keme would expect England to be

acutely aware of the advantages of foreign language learning. However, quite the reverse is the case

as was recently noted ia report by the Confederation for British Industry (CBI) and Ernst & Young

WhdzNJ LISNODSAGSR ' YOAQDIESyOS (26 NRaA FT2NBA3AYy I y3Ao
market place where knowledge and customs cotify.

The perception of the coungras a nation with poor language skills persists in both national

discourse and in views expressed overseas. This picture is supported by the recent European Survey
on Language Competences (ESLC) survey which placed England second from the bottom out of 14
countries?.

Since the current Coalition Government came into powe2Gh1,the field of education has been
marked by a series of radical reforms aimed at raising standarals phases of education amving
already outstanding schools much greasertonomy in developing and sharing their good practice.
Other reforms in the education sector include a complete overhaul of initial teacher training, a
significant increase in the level of tuition fees paid by students for their university level educatio
and a vigorous expansion of schools with academy status which can operate independently of local
authorities. The concept of free schools was also introduced and consortia encouraged to apply to
the Department of Education to establish new schools whiohld also operate independently of

local authorities. A number of the free schools established or awaiting approval have a strong
language element and some are bilingual primary schools designed to provide young pupils with
immersion in a language aghthan English (see belgw

Until 2004, languages were compulsory in English schools throughout Key Stages 3 (ays 11

and 4 (1416 years of age) but this was changed to Key Stage 3 only by the government of the day in
amove to free up the curriculum in order to introduce a wider range of qualifications that pupils
would find motivating and relevant. As a result, the number of pupils studying a language to GCSE
started to fall dramatically from 78% of the cohort sittipa GCSE in languages in 2001, to just 43%

in 2011. The coalition government which came into power in 2010 has introduced some major
policy changes in the area of education including fundamental changes to examinations for school
age children, the introdetion of a new National Curriculum, and, through the withdrawal of funding
and the rapid expansioof academies and free schools (which depend directly on central
government).a diminution of the role of local authorities. Another major initiative, thglish
Baccalaureate (EBacc), introduced as an accountability measure for schools in January 2011, aimed
to strengthen the status of@demic subjects including the humanities aadguages, both ancient

10John Eversley and othelfs,t Yy 3dz- 3S / FLIAGFf @ al LAY 3 (G KS(Lgndoy:Idz- 3Sa 2
CILT/Institute of Education, 2010atalie Edden and otherMultilingual Manchester2010.Alex Robertson

and others Mapping Community Language Skills: the school language survey in Manchagtiingual

Manchester, 2013.

Uy LkONyad FyR ,2dzy3d> aG2AyyAy3d h@SNESIa Y .22adGAy3 .d
12 European Commissiofjrst European Survey on Language Competences. Final R&dart
<http://ec.europa.eu/languages/esic/index.html>.



and modern. This has had a positive effect in bogstite number of pupils taking language subjects

in Key Stage 4 with as many as 50% of state schools reporting an increase over the past 3 years in

the numbers of pupils taking a language at Key Stage 4 and 33% of schools reporting an increase of

10% or moe'®. However, the status of the English Baccalaureate has been reduced by the

introduction of an alternative measue] y2 6y & Wt NPINBada yQ 6KAOK YSI
pupils in eight subjects which may or may not include a langiadé the same timenew, more

rigorous GCSE courses are being introduced and it remains to be seen what impact these reforms

will have on take up for languages. Although there are calls in some quarters for languages to be

made compulsory again up to 16, no political padgras keen to espouse this policy.

Within schools, languages face a number of specific obstacles, most importantly the pereeption

and, increasingly, hard evidence of, harsh and inconsistent grading of public language examinations
which has had a negativmpact on the take up of languages by students preparing for GCSE and A
level examinations. Students aspiring for university places, encouraged by teachers and school
leaders, prefer to study for A levels in those subjects in which the highest grademere

achievablé®. At the same time, the promotion of other subjects such as Maths and Science deemed
important for the economy, has attracted students away from languages.

Alongside its publicly funded state schoolsgland also has a long established system of

independent (fegpaying) schools covering both primary and secondary phases. Although only about
7% of pupils attend fepaying schools, the independent sector is very important both because it
employs a numberfadifferent approaches and practices to the teaching of languages and because it
has traditionally been a rich provider of linguists, both in the main European languages (French,
German and Spanish) as well as lesser taught languages and those witmtliffétieg systems.

The Language Trends survey 2013/14 shows that 32% of A level entries come from independent
schools even though post 16 students at independent schools only represent 18% of the total cohort
for A levels®. It is of great concern, thefere, that the numbers of students studying a language to

A level in the independent sector has begun to decline very sh&rply.

BKathryn Board and Teresa Tinslesinguage Trends 2013/14. The State of Language Learning in Primary and
Secondary Schools ingtand (CfBT Education Trust/British Council, 2014).

14 DfE,Progress 8 school performance measure. Information for sgHzaig.
https://www.gov.uk/government/publications/progres8-schootperformancemeasure

15 Joint Council for Qualifications, A rewief Modern Languages at A level: A* Grade and low take up. 2014
http://lwww.jcq.org.uk/mediacentre/newsreleases/mflreview-pressnotice

1 Board and Tinsley.anguage Trends as above

17 Ibid.



In England learning a foreign language has recently become compulsory for pupils@i#gaas

of age (compulsory language teaching fay 71 year olds was introduced in September 2014). In

February 2013 the government published its expectations for what should be covered by the end of

Year 6 (age 11). There is a strong emphasis on high standacdmmunication using both spoken

and written language. Schools are free to choose any modern or ancient language and should

enable pupils to make substantial progress in one langd&géhile 95% of English primary schools

report that they are alreadyeaching a language to pupils at Key Stage 2 (add9, Zhe quality and

guantity of provision is very inconsistent and many primary schools acknowledge that they will find

Al OSNE OKIttSyaaya G2 YSSiG GKS -rn® ONGsidus i Qa SEL
issue to be tackled if primary phase languages are to be a sucéeSlisOKSNE Q 246y f Ay I dzA
competence. The other the severe disjuncture between secondary and primary schools. Recent

research has found evidence that as many as 468timfary schools have no contact at all with

secondary schools and that only 27% of secondary schools say that they are able to offer pupils the
opportunity to continue with the same language they were learning at primary s¢hobhis lack of

collaboratbn between phases could have implications for the development of the teaching of

Chinese, as the introduction of a wider range of languages in primary schools may exacerbate

transition problems.

In England mostkaching for the languages of ethnic minorities is provided by the voluntary s&ctor
Classes are usually organised by the community itself with or without support from local authorities
or schools and are often poorly resourced due to precarposnonexistent- external funding.
According to the DfE school cen&itbere are approximately 16,500 Chinese speakers amongst
English schoolchildren.

There have been a number of initiatives aimed at supporting the teaching and learning of languages

other than hhe main European languages taught in schools. These have included work by the

Teacher Development Agency (now part of the Department for Education (DfE)) to look at ways of
improving teacher training and access to Qualified Teacher Status (QTS) forseafob@mmunity

fly3dzZ 3Sa IyR fa2 GKS RS@GSt2LIVSyid 2F + yS¢ &adzi
which were introduced in 25 languages, including Chinese. These and other initiatives in this sector

have been halted by the current Government aimhsiderable barriers to professional training in

community languages remain, not only for teaching but also for translation and interpreting.

18 DfE,Languages programmes of study: key staga@.3
¥ Board and Tinsleianguage Trends, as above

20 |bid.
2LCILT, SCILT and CILT Cy@ommunity Language Learning in England, Wales and Scpfiafé.
2p1 [ 5L/ X a{OK22ft / Syadzai Wl ydzZ NBE wnamm [ |y JidPrin&y, 51 41 @ b

{SO2YyRINE YR {LISOAIf {OK22fa o0& 5SOflNBR -am#NRG [ y3d
information/eal-statistics/lang>.



Since 2005 the Higher Education Funding Council for England (HEFCE ghasedelsinguages as

WAANF 0SIAOFEE@ AYLRNIFIYG FyR @dzZ ySNI6fS adzoaSOis
has been made available in England and Wales to address declining national capacity and stimulate
demand for courses. The 2005 HEF@&port also highlighted the relevance of languages to

dzy A@SNEAGASAQ AYOASNYyFGA2yltAaldA2yY F3ASYyRIFax OF ff
WAYOGSNYIFGA2YIFEQ 6KSYy (KSe& O2yidlAy y2 flFy3dza3asS O2

In 2009, a report commissioned by HEFCiBuestigate the status of languages in English

dzy A OSNEAGASAT O2YYSYiGSR 2y (GKS 101 2F 3I20SNYyYSy
strategy for languagé$ Its author, Professor Worton, also recommended that universities should

work collaboraively to demonstrate the value of languages in the internationalisation agenda to

Vice Chancellors and university managers, and to develop more degree programmes with a study

abroad element. Since then the squeeze on university finances has resultedah@cthreatened

closures of language departments and a continued trend for provision to be concentrated within the
LINBadGAIA2dza WwdzaaStf DNRdzLIQ 2F dzyAOSNEAGASE 2FFES
learners. Whereas there has been ath in the number of students taking language courses as an

adjunct to their main degree subjects, applications for specialist language degrees have been falling

and were recently reported to be at an-tilhe low?.

There has been very little recent policy development in the area of languages in vocational courses.
A UKwide survey of FE colleges has shown that very few attempts are being made in the sector to
offer language courses to those studyfieg vocational qualificatiorts.

The coalition government supported the development of a new type of institution in England called
University Technical Colleges (UTCs). These provide integrated technical and academic education for
14-19 year olds, teachg technical subjects alongside GCSEs which may include a foreign language.
The UTCs are supported by a local university and closely involve employers. Seventeen such colleges
have already been approved and a further 33 are in development and likelydpereed by the end

of 2014/early 2015 providing the country with 50 UTCs in total. These new institutions and their
supporting universities have the potential to develop new models of excellence in language learning
linked to vocational subjects.

2The Routes into Languages initiative, and the creation of 5 collaborative area studies researeh cent
24 Michael Worton,Review of Modern Foreign Languages Provision in Higher Education in E2§R&d
<http://www.hefce.ac.uk/pubs/year/2009/200941/> [accessé January 2013].

% Teresa Tinsley,anguages: The State of the Nation. Demand and Supply of Language Skills inBhtstK.
Academy,. 2013 <http://www.britac.ac.uk/policy/State_of the Nation_2013.cfnSee also
http://www.theguardian.com/education/2014/apr/10/studentsakinglanguagesecord-low

26 CfBT and otherd,anguage Learning in the FE Sector. A Survey with FE Colleges 202011



There arealso many partime language courses for adults being offered by Colleges of Further
Education, universities and other providers, but these are not organised collectively or registered
centrally so it is very difficult to assess their contribution to leage learning.

The past two years have seen major reforms to the system of initial teacher training in England with
the Government putting individual schools at the heart of all initial training for new teachers rather
than universities and other higher education institutions (HEI) who previously provided one year
specialist postgraduate teacher training courses leading to the awarding of the PGCE (postgraduate
certificate of education). Schools Direct has been created teimadividual trainees directly with
schools offering training places in particular subjects. Training via School Direct leads to QTS
(Qualified Teacher Status) which can only be awarded by an accrediting body or in some cases to a
PGCE. In most caseadeschools hold the Schools Direct training places and then nominate their
preferred HEI or training provider to validate the QTS or award the PGCE. Where the training
provider is not an HEla small number of institutions run SCITTs (Schodr€®imnitial Teacher

Training) a partnership with an HEI is required as only they can award the PGCE. The
implementation of the School Direct initiative is still in its infaang we do not yet knowhat

impact this school based, demand led system of teacher training has on subjects which would
generally attract very small cohorts of candidates, as is the case with lesser taught languages.

There are very few UK institutions in England offering alitrd specialist teacher training courses

for Chinese. Those that exist are in England and Scotland (none in Northern Ireland or Wales) and
provide a qualification in teaching in secondary schools. There are no initial training courses for
primary schooteachers including Chinese as a specialist subject.

In England, the DfE has recently announced a highly ambitious aspivatitie part of Hanban and

the IOE Confucius Institute increase the number of graduate teacher training places for Chinese to

160 per year by 203, Until now, English teacher training institutions have between them offered
around30o p LI I OSa LISNJ @8SINE 6A0GK GKS YIAY LINPOJARSNA
D2f RaYAUKQa /2ftfS3AS3T gAGK &wmivérditiSslicH ds Greflietd) G A y 3  y d
Edgehill and Exeter. For a number of years now CILT/CfBT have been running-aastdol

programme (SCITT) specifically aimed at native speaker teachers of Chinese who wish to gain

Qualified Teacher Status (QTS). Taeent changes to the structure of teacher traig in England

mean, howeverthat Goldsmiths College has had its numbers cut and is no longer able to offer

training for Chinese and other lesser taught languages. The University of Sheffield has also seen its
trainee numbers much reduced as a result of the reform of the ITT system in England.

A search of the UCAS website for teacher training opportunities starting in England in September

2014 shows that four providers are offering initial teacher trainingphl? YYSa Ay WwaSO2yRI
alyRFNAYQ®d h¥F¥ (GKSaSsz G2 IINB aOKz22fa ¢g2NJ Ay gAl
and the Institute of Education. One of the schools working with CfBT is also offering training in

27 Elizabeth Truss on increasing the number of pupils studying Mamdadune 2014.
https://www.gov.uk/government/speeches/elizabettiuss-on-increasingthe-number-of-pupilsstudying
mandarin



partnership with the University of Pmmouth. There are no teacher training courses offered for
Chinese in the East, East Midlands, North East, South West or West Midlands. It seems unlikely,
therefore that the aspiration to increase the number of specialist teacher training place®liive

can be met without significant strategic intervention.

For a number of years, Goldsmiths College has also been running a lower level training course for
teachers of Chinese, in conjunction with the UK Federation of Chinese Schools. This has offered 20
places per year to those working in supplementary schools or as volunteer teachers elsewhere and is
a potential bridge to PGCE other courses leading to Qualified Teacher 8tstusclear whether

this course will continue to run.

Teacher training providersay there is no shortage of Chinese speakers wishing to train as tegchers
though some would need some preparatory training or an upgrading of their qualifications to enable
them to access it. The barrier to increasing the number of places is theflackawls offering

training placements.

In addition to increasing the number of specialist teacher training placesjaman, once again

working through thdnstitute of Education Confucius Institusdso aspires to achieve a similar five

fold increasen the number of norspecialist teachers trained in Chinese. The provision here is short
in-service sources aimed at existing teachers and trainee teacted NJ SEI YL S GKS W9 E L
I KAYl Q LINE 3 Nbelow 8s pRiSofideveBpimtRs provisidhe Institute of Education

Confucius Institute has set up a training course for serving primary and secondary teachers in

London who wish to learn to teach beginners Chinese. The course includes support and resources

YR A& TFdzyRSR 0@ LdnHoB Schdold RxbElleAc® FuhdRuytiR?B16.Q &

The core shool based examination faupils in English schools at Key Stage 4 is the GCSE (General
Certificate of Education) which is available as a separate examination for each scheai subj

studied. Pupils are expected to achieve grades between A* (at the upper end of the scale) to C in
order for the qualification to be taken into account for academic progression. Individual school
performance is measured by the numbers of pupils achgeii - C grades in any of&@&ademic

subjects including a language. Key Stage 4 pupils generally need to achieve 5 GCSEs at@@des A*
in order to progress. At podi6 the majority of pupils study for two years before taking A level
examinations in arsall number of subjects (usually between 2 and 4) which they have chosen based
on their interests, aptitude and plans for higher education. However, there is an increasing trend for
independent schools especially to offer the IGCSE (International G&restdicate of Education) at

Key Stage 4 because of dissatisfaction with the GCSE exam. At Key Stage 5, schools can opt to offer
the IB (International Baccalaureate) or RigPreUniversity) examinations as alternatives to A levels

in languages, which teaers increasingly see as unfairly harsh in its grading compared to other
subjects.

Until recently there was an increasing trend for pupils to study towards NVQs (National Vocational
Quialifications) in languages. These examinations were based on agtdas& based approach to
fly3dzZ 3S tSIENYyAYy3a FtyR a2YS (iSFOKSNAE | yR Lzt a 7
GCSE. However, since the Coalition Government has prevented schools from using passes in NVQ



gualifications towards their performanaata, the number of schools offering NVQs has declined
rapidly. The wide range of language examinations available under the Asset Languages scheme has
suffered the same fate and have now been withdrawn by the OCR exam board which developed and
marketed hhem. Asset Languages were available in 25 languages and provided pupils with the
opportunity to study and gain awards in smaller steps and starting at a lower level than GCSEs. The
exams also gave pupils with the possibility of achieving separate aeti@aifor the individual skills

of reading, writing, speaking and listening.

¢CKS ySg¢ bl GA2Y It [/ dzNNROdzf dzy F2NJ 9y At FyR o{ SLIWGSYGa
may be of any modern or ancient foreign language stmould focus on enabling pupils to make

substantial progress in one languag&Vhen pupils move to secondary school, teaching may be of

Fye Y2RSNY €l y3dzZ 3Ss o6dzi AlG &aK2dz R WodzAt R 2y (1 KS
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The most widely taught languages in English secondary schools (both state and independent sectors)
are the principal European languages of French (95% of schools), Spanish (69%) and Gerdian (50%)
Fewstate schools offer pupils the opportunity to learn languages other than these but the range of
languages on offer in the independent sector is more varied. The vast majority of both independent
and state secondary schools make provision for some pigpiésarn more than one foreign

language in both Key Stages 3 and 4 (91 per cent and 78 per cent respectively). The second foreign
language on offer is most commonly another of the three main European langfiages

Three quarters of English primary scho@adh French at Key Stage 2 and very féferdChinese

see Part 2 belowThe reason for the choice of language taught is very often based on the language
skills of current teaching staff. It remains to be seen whether the requirement of the new national
curriculum for England for schools to ensure that pupils at Key Stage 2 make substantial progress in
one language with a focus on both written and oral eoumication, will have anynpact on the

teaching of lesser taught languages, including Chinesen@hienational curriculum in England
distinguishes requirements for modern and ancient languages but does not make specific reference
to languages with different writing systems.

Chinese ranks eighth in terms of the number of e&#ifor modern language subjects at GCSE,
accounting for 0.7% of entries from English pupils at the end of Key Stage 4:

28 DfE.Languages programmes of study: key stage®.3
29Board and Tinsleys above.
30ibid



GCSE entries in language subjects 2013
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Numbers of entries for language subjects at GCSE, Key Stage 4 pupils, England, 2013
See sectior2 for further analysis of GCSE antkyel entries.

Studies of languages in the English school system have highlighted the greater prevalence of Chinese
in independent as opposed to state schools, and the vulnerability of the subject in a context where

the lesser taught languages struggléfitad a place in the school systethHowever, the latest

Language Trends survey noted that, among the leteght languages, the number of schools

offering Chinese did appear to be growing slowly.

A very recent survey of Chinese teaching in Greater Mesteli? T 2 dzy R LINRE @A aAiz2y G2 068
RSYFYR FNRBY aOKz22fa (G2 LINRPOARS / KAySaS (G4SIHOKAy3
nervous and conservative about introducing a new foreign language and saw Chinese as a risk. It also
noted the instficiency of teacher supply.

There are at least two groups developing plans for free schools involving a strong element of
Chinese. One is the Marco Polo free school in north London which proposed a bilingual
(Chinese/English) primary school for the ettaliy-diverse constituency of pupils in its local area.

The other is the Dragonheart Primary School project being developed by the Manchester Chinese
Centre. This again is not aimed at pupils of Chinese heritage but intended to serve all pupils in the
locd area. The group proposes a strong element of Chinese with daily lessons, but not immersion in
the first instance. Neither proposal has so far been successful.

At least two other free schools, Tiger primary school in Maidstone which opened in 2012, and
Abacus Belsize Park primary which opened in 2013, offer some Chinese teaching as part of their
distinctive offer. Tiger primary school is linked to the New Line Learning Academy Confucius
Institute, and Abacus Belsize Park comes under the auspices of CfBT.

There is also believed to be privatayonsored proposal for an independent Chinese/English
bilingual school in London.

31 bid.
32New EconomyMandarin in Schools. Provision, Appetite and Barriers in Greater MangH2@id,



5. Northern Ireland

1 Pupils in Northern Ireland are only required to learn a language between the ages of
11 and 14 thouglas many a§7% of primary schools in Northern Ireland also give
pupils an experience of langge learning (usually as exttarricular activity)

1 The number of pupils taking a language at Key Stage 4 has declined significantly since
languages were made dphal at this Key Stage

1 Any nonEuropean language being offered in secondary schools must be offered
additionto one of the main European languagasd thislimits likely take up

1 Itis not possible to train to be a teacher of Chinese in Northesiand

Northern Ireland is the smallest of the four UK nations, with a population of 1.8 million. The

Northern Ireland Languages Stratétyhe objective of which was shared by the Department of

Education (DENI), waeveloped by Northern &land Higher Education Institutionk notes that

Northern IrelandO2 ya OA2dza 2 F A da f 2 QisinckedsihglypdsifioningitSelf &SR3IS 2
a strategic location for European and US companies wishing to access a high quality workforce at a
competitive cost. The authors of the Strategy state that UK wide concerns about declines in the level

of language learning in schools and the consequent impact on the skills base apply to an even

greater extent in Northern Irelandanguagesire describeds vital for achieving the objectives of

GKS bL 9ESOdziA@5Q&a 902y2YAO { (N} GS3es Al& ¢2dNR 3
Strategy.

Apart from the economic and educational arguments for languages, the Strategy also recognises that
languages i@ important for wider social and community reasons.

The key objectives of the Northern Ireland Languages Strategy are to:

Promote languages as a skill for life

Promote languages in education

Broaden the range of appropriate language qualifications

Encourge greater global awareness

Improve language skills, particularly among children and young people

= =4 =4 -4 4

33 John H Gillespie, David Johnston and Ailbhe O Colr@nguages for the Future. Northern Ireland
Languages Stategy012.



1 Encourage communication and mutual understanding between members of different
cultural backgrounds

Northern Ireland (a¥Vales) has traditionally shared ardaulum structure with England although
this is increasingly diverging following devolution in 1998. Pupil numbers are around 335,000 of
which a tiny percentage (less than 700) is enrolled in independentgtaia funded) schools. In
2013/14 10,697 wer®f | A& SR | & WyadéfiditoN Bdel dadae Hbiitgte
communicate in English or Irish and a figure which has grown rapidly in recent{ears.

There are 210 post primary schools in Northern Irelaha/hich 68 are grammar schodls

Languages are currently compulsory in Northern Ireland for all pupils agéd. Hollowing the

example of England, languages were removed from the statutory Key Stage 4 curriculum in 2007.
This resulted in a 19% droptlme numbers of pupils taking French, German and Spanish in the
following four years. The Northern Ireland Languages Strategy refrained from recommending a
return to compulsory status for languages for pupils up to the age of 16, but recommended that
provison should be reviewed as the effects of a Primary Languages initiative (see below) began to be
felt. With the implementation of a policy for 149 learning involving an entitlement offer of 27

different subjects, a School Collaborative Programme was ksl to promote partnership

working and the Northern Ireland Languages Strategy saw this as an ideal vehicle for developing the
offer of a wider range of languages, taught as both general and applied subjects.

Between 2006 and 2007httee schoolsvere established in Northern Ireland as Specialist Language

School® and although the additional funding for specialist schools has now ceassdhitiative

hasledto collaboration with partner schools and primary feeder schools. One of the three Specialist
Language Schools, Grosvenor Grammar School, is a Confucius Classroom. The Northern Ireland
Languages Strategy called for an increased number of Specialist Language Schools spread across
b2NIKSNY LNBfFYyRZ 2FFSNAY3I ABXREKANEFI® FR EGWE
Strategy also called for these schools to pioneer the use of CLIL (Content and Language Integrated
Learning) at secondary level, and suggested that extra resources could be targeted towards

Specialist Language Schools by dirig languages into the same classification as STEM subjects.

Schoolsn Northern Irelandhre either Selective (grammar schools) or Melective (secondary
schools). With the recent removal of the 11+ examination, many grammar scheelsiegeloped
their own selectiorprocess for pupils wishing to join the school.

34 A newcomer pupil is one who has enrolled in a school but who does not hawatiséactory language skills

to participate fully in the school curriculum, and the wider environment, and does not have a language in
common with the teacher, whether that is English or Irish. This has previously been referred to as English an
AdditionalLanguage. It does not refer to indigenous pupils who choose to attend an Irish medium school.

35 http://iwww.deni.gov.uk/index/factsand-figuresnew/educationstatistics/32_statistics_and_research
numbersofschoolsandpupils_pg/32_statistics_and_reseaatthernirelandsummarydata_pg.htm

36 These are Shimna High School, Grosvenor Grammar School and Belfast High School

37 Gillespie, Johnston and O Corrgir24



The requirement to learn another language is not part of the Northern Ireland primary curriculum,
which was revised in 2007, despite the positive evaluation of a number of pilot projects which took
place between 2005 and 2007. These involved 21 primayodsifout of more than 800 across
Northern Ireland) teaching mainly French but also some Spanish. In spite of the lack of curricular
requirement, a survey carried out in 2007 found that 57% of responding primary schools were
making some provision for theaching of a second language, although in over half of cases this was
in the form of extracurricular activity. The current curriculum encourages the teaching of modern
languages within a multidisciplinary framework and guidance has been published tie&ethers
develop and integrate this. The guidance includes online resources for French, German, Irish and
Spanish.

From 2008 DENI funded a Primary Languages Programme which provided peripatetic teachers in
Spanish or Irish to work alongside existing B&ge 1 primary school classroom teachers (Polish was
also included from 2009). The scheme was, however, criticised for excluding French, which is the
most widely taught language in secondary education. By 2009, 247 schools had participated in
Spanish and®6 in Irisf®. The Northern Ireland Languages Strategy recommended that the Primary
Modern Languages Programme be consolidated and extended and that the teaching of languages at
primary level be strongly encouraged in all schools at Key Stage 1 and e Sta

As in the rest of the UK, the supplementary sector performs an important role in developing

OKAf RNByQa ajAftfta Ay GKS fFy3dza3Sa 2F GKS o1 O1 3N
diverse than dter parts of the UK, and very little information is available on the extent and nature

of its supplementary sector. However Chinese languages are believed to be among the most widely
supported bythe supplementary schoolshich exist

The Higher Education system in Northern Ireland is integrated with that in the rest of the UK with
the exception that students studying at Northern Irish universities pay only up to £3,465 in course
fees (compared to a maximum of £9,000 for Egtguniversities).

38 Primary languages in Northern Ireland: too little, too late? Purdy et al, Language Learning Journal vol 38, 2,
2010



The main languages taught in Northern Irish universities are French, Spanish and Irish. The University
of Ulster also offers degrees in German (Queens University Belfast has recently withdrawn its
German provision) and Queens Univerdelfast also offers Portuguese in combination with

Spanish. Chinese can be studied as part of a wider languages degree at the University of Ulster and
from September 2015, Queens University Belfast will be offering a first degree in International
Busines with Mandarin (alongside its current offer of this degree with French, Spanish, German or
Portuguese). The Northern Ireland Languages Strategy recommended that univédsitlanguage
programmes be established to enable all graduates to leave Northismuniversities with some
language competence. It suggested that such-specialist provision would provide an opportunity

to introduce and develop less¢aught languages such as Arabic, Chinese, Japanese, Hindi and
Russian.

The Northern Ireland Languages Strategy authors described languages provision at Further
Education establishments in Northern Ireland as weak. However, two colleges (Belfast Metropolitan
College and Soutkastern Regional Colleg&ere singled out as strong providers of languages. NVQ
courses and qualifications are not offered in schools in Northern Ireland.

Initial Teacher Training (ITT) in Northern Ireland is provided by 4 university institutionsnitsan

/ 2Tt S3S ovdzs$SSya | yAGSNERAGEe:T . StFradadoT {d al NEQa
Belfast and the University of Ulster. Trainees can opt to do a four year undergraduate degree aimed
specifically at primary level or peptimary leveteaching or they can choose to take a one year

PGCE (postgraduate certificate in education) after they complete their first degree. University

providers of ITT differ in the range of subjects they offer for teacher training purposes, but none

offers Chines.

The Council for the Curriculum, Examinations and Assessment (CCEA) in Northern Ireland has the
dual role of setting examinations and advising the Government on what should be taught in

Northern Ireland. Following the recent reformfecting the national curriculum, GCSEs and A

levels in England, Northern Ireland has decided to retain GCSEs and also the modular structure of A
levels with AS level still counting towards the final A level grade.



The foreigndnguages most commonly taught in schools in Northern Ireland are French, Spanish,
German and Italian. Schools which offer other languages (e.g. Japanese or Russian) must do so as an
additional subject. A recent (2014) survey of language provision imdagoschools by the

Northern Ireland Centre for Information on Language Teaching (NICILT) did not find any evidence of
secondary schools teaching Chin&salthough some are known to be starting to offer some

Chinese teaching through the Confucius Institt

In Northern Ireland, as in Wales and Scotland, some pupils are educated through the medium of the
indigenous language. Pupils in Northern Ireland pupils who receive their education through the
medium of Irish take different exams from those learnihg language as a curriculum subject. Since
2006, Irish, along with French, German, Spanish and Italian, has been recognised as fulfilling the
compulsory language requirement offered by schools under the Northern Ireland Curriculum.

Teacher training irmhguages in Northern Ireland is available only in French, Irish, Spanish and

German though there are supply issues particularly for German and particularly in the primary

phase. To tackle this, the Northern Ireland Languages Strategy suggested that éaagdag

fly3dzZZ 3S LISRFr3I238 6S YIRS LINIL 2F SOSNE LINRYLl NE
training be provided for current teachers and classroom assistants to allow them to include language
teaching within their repertoire.

According tahe Department of Culture, Arts and LeisuBBJA), Chinese is the most widespread
minority-ethnic language in Northern Ireland, with 4,200 speakefhe Northern Ireland Languages

Strategy recognises the importance of languages beyond the traditionally taught European

fly3adza 3SaY WeKS SO2y2YAO LRGSYOGALrf FT2NJ SOSNE OKA
languages cannot be underestimated iglabalised economy, in particular with reference to the
SYSNEHAY3a SO2y2YASa 2F /KAYlL YR LYRAIFQ O6LJP O0HU

In summer 2010, there were 12 candidates for GCSE Mandarin from 9 schools in Northern Ireland.
This distribution suggests that these were children lufi€se heritage. Schools draft in part time
tutors and examiners to enable such pupils to prepare for and take the exams.

The main foreign languages taught in Northern Irish schools are French, Spanish, Irish and German.
In 2013, there were 13,194 entriésr GCSE language subjects in Northern Ireland, broken down as
follows:

3% Unpublshed data provided to researchers by NICILT

40The discrepancy may be due to the marginal nature of Chinese at a very early stage of its development in
Northern Ireland. Heads of Languages answering the survey may not have thought it was relevant to a survey
about curriculum languages. If so, thistilights the gap to be bridged in Northern Ireland if Chinese is to take

its place alongside the main languages taught.

41 Gillespie, Johnston and O Corrgin31



French 6,250

Spanish 3,568
German 1,017
Irish 2,078
Other languages 281

GCSE entries for language subjects. Northern Ireland. 2013

The number of entries for Chinese fraWales and Northern Ireland combined was 51. GCSE entries
in languages subjects in Northern Ireland represented 7% of entries across all subjects in Northern
Ireland, a higher percentage than in the rest of the UK (Excluding Irish, 6%). Entries for German
declined by 11% between 2012 and 2013, which is believed to be the result of Queens University
Belfast closing its German departm&nEntries for Irish rose by 11% and entries for Spanish rose by
9% between 2012 and 2013, while entries for French andtferdanguages suffered little

changé?®.

At A level, there were 1,162 entries for language subjects in 2013, broken down as follows:

French 550
Spanish 513
Irish 309
German 99

Other modern languages 121

A level entries for language subjects. Northieetiand. 2013

There were 140 A level entries in Chinese from Northern Ireland and Wales combined in 2013. A
level entries in language subjects in Northern Ireland represented 5% of entries in all subjects (4%
excluding Irish). Entries for German dropped2ti96 between 2012 and 2103, whereas entries for
Spanish rose by 5%, taking numbers for Spanish very close to those for French which saw a
corresponding decline of 8%.

The Confucius Institute for Northern Ireland was established at the University of Wl@t2. It
has eight classroom hulgone primary and seven secondanyd is seen as a major opportunity to

develop the teaching of Chinese Language and Culture at all levels. However, developments are still

in the early stages.

2CNRBY RA&O0dzaaA2Yy 6AGK vdzSSy QgadiaestdiSieh A & € y3dz 354

43 Data supplied for this report by JCQ
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6. Scotland
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approach to the teaching of languages means that it has the systems in place to
developits capacity in Chinese.
1 Languages have been a partugiperprimary education in Scotland for many years
1 Teacher education in Chinese is available at a number of universities in Scotland and
this is set to increase over the next few years
1 There is no l@rarchy of languages for the purposes of education

=

With a population of over 5,295,000, Scotland is the second largest country of the United Kingdom.
It has three official languages: English, Scots and Scottish Gaelic though the 201 klcewsuas

that 63% of the population reports havimyp skills in Scots and nationally, only 1% of the population
speak Gaelic (predominantly in the Western Highlands).

Scotland has always retained legal, educational and religious institutions which arerdiffem

the rest of the UK, a fact which has helped Scotland to retain its distinct culture and identity. Policy
relating to international relations, trade development and education are no exception and have
resulted in the development of an approachttee teaching of languages which is quite different

from that of the other nations of the UK.

Until recently the vast majority of schools in Scotland have required pupils to study towards a

qualification in a language. The introduction of the new sufie olj dz €t AFAOF GA2y & | & LI
/ dzNNX Odzt dzy F2NJ 9EOSt t Sy 0S Yiduging MétHs bndl Englgh. & dzo 2 S O i
However, unlike the other countries of the UK, Scotland has taken steps to implement the

commitment made at the Barcelomaeeting of the European Council in 2002 to improve the

YFAGSNE 2F olFlaArod ajAffta WAY LI NIAOdzZ NI 6& GSIF OKA
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onthe 1+2 Approach to Language Learning.
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nation's prosperity that young people are attracted to learning a modern language and that they
become confident usrs of a modern language, well equipped with the skills and knowledge needed

“6t NBEARSYO8 /2yOfdaAizyad . NGBSt 2yl 9dNBLISEY [/ 2dzy OAf =



in the new Europe and in the global marketplace. This framework is intended to help address this
YIEGA2ylLf ySSRoQ

In 2006 the Scottish Government published an ambitious 5 yeaegirdor engaging with China

which recognised that increasing Scotland's knowledge and understanding of Chinese language and

Odzf GdzNB g1 a 1 Se& (*2ThdiskafegyavasNitstirefr&sBe@ia 208840 MS change

of government) and again in 2R1This latest version of The China Plan is divided into four priority

I NBlF & GKS aS02yR 2F gKAOK A& Wi2 SELIYR IyR RS
updated strategy recognises that links between Scottish and Chinese educationaliossitaind

the teaching of Chinese in Scottish schools through programmes offered by the Confucius Institutes,

are of increasing importance to Scotland. Importantly, the Scottish Governmduonde CISS

(Confucius Institute for Schools in Scotland) arel@wnfucius Classroom hubs. One of the targets in

the latest version of the China Plan is to double the number of students gaining qualifications in

Chinese language by 2017 (from the 2011/12 |é%elyhere is a recognition that the achievement of
thistaNBSG gAff NBIAdZANB | Y2NB WF20dzaSR 40N} GS3IAO0 R
WiKS O02yliAYydzSR Ay@2t dSYSyYy (i FyR adzLILR2 NI 2F {0240 A
understanding in Scotland is greatly welcomed. We would therdfkeeto see this not only

maintained but increased, as setting the strategic context and direction facilitates the practical
FOGABGAGASE GKFG gAff SyadnNB (KEF adz00Saa¥FdzZ AYLI S
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language learning based on the European Union 1+2 mdiat is we will create the conditions in

which every child will learn two languages in additiotheir own mother tongue. This will be rolled

out over two Parliaments and will create a new model for language acquisition in Sctftand.

NELR2NI SydAdtSR W[ I y3dz IS {°&abk iNgh puplBhediyMay 20220 t I Y RY
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schools, seven primary schools and one cluster of schools (focussing on transition) were
identified/established as pilot#\lthough languages are an established part of theoséary

curriculum and have also been taught in Scottish primary schools for the last twenty years (though

usually only in the final two years of the primary phaskeg 1+ 2 approach to languagesichis

now beginning to berolled out across all Scottisschoolsrepresents a radically different approach

The ambition is that thanew approach will be fully embedded in primary and secondary schools

across Scotland by 2020.

45The Scottish Governmén 0 HAMHO® ! CA@GS | SFNJ {GNIrGS3e F2NJ 9yl 3SY
Republic of China. http://www.scotland.gov.uk/Resource/0040/00409256.pdf

46 There were 309 entries for Scottish examinations in Chinese in summer 2012. See Pafjppemdix3 for

further details.

47 European and External Relations Committee, 4th Report, 2013 (Session 4).(15)

8 http://www.scotland.gov.uk Scottish Government Manifesto Commitment 2011

49 Scottish Government,anguages in Scotland: a 1+2 Approach. Languages Wdskiugp ReportMay 2012
http://www.scotland.gov.uk/Publications/2012/05/3670/downloads



In the 1 + 2 approach all pupilsRi (the first year of primary school, age 5yiveto learn an

additional language (L2) in addition to their mother tongue and continue studying this language until

at least the end of the broad general education (BGE) i.e. S3 (the third year of secondary school). The
{O02G0AaK D2OSNBY DL dANAIOME MV RAYIAGI IK GKI G WSOGSNE O
general education to the end of S3 which includes English, Maths, RME (Religious and Moral

9 RdzOF G A2y 0 PO¥rEBm R5 (tHe [fiftfi HedrlofpEmau® school) at the latest, a second

additional language is introduced (L3).

From S1 to S3 (the first to the third years of secondary school) all pupils have the opportunity to
continue with the second language (L2) and alssttmly afurther language (L3), which may or may
not be the samd.3language they had been studying in primary school . It is important that language
skills already acquired in the learning of L2 can be applied to the L3. The L3 may be offered in a
variety of ways e.g. as an elective, as a master class or as a foifi.opt

¢t KS R2O0dzYSyd W[l y3dz 38 [ SFiedgohknfeRdedtat pfiragyarfdl y RY !
secondary schools work together to ensure a more effective transfer from upper primary to

secondary in terms of content, skills and approaches to learnhig.ig particularly important to

ensure progression in the L2 language which spans both primary and secondary phases.

Language teaching in primary schools is moving away from an approach based purely on defined
WRNRAS B2 ya 2N Wil y3dzZ 38 at20aQ 2F | LIWINRBEAY!l GS¢
learning is fully embedded with the curriculum. While there will still be some discrete teaching

sessions of the language, to ensure the necessary depth of learnihgkdls progression

particularly for pupils in the upper years of primary phase education, teachers in primary schools will
increasingly include use of the language as part of the daily routine and ledsdunsation Scotland

has developed a frameworkif@ach year of primary education including detailed examples of

progression and content and sound files in six different languages, including Chinese.

The majority of decisiomaking about what happens in Scottish schools is devolved to the local
authorities who, in turn, work closely with the individual schools in their area. There is no specific
time allocation for any subject in the Scottish curricaluNational guidelines outline the

experiences and outcomes to which all children and young people are entitled and advice is given on
nationalstandards and expectations what pupils ought to be able to do at different stages of their

50

http://www.educationscotland.gov.uk/learningteachingandassessment/curriculumareas/languages/index.asp
51 Scottish Government Languages Working Grauamguage Learning in Scotland A 1 + 2 Approach Scottish
Government Languages Working Group Report and Recommend&is



learning journey.lt is the responsibility of teachers to work collegiately to come to an agreed
understanding of what this will look like in their own establishments, taking into account their local
circumstances. The study of a language is already an entitlement thoatighmary education and

up to the end of S3 (age 14/15). However, with introduction of the 1 + 2 approach pupils will now
have the opportunity to experience two modern languages during the broad, general education
(BGE). There is no standardised testhgupils in any curriculum area until they reach the age of
15/16 and take their National Qualification examinations.

Scotland has 102 independent schools, the majority located in or near the cities of Edinburgh,
Glasgowor Aberdeen and only 5% of Scottish children are educated through the independent
sector. Independent schools in Scotland follow either the Scottish or English curriculum and work
towards a range of public examinations including GCSES/A levels, theatiinah Baccalaureate

and ScottisiNational Qualificationsall of which are recognised by universities across the UK.
Scottish independent schools pride themselves on academic excellence.

A study of community languadearning in Scotland in 2005 found nearly 100 complementary

schools making provision for children to learn languages after school hours or at weekends. In some
cases these complementary schools were receiving some funding or other support from the local
authority; in others there were entirely independent. Together, they catered for as many as 18
community languages as well as Gaelic and British Sign Language. The most widespread provision
was for Urdu, which had supplementary schools in nine local aitith& followed by Chinese in

severt2

The numbers of undergraduates studying languages at Scottish universities has remained fairly
steady in recent years but the range of languages offered for degree level study hastaeed

eg. Strathclyde University no longer offer a degree in German. However, conversely, Edinburgh
University has seen a dramatic increase in the number of undergraduates choosing to study German
as an elective from 60 in 2010 to 200 in 2014. Chinéseurrently offered as a degree subject at

52 Joanna McPakd&rovision for Communityanguage Learning in Scotlar2D05.The local authorities where
there was complementary provision for Chinese were Edinburgh, Glasgow, East Ayrshire, East Dunbartonshire,
North Lanarkshire, Fife and Moray.



the Universities of Edinburgh and, Aberdeen while the University of Glasgow is introducing a degree
course in Chinese from the academic year 2014/15.The Open University also offers a first degree
course in Chinesand the University of Dundee offers credit bearing module/electives in Chinese.
Heriot Watt University offers a postgraduate course in Mandarin for Translation.

Initial teachereducationis provided by nine universities acrdSsotland. There are two routes to
becoming a primary or secondary teacher in Scotlanfduryear undergraduate degree in

education or an appropriate degree plaoneyear Post Graduate Diploma in Education (PGDE)
programme in either primary or secondateaching. Secondary schetlidentteachets of modern
languages must also undertake a period of time living in a country where that language is spoken in
order to qualify as teachers. Teachers can only be asked to teach in the sector and subjeattfor wh
they are registered.

Newly qualified teachers who have beeducatedin Scotland must undertake a one year
probationary period. This provides teachers with a-gear teaching post in a Scottish local
authority, with teachers allocated to one of filecal authorities of their choosing. Teachers on the
programme have a maximum class commitment time equal to 82% to that oftanfelkeacher,
allowing additional time to be devoted to their professional development. All have access to the
services of aexperienced teacher as a mentor. By the end of the successful completion of the
probationary period, teachers should be ready to gain full §G&neral Teaching CounSitotland
registrationwhich is mandatory to teach in any local authority schookiotland

The first tranche of teachers @fhinesdan Scotland were trained at Moray House, Edinburgh in 2007.
All six places were funded by Scottish Government.stingentswere all native speakers of Chinese,
mostly newly arrived in the UK via the Fra&lent scheme. This meant that in order to remain in

the country, the majority of thoseho qualifiedhad to obtain a permanent teaching post.

In Scotland, courses are offered by the Universities of Edinburgh and, from 2014, the University of
Aberdeen. Te number of studentgach year depends on how many school placements can be
seaired to provide studentsvith the practical, workbased element of their course. There are now

29 GTCS (General Teaching Council of Scotland) registered teachers of Ctihoesiam, a figre

which the Scottish Governmeig monitoring closely as part of its China Strategy.

Scotland's qualifications for students in secondary schools and colleges of further education are
called National Qualification®Q) and are provided by SQA (Scottish Qualifications Authority). They
are available at a number of levels from Nation&, Higher and Advanced Higher.



Additionally, h the senior secondary phase (586), the new awartbr W[ | y 3dzl 3Sa F2NJ [ A T
2 2 NJogens up opportunities for greater flexibility in the range of languages offered and can be an
effective way of continuing the study of an L3 into the senior phase. It comprises three units, one of

which might be undertaken in English and which focusedeveloping practical skills such as

interview techniques or presentation skills. The other two units can be studied in one or two

languages from a range including Cantonese, French, Gaelic, German, Italian, Mandarin, Polish,

Russian, Spanish and Urdtiis hoped that this new award will help increase the numbers of young

people continuing with a language in the Senior Phasé&s@@4

There is no hierarchy of languages in Scotland. Primary schools are free to offer any language,
including Scots, Dofit; sign language or any of the community languages. It is, however, important
that the first additional language (L2) learnt in P1 can also be offered in the secondary school as a
National Qualification.

Based on pupil numbers studgithe language, the main languages taught in Scottish schools are
French, Spanish, German, Italian, Gaelic, Urdu and Chinese. Of the lesser studied languages (ltalian,
Gaelic, Urdu and Chinese), in 2013, Italian had the highest number of Higher enthi@3&itGaelic

had 119, Urdu 109 and Chinese 66. The uptake in Chinese has been increasing as has the number of
establishments presenting candidates.

French has traditionally been the main language taught in Scotland. German, until recently the
second mostaught language in Scottish schools has seen a decline. However, this decline in school
level study seems to have been counterbalanced by a steady increase in students at university
choosing German as an electiygee above. Spanish has seen by farltiggiest increase in Scottish
schools in recent years. However, to date there are far fewer teachers who have been trained/are
gualified to deliver Spanish in primary schaian is the case for German Brench.n the past he
choice of language in primaschoolhasoften beendependent on the language the classroom
teacher studied when she/he was at school themselves although local authdvtveprovided
programmes aimed at developing the language skills of primary phase teathersoll out of tle

1+ 2 approach means that every local authority is now planning the most appropriate ways to
develop the language skills of the primary workforce.

A total of 59 primary schools (2,652 pupils) and 33 secondary schools (1,181) across the country
offer Gadic medium education. Other schools offer pupils the opportunity to learn Gaelic as part of
the suite of languages on offer and which lead to SQA qualifications.

53 http://lwww.sga.org.uk/sqa/57034.html
54The dialect of Scots spoken in the North East of Scotland
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language learning provide Scotland with a springboard for developing the teaching and learning of
Chinese. There are 5 Confucius Institutes (giving Scotland ranfedilis Institutes per capita of its
population than any other country in the world) and an extensive range of opportunities to visit

China, including immersion courses and study opportunities for pupils and teachers which are

rapidly improving the levedf interest in China and growing the desire to learn more about the

language and culture of China.

Scotland ha29 UK registered teachers of Chinese as well as some 22 Hanban teachers working in
just over 50% of Local Authorities across the country. Timher of Confucius classrooms is still
increasing and more teachers will be needed to meet future demand.

Chinese remains vulnerable however, due to itheufficient number®f qualified teacheravailable

to work in secondary schools attik lack of Chinge language skills amongst primary teachers. Most
schools which teach Chinese only have one teacher for the sudnédahe risk that the teacher

might leave or fall sick is a big concern for head teachBesnporary teachers of Chinese from China
cannotresolve the dilemma created by the fact that only GTCS registered teachers are allowed to
present candidates for qualifications.

There is no doubt that theeachingof Chinese in Scottish schools benefits greatly from the
underpinning of strong support&tl2 f A O& f S@St > (KS D2@SNYyYSyaQa /
roll out the 1 + 2 approach to language learning in all Scottish schools.
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7. Wales

1 Wales is a bilingual nation (Welsh/English) but perfotinedeast well in terms of
take up ofother languages of any of the four UK countries

1 Although England and Wales traditionally shared a curriculum structure and
examinations system, this has beenatying since devolution in 2006.

1 The study of a foreign language is only compulsory betwkerages of 11 and 14

91 Lack of compulsion, severe grading and a considerable increase in the number |of
subjects of study available to pupils are cited as some of the reasons for the very low
take up of languages at Key Stage 4

1 Itis not possible to traito become a teacher of Chinese in Wales

Wales has a population of just over 3 million, two thirds of whom live in South Wales.

LY Hnny GKS 2S8Sf3aK D2@OSNYYSyid LlzfAaKSR AdGa &dNI
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skills that lead to economic growth, especially STEM subjects, but without mentioning foreign

language?.

As a bilingual nation, Wales should have an advantageéigfolanguage learning, since research
shows that once the grip of monolingualism has been broken, other languages are easier to acquire.
However, data published by the British Acadéhsows that in terms of foreign languages, Wales
performs least well bthe four UK nations. The study of Welsh is obligatory for all pupils throughout
compulsory education, whether as a first or second language and a growing proportion of pupils
receive their education through the medium of Welsh (around 20% in primaryegidu, slightly

less in secondary/) This means that although all Welsh pupils are learning another language in
addition to their mother tongue, there is a squeeze on curriculum time available for the learning of
other languages.

Although Wales has tratitbnally shared a curriculum structure and examination system with
England, this has been diverging increasingly since devolution in 2006 and at the time of writing a

%52 SfakK ! aaSvyofte D2OSNYYSyidiz a902y2YAO wSySsglt Y | bSé
6 Tinsley.The State of the Nation. See above.

5"British Councill.anguage Rich Europe. Trends in Policies and Practices for Mudtingin Europg2012.

The Welsh Government has set a target of 30% by 2020.
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around December 2014 and could result in the development of a radically different approach to
gualifications.

¢KS uHnmn LRtAOE R20dzySyid Wal l1Ay3a [y3dzZ 3Sa [/ 2dzy
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improving the quality of the learning experience in Key Stage 3 and on action to developlBe 14

phase. These included supporting the development of alternative qualifications to GCSE, business
education linkfocussed on languages, and placing languages within a new qualification known as

the Welsh Baccalaureate. This is a qualification fet94ear olds which can be taken at three

levels, combining personal development skills with existing qualificatiomslar to provide a better

balance of the skills and knowledge valued by employers. When it was first introduced, all students
GSNB NBIldZANBR (G2 O02YLX SGS | un K2dzNJ £ y3dz2 3S Y2F
strand. To support this module CILyin€u, the National Centre for Languages in Wales, in

LI NIYSNBKALI gAGK AdGa LI NByd O2YLIl ye 2W9/ 3 2 fSacC
teachers, developed language materials, including for Chinese which were piloted in schools and FE
colleges delivering the Welsh Baccalaureate. However, in 2013 the Welsh Government set out plans

to remove this compulsory language element from the Welsh Baccalaureate on the grounds that
WGKSNBE 6SNB RAALI NRGASA Ay (K ®asljudtidndbie &hetheF RSt A €
f SFNYSNBR O2dzZ R NBlFfte o0SYySFAl FTNRY &adzOK | akK2NJI

There are very few independent schools in Wales. In Wales foreign language learning has never been
compulsory at Key Stage 4. Tineans that GCSE entries for foreign languages have always
represented a lower proportion of the cohort than in England. However, even against this

background they have dropped significantly in recent years. In 1995 as many as 55% of the cohort
took a lamuage to GCSE whereas in 2013 the proportion was only 22%. The low take up of
languages is seen largely as a social exclusion issue with areas of high deprivation such as Blaenau
Gwent achieving little more than 10% participation in GCSE language courses.

Wales does not use a system of league tables as England does but Welsh Schools are subject to a
banding system in which GCSE results play a part. However, because the banding system does not
RAFTFSNBYGALIGS 0SG6SSy &dzo 2iShDNelsh, Madhs, BoeRce)itie® isW O 2 NB
no incentive for schools to increase numbers taking languages. The banding system is viewed with
scepticism by many teachers and has been heavily criticised by teaching unions.

Schools are currently required to makeemther assessment of pupil progress in foreign languages

at the end of Key Stage 3, though the Welsh Government is proposing to remove this requirement in
the near future. The emphasis in schools is on mother tongue literacy, numeracy and science with
other subjects are receiving very little attention in school inspections and as a result are becoming
increasingly peripheral.

58 Welsh Assembly Government and Young Walksking Languages Cour010.
59 Huw Lewis, Minister for Education and Skills, Welsh Assembly Government, letter to Baroness Jean Coussins,
21 January 2014.



The reasons why it has proved difficult to halt and reverse the decline in languages education in

Wales are broadly similar to thog® England and Northern Ireland, namely, lack of compulsion, an
increasingly wide range of subjects on offer in Key Stage 4 and Sixth Form, an assessment system

which rewards grades rather than subjects and a virtual consensus among pupils, teachers and
paNBydGa GKIFG fFy3adza 3Sa FNBE WKFENRSND GKIFy 20KSNJ &d
Wales since the introduction of 1¥9 Learning Pathways which brought a plethora of new subject

choices into the Welsh curriculum from Key Stage 4 onwards. BiehWssembly was forced to

hold an Inquiry into the unintended consequences of the Learning PatHtegdch many

SRdzOF GA2ylftAada OfFAYSR KFIR LINBOALMKGEFGSR GKS RSC
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languages was not caused by the introduction of the Learning Pathways but was rather a reflection

of the decline in the learning of languages also happening in other parts of the UK. Since schools can
decideto remove a subject from the curriculum if it does not run for two consecutive years, there is
concern that very small classes for languages study may result in closure, reducing further the

numbers of pupils in Wales studying a foreign language.

Languages other than English and Welsh are not part of the primary curriculum in Wales and little
attention has been given by policy makers to developing this area. The evaluation of a pilot project
worth £1.5 million which looked ateveloping language learning in Key Stage 2 and which ran
between 2002 and 2009,showed advantages for Key Stage 4 taken some schools and

particular benefits for boys and children with additional learning needs. In the absence of a policy on
primarylanguages Wales, along with Northern Ireland, has the shortest period of compulsory
language learning anywhere in Europe. Both the Welsh Conservative party and Plaid Cymru are now
committed to introducing languages as a compulsory subject in primary kcimod/ales should they
come into power in future electio§%

80 National Assembly for WaleBnquiry into the Implementation tfie Learning and Skills (Wales) Measure
2009 2012.

61 Welsh Assembly Governmeiityaluation of the Key Stagavibdern Foreign Languages Pilot Projects Being
Delivered in Wales from 202306 2006, pp. £59.

62 http://www.welshconservatives.com/news/movemesinspirelovelanguaje
http://www.english.leannewood.plaidcymru.org/news/2012/08/10/revolution¥@nguageteachingin-
schoolsplaid-leader/
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According to the Welsh Assembly Government School Census in 2010, 6% of pupils in Welsh schools
were believed to speak a language other than English dsh\& homé&2. However, no information

is available on which languages are spoken. A survey of community languages in Wales in 2005
found that at least 93 languages were in use in Wales and that at least 8,000 children spoke another
language in additionat English and Welsh. Chinese speakers were identified in Cardiff,
Carmarthenshire, Denbighshire, Neath Port Talbot, Swansea and the Vale of Glamorgan and
Cantonese speakers also in Blaenau Gwent, Conwy, Flintshire, Merthyr Tydfil and Torfaen. At the
time of the survey local authorities supported provision to learn Cantonese in Cardiff, Denbighshire
and Neath Port Talbot and Mandarin in Cardiff. There was also independeantlgd provision for

both Cantonese and Mandarin in Cardiff. The greatest conceotrati speakers of Chinese

languages was in Cardiff where the local authority said that 10 students were due to sit Chinese
GCSE examinations in summer 2005. Across the country there was provision to learn 16 community
languages either during the school dag an extracurricular activity or through complementary

schools. At the time of the survey a Chinese complementary school was functioning in Bangor, while
in Flintshire children travelled to Liverpool, Manchester or Chester for complementary classes in
Cantones#.

Universities in Wales recognise the important role they have to play in developing strong

international links for Wales and the positive impact that such links are likely to have on Welsh

culture and the economyThe universities of Cardiff and Bangor have Institution Wide Language
Programmes (IWLP) for all students and in three universities in Wales (Cardiff, Bangor and Lampeter)
Confucius Institutes have been established to support Chinese language and nattordy in their
universities but more broadly in schools in their region. As in other UK countries, many
undergraduate students are reluctant to take part in mobility schemes which would give them
overseas experience due to a lack of linguistic and codturral skills. A target for undergraduate

student mobility has been set at 17%.

A UKwide survey of language learning in the FE sector in 2011 achieved responses from seven of the
23 FE coliges in Wales. All of these reported providing language courses but only one reported

linking languages with other subjects or qualifications. Following the main trend of the findings,

most language courses offered are GCSE, A level and AS level. Langhadjeg Welsh were also

B2 SfakK ! aaSvyofte D2OSNYYSyiliz W{OK22f /SyadzaQ> uwnmn
<http://wales.gov.uk/topics/satistics/headlines/schools2011/110906/?lang=en>.
64 Community Languages in England, Scotland and Wales2G05T,



reported as being offered as part of the Welsh Baccalaureate. Few international links were reported
from colleges in Wales, with only one college reporting positiely

CKS W.dzaAySaa [y3dz 3S / KI Yshédh @by GILT], theNatiofd? 3 NI Y'Y
Centre for Languages and rolled out by its sister organisations in Scotland and Wales, is still active in
Wales with 40 business/school partnerships offering pupils a wide range of activities including career

talks, wok experience and language based projects. With the recent severe cuts to the funding of

CILT Cymru, it remains to be seen whether or not the BLC programme is sustainable without the
coordination provided to date by CILT staff.

AlthoughWelsh pupils in Key Stages 4 and 5 take GCSE and A level examinations in a range of school
subjects, these examinations are beginning to diverge in terms of content from the English
examinations of the same name and may change more radically when thegénof the National
Qualifications Review publishes its findings at the end of 2014. Current differences reflect the
diverging curricula in the two countries. Welsh pupils in Key Stage 4 can also take the Welsh
Baccalaureate (WB) which is a separatelifjaation in key skills including communication and

numeracy. The 20 hour languages module which was a compulsory part of the Welsh Baccalaureate
was removed at the end of the 2013/14 academic year.

Welsh pupils are currently able to take National Vaaadl Qualifications (NVQSs) in a number of
languages since language NVQs have recently been classified as IVETs (Initial Vocational Education
Training) and are therefore available to pupils under the age of 16. Most other NVQs have now been
classified a€VETs and are only available to pupils who are older than 16 years of age. IVET NVQs
are recognised as contributing to school performance tables. In response to the declining market in
England (where NVQs cannot be used to contribute to school perforeraihées) OCR, the

awarding body for NVQs has ceased to offer the qualification in Japanese, Chinese, Italian, Irish and
English. Only the major European languages are now available as NVQs. The WJEC examination
board has developed a new qualificationledlQCF (Qualifications and Credit Framework) which is
available at three levels (Entry, Level 1 and Level 2) and in 6 languages including Chinese. The
qualification is made up of a number of small units of around 10/20 hours language study each and
is olganised around 5 themes e.g. Communicating Personal Information and Organising & Planning.
The QCF qualification is suitable for primary age children as well as for adults taking vocational
courses since it can be tailored to meet the needs of specifigpgrof students or individuals. The
delivery of QCF units in Chinese is currently undertaken by staff of the Confucius Institutes in Wales.

55 L anguage Learning in the FE sector, CfBT, 2011



Initial teacher training in Wales is provided by 3 centres created throughdhaborative working of
Welsh universities. The three centres are i) Bangor and Aberystwyth ii) University of Wales and
Trinity St David, Ganarthen and iii) University of South Wales and Cardiff Metropolitan University
plus the Open UniversityTraining to become a teacher of languages is offered by all 3 centres but
not the Open University. Trainees are offered two routes into teaching. The first is via a one year
postgraduate certificate of education (PGCE) and the other is an employment toagedknown as

the Graduate Teacher Programme (GTP) in which the trainee is supported by a school throughout
their initial teacher training and spends most of their training in school. There is currently no
provision in Welsh universities for graduatesttain to be teachers of Chinese.

The main foreign languages taught in Welsh schools are French, Spanish and German although all
children must learn Welsh and English. In 2013 there were 5,911 entries for GCSE language subjects
in Wales excluding Welsh and English, accounting for 3% of GCSE entries across all subjects. Of
these, 483 were in languages other than French, German and S{fakfsty small numbers of

primary and secondary schools in Wales offer pupils the opportunigam|Chinese and are

supported in doing so by the Confucius Institutes at the universities of Cardiff, Bangor and Lampeter.

At A level, there were 1028 entries for language subjects other than Welsh and English in 2013, of
which 196 were in languages othiman French, German and Spanish. The total number of entries

for A level Chinese from Wales and Northern Ireland combined was 140. A level entries for all
foreign languages have declined by one third since 2009. The drop out from language study at A
level has been particularly severe for French with numbers dropping by 23% between 2012 and 2013
and by almost 50% in the past 4 years.

66 A total of 51 candidates from Northern Ireland and Wales took Chinese GCSE in 2013. The Joint Council for
Qualifications (JCQ) was unable to provide a further breakdown.
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The teaching of Chinese

Although the numbers of schools effng pupils the opportunity to learn Chinese is still relatively
small, there is growing interest in Chinese, particularly in primary schools. This growth in interest is
very largely the result of the promotional work being done by the Confucius Irestitud Haban.

Interest in Chinese tends to be more pronounced in those cities such as Cardiff which have Chinese

nationals amongst their population. Where Chinese is being offered in schools it is usually an extra
curricular activity.

In spite of the supprt described above, the fact that all pupils in Wales have to study Welsh or
English in addition to their mother tongue means that curriculum time for other languages
particularly languages like Chinese which are likely to be taught as fourth oafijbdges, is at a
premium. Some decisive policy measures and innovative thinking would be required for Chinese to
be developed successfully in Welsh schools.

There are currently 3 Confucius Institutes in Wales located at the Universities of Cardiff, klampet
and Bangor. These work with primary and secondary schools throughout Wales, wherever schools
wish to introduce or are already teaching Chinese. There is an opportunity for developing closer
collaboration with CILT Cymru whose role is the promotionsarpgport of all language teaching in
Wales. However, the recent reduction in funding to CILT Cymru by the Welsh Assembly is likely to
mean that the capacity of CILT Cymru to develop activities and campaigns with the Confucius
Institutes is limited. Giverhe low take up figures for all languages in Wales, it is also unlikely that
the teaching of Chinese will grow rapidly in the foreseeable future.



8. Support for the development of Chinese

1 Hanban and the British Council are leading efforts to rdisegorofile of Chinese in
UK schools and to increase the numbers of pupils in primary and secondary schools
learning Chinese

1 There is increasing interest in Chinese language and culture from a wide range |of
voluntary and commercial organisations includpuplishers, educational trusts and
professional associations

1 There is some duplication of effort and poor targeting of resources which is
confusing to eneusers

1 Asingle source of coordination, support and training for the teaching of Chinese
would improvethe effectiveness of investments made

There are a number of organisatioasd associationacross the UK providing programmes,
resources and advocacy to support the teaching of Chinese togypeople. The following
do not constitute arexhaustivdist but provides an overview of the many opportunitiasd
resourceghat are available to schools, teachers and pupils.

Hanban, based in Beijing,aguwlic institution affiliated tathe Chinese Ministry of Educati@md

alsothe Headquarters of the Confucius Institutes worldwide. ¢tobimmitted topromoting the

Chinese language internationally andpimviding Chinese language and cultural teaching resources
and services worldwidelt works to supportearnersof Chinese eerywhereandto contributeto
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a widerange ofeducational institutions in countries across the world and is responsible for drafting
international standard for the teaching of Chinese as well as for developing and promoting Chinese
language teaching materials.

In common with the practice of many other countries, China has a worldwide network of centres
aimed at promoting its nationdanguage and culture abroad. The first Confucius Institutes in the UK
were opened in 2005, based in universities in London, Manchester and Edinburgh. Over a ten year



period, theUK basechetwork has expanded to 26 Confucius InstitGteeach focussing odifferent

types of activity according to local demand and circumstance, including the teaching of Chinese
language and culture at all levels, materials development, teacher training, research, and cultural
activities. Itis understood that each Confudiustitute develops its own annual programme of
activities against a budget provided from China. The first Confucius Classrooms in the UK were
opened in 2007 and were closely linked to the Specialist Schools Initiative in England supported by
the Specialis6chools and Academies Trust

{2YS /2y TFTdzOAdza LyaidAaiddziSazr adzOK Fa GKS [/ 2y TdzOA dzi
University of Strathclyde, and the Institute of Education Confucius Institute, focus particularly on

developing the teaching of Gtdse at school level, and support networks of Confucius Classrooms

based in school3.hese two Confucius Institutes have been identified as key for the development of

Chinese teaching in the UK. The long term aim of the IOE Confucius Institute is togpaioduc

sustainable step change in the teaching of Mandarin Chinese in schools in England. It is currently
developing its work in the area of teacher training.

In Scotland, expansion of the Confucius Classroom network has focussed on local authorities rather
than individual schools, providing a more strategic approach to embedding the teaching of Chinese
within clusters of both primary and secondary schools. The 12 Confucius Classrooms in Scotland
currently cover 17 out of 32 local authorities and enjoy thppart of 22 (this will rise to 28 for the
2014/15 academic year) Hanban teachers to support those trained in the UKBtgéife end of the
2015/16 academic yeacotlandwill havemore Confucius Classrooms per capita than any other
countryin the world.

With sevenConfucius Classrooms recently established (2013) in Northern Ireland and 12 now
functioning in Wales, therare a total of 92 Confucius classrooms across the UK. &azis able to
draw on the resources of teachers and volunteer teachers sent by Hanban from China, as well as
teaching resources and opportunities to engage in a wide variety of programmes with China. In
return, the Confucius classroonmust engage in outredicto other schools as well as developing the
teaching of Chinese to their own pupils. Those Confucius Classrooms in England which are part of
the network coordinated by the Institute of Education Confucius Institute are required to employ
their own locallybased teacher of Chinese and may not simply rely on Hanban teachers. In
Scotland, Hanban has agreed to provide local authorities with additional funding (up to 50% of the
cost of a teacher) for five years if school hubs take on a full time teacherradsehio develop the
teaching of Chinese across the schools in the kotal of 12 locaauthorities have taken up the
offer to date.

The Confucius Institutes are wplaced to take forward collaborative projects with other

institutions. Oneexample il KS g2 NJ] 2F GKS [/ 2y TdzOAdzA Ly adAddzis
Education Department of Edinburgh Zoo to provide a programme for young learners in the upper
8SEFNE 2F LINAYINER SRdzOFIGA2y® ¢KS LINRPBIAINIYYS OF ffSF
provided by the zoo with followp activities and sessions offered by the Confucius Institute for

Scotland's Schools for those primary school teachers who are learning Chinese and who are

gradually working towards introducing it as the L3 (secadditionallanguage) in their schools or

Of dza0SNJ 2F &aO0OK22fa 0& HAHNOD ¢CKS / 2yFdzOAdza Ly adA
offer asummer immersion programme which enables pufk pupils in 2014ffom each Confucius

Classroom hub to attend an intensigummer course in Chinedeupils completing the language

O2dzNES G GKS &dzYYSNJ OF YL KIF @S (KS 2LILRNIdzyAde

57 Data supplied by Hanban



receive a specially designed SQA awdaldkre are also summer immersion courses in Chinese for
Scottishteachers (B teachers, mostly from primary schogdarticipatedin 2014), and 10 month
scholarships for pupils who have completed secondary educakidotal of 12such scholarships
have been awarded in 2014.

The Confucius Institute based at the Univigr&Manchester is a hub for Chinese language and

culture in the north west of England, where it delivers language tasters and cultural workshops for
thousands of pupils. In addition it has made a whole host of resources taken from its language and
teachertraining courses available on tli@uardian Teacher Network
(www.theguardian.com/teachenetwork). Students can learn how to introduce themselves in
Chinesegreet othersi I £ { | 0 @i theirfaghify and also find out how to talk about

clothes, caburs, numbers as well as make a start on learning how to write Chinese characters.

CKS /2yFdzOAdzda LyadAddziS 4 [2yR2yQa LyatAadadzisS 271
networks formerly carried out by the Specialist Schools and Academieshiubeen located since

2012,is the lead institution in England developing training and support for teaafethineset

school levelRecent initiatives include a package of training and support for primary school teachers,
including two and a half dagsidential training courses in various locations and a simplified version

of the Schemes of Work for Key Stage 2 Chinesesgdwalist team based at the Cl is asploring

GKS Ll2aaAroAfAte 2F tAYy{lAy3d GKAAa G2 GKS 1lyolyQa

The Confucius Ititute at the Institute of Education also offers a threeek immersive summer

course Experience Chipdor primary or secondary school teachers looking to introduce beginner
level Chinese into their schools. In the current year this has also been opiniee teachers
completing their course. Its partnership with the Institute of Education means it is well placed to
advance research in the learning of Chinese by school pupils. It has established collaboration with
Peking Universitjo this end and is qwmoting and supporting a number of action research projects

by leading practitioners in schools. This Confucius Institute operates as a national advice centre (in
England) for the teaching of Chinese and can help schools find teachers and advise olugurric
models®®

These programmes send teachers and volunteer teachers from China to work in UK schools (and
elsewhere in the world). They agesignificanelement in the development of the teaching of

Chinese, and in the promotiasf cultural and educational exchange more generally between the UK
and China. Hanban teachers are sent for periods of two years and may be based in primary or
secondary schools, Confucius Classrooms, Confucius Institutes oedtieational establishmes.

Hanban teachers are fully qualified in China and receive a 2 month (200 hour) programme of training
in the teaching of Chinese as a Foreign Language before dep#rtwgh researchers were unable

to ascertain how much of this programme wsgecific b the UK contextOn arrival in the UK, they
receive some induction training from their sponsoring institution. Their salaries are paid by Hanban.

Hanban volunteer teachers are generally recent graduates, though some may bgradsates or

gualified teahers. Volunteer teachers are posted initially for one year but this may be extended up

to a maximum of three years if all parties agree and if it is possible to renew visas (this has been very
difficult in the past)Volunteer teacherseceive an allowarefor accommodation and also pocket

68 http://ciforschools.wordpress.com/



http://ciforschools.wordpress.com/

money but nd asalary. Launched in 2004, by the end of 2012 the volunteer programme had sent
over 18,000 volunteers to 101 countries in Asia, Europe, America, Africa and OBessiarchers
were not able to ascertaiwhat this group of teachers received in the way of-gdeparture training

or preparation for work in UK educational institutions.

At the time of this researcthere were 167 Hanban teachers and 112 Hanban volunteer teachers
posted to the UK.

To help assess the linguistic competence of-native Chinese speakers across the world, Hanban
has developed three exams, HSK (Hanyu Shuiping K&ogRIT (youth learner test) and BCT
(business Chinese testhere are 180 testingentres in 60 countries across the world, of which 16
are in the UKIn order to provide learners with incentives to take the exams, the best candidates are
offered opportunities to take part in summer or winter camps in China

The HSK is aimed at noative speakers of Chinese while the YCT is aimed specifically at young

learners ofChinese as an additional langua@®thexaminationgnay be taken at a number of

different levels and consist of a writing test and a speaking test, which are independsaxtiof

other. The different levels of the HSK and the YCT have been mapped against the Chinese Language
Proficiency Scales for Speakers of Other Languages (CLPS) and the Common European Framework of
Reference (CEFR) as follows (vocabulary size is also shown)

HSK YCT Vocabulary CLPS CEFR
HSK (Level VI) Over 5,000 Level V C2
HSK (Level V) 2,500 Level V C1
HSK (Level IV) 1,200 Level IV B2
HSK (Level )  YCT (Level IV) 600 Level Il Bl
HSK (Level I)  YCT (Level)Il 300 Level Il A2
HSK (Level I) YCT (Level ) 150 Level | Al

YCT (Level I) 80

Descriptors for the various levetds the YCT examination aas follows:

YCT (Level I) | canunderstand and use some of the most common Chinese phrases and
sentences and possess the ability to further their Chinese language studie
YCT (Level Il) | can understand and use some simple Chinese phrases and sentences an
with basic levetommunications.

YCT (Level lll) | having reached an excellent level in basic Chinese, can communicate on
familiar daily topics in a simple manner.

YCT (Level IV) | can communicate in Chinese at a basic level in their daily, academic and
professional livesVhen travelling in China, they can manage most forms of
communication in Chinese.

59 There is also an HSKK test of speaking only.



This annual programme aims to enhance international exchange and provide secondary school
students with a deepergrsonal experience of Chinese language and culture, thus stimulating their
interest in learning the language. As well as Chinese language classes, students take part in activities
such as paper cutting, calligraphy, ink and wash painting, tea ceremonyatidl arts. They have
opportunities to meet Chinese students awidit them in their homess well as taking part in

various excursions and cultural visits. According to Hanban figures, over 3,500 students from the UK
have so far taken part in the pragnme.

This project has beemun in as a partnership between the British Council and Haéeareptin

2012 and 2013)as part of the Memorandum of Understanding dkChina Partnership in

Educaion. It offers 100 places each to primary and secondary school head teachers and other
representatives from across the UKhe UK Departments for Education used to fludd NIi A OA LJF y (G & Q
international travelbut ceaseddoing so irR011.The 12 week programmeims to enable

participants to learn more about China and to encourage the development of Chinese teaching in

their schools. Visits to Chinese primary and secondary schizalkelp establishschoolpartnerships

between schools in the UK and ChiBincethe programme was launched in 2007, 08&0 head

teachers and otheeducational leaderkave participatedApart from Scotland where SCILT/CISS is

engaged in proactive follow up activities after head teacher visits to Chisajot known to what

extert the impact of such visitsn the teaching of Chinese in the i$nonitored and evaluatedA

significant number of schools, however, have developed partnerships and their collaborative

activitieshave beerdt dzLJLJ2 NII SR G KNR dzZ3K (K3 /[ NR & A BNK2 Y 2 9zy ONE 3 NI

In addition to themajor programmes described above, Hanban funds efurmsmany other
programmedeliveredthroughindividualConfucius Institutes An example of this is in Scotland

wherethel | yoly A& LINRPGARAY3I FRRAOGAZ2YLIE FdzyRAy3 G2 S
classrooms in Scotland in order to help facilitate the 1+ 2 approach. Every local authority that has a

hub will be given extra funding to develop a Confucius classroorprimary school in addition to

the Confucius classroom they already have in one of their secondary schools. This initiative will be
delivered in 2014/15 by CISS.

Every shool whichis part of the Confucius Classroom network recsiggyenerous supply of books

and supplementary materials each year from the blam Howeverfeedback from teachers is that

they find these resources largely inappropriate for their needs. Schools also comment that they are
unable to make best use of whtitey have been sent by the Hasn becauséverything is in
Chineséand soschool librarians and other ne@hinese speaking stadfe frequently unable to
catalogue them or to deploy them to the right student/teacher groups.



TheBrita K / 2dzy OAf A& GKS ! YQa AYyUSNYyraGA2y Lt 2NAIFYyAa
relations.It works inover 100 countrieselpingpeople of all ageg but particularly younger people
to learn Englishdevelop new skills, experieatife andstudy in the UK andainUK qualifications.

The British Council runs a number of programmes aimed at promoting Chinese culture and language
within schools across all four nations of the UK.

The programmenables Cimese teachers to come and work in UK schools for an academic year. In

2014/15 it is expected that 105 Chinese Language Assistants (CLAS) will come to the UK, the highest
number since the programme began in 2005. Of these, 3 will go to Northern Irelam&ddtland

and 9 to Wales. CLAs receive six weeksdpgarture training, a short induction course when they

arrive in the UK antlrther training sessionat two points during their stayin Scotland, SCILT works

closely with the CLAs throughout theiagtand includes them in professional workshops for the

I Fyoly GSIFIOKSNR a 6Stf AyOf dzRA Yy BLASd#sEMvekgtess / L[ ¢ C
to online support to help them with their teaching. A selection of schools hosting CLAs are

monitored each year to ensure that the placement has been successful and to look at learning that

can be used to improve the programme in future years. Unlike other parts of the UK where schools

have to contribute a minimum wage for each CLA, the Government iasMas provided funding

for the CLA programme so that schools do not have to pay anything. Scottish schools have been

receiving Chinese Language Assistants since 2005 and although the numbers of CLAs grew from 8 in

2010 to 22 in 2013, only 8 are expeciad2014 as the Scottish Confucius Classroom networks grow

and bring with them a supply of volunteer native speaker teachers of Chinese from the Harizan.

/| KAYySasS [ly3dzZ 3S taaradlyida LINPINIYYS Aa adzldi2 NI
whichfunds the induction and training of the CLAs in the UK.

¢ KS . NA (i ABoknedtiny @ASrboifi®@agramme helpdJKschoos establish partnerships

with their Chinese counterparts and is designed to stimulate interest in ileg@hinese and

increased awareness of Chinese culture. Through the platform over 70 Chinese cities or districts are
linked with the UK, covering over 1,000 schools. Partnership activities are supported with
Connecting Classrooms grants, with which schdel&lop collaboration which may involve teacher
and/or student exchanges as well as joint curriculum activities. These activities may be supported by
Chinese Language Assistants recruited directly from the Chinese partner schools.

These are weelong residential courses for primary school pupils. The caaer both language
learningand cultural immersion activiteR S& A 3y SR (i 2 umRlErgadding afChidezelA f & Q
language and culture. Schools must applglirsters of two or three, supported by their local

authority. Successful applicangsegiven ten student places to share amongst the schools in their
cluster. Schools in the cluster must commit to introducing or increasing the teaching of Chinese
language and culture in theischool andalsoto support nearby schools in doing so. The immersion
courses are currently supporting 100 young people per year.



1 Chinese speaking competition (secondary)

The British Council rurtkis annual competition in conjunain with HSBQ Global Education
Programme.The competition attractentriesfrom schools across the UK atiere areawards for
both group and individual performances. The competition covers beginner, intermediate and
advanced categories with winnersthie competition giverthe opportunity of travelling to Chinaln
2012/13 and in 2013/14 around 380 pupils took parthie tompetition S me previous winners
hawe gone on to study Chinese at university.

9 Teaching resource packs and published materials

Sirce 2012 the British Council has produt@ Chinese New Yeeducation pack for primary
schools.The resources help pupils and teachereelebrate the day antb explore Chinese
culture and language throughout the yeawtroducing children to some ohe differences

and similarities between the lives, languages and cultures of people in China and the UK.
well as being available via Bsiti Council Schools Online, thacks were produced in hard
copy and sent to LO00UK schools in 2012 and in 20Y8elsh versioewere also made
available.

Voluntary and independent organisations

UK Federation of Chinese Schools

The UK Federation of Chinese Schools was established in 1994 to meet the specific needs of teachers
working in the voluntary andommunity sector. These have been identified as appropriate teaching
materials and resources, trainimgn particular in the use of technologyand access to teaching

gualifications. The Federation has been working with Goldsmiths College to run aeditatcourse

at a lower level than PGCEee section d above. The Federation provides an important means of

linking teachers for mutual support, training and networking. Between its members, it caters for up

to 10,000 pupils of which 200 sat GCSE 201 ¢ KS& NBX3IFNR (KAa +Fa Wry Sy
building links between the UK and China.

Scotland China Education Network

Before the Memorandum of Understanding between China and Scotland was signed in 2008,

support for Chinese was driven largblythe Scotland China Education Network (SCEN) under the
leadership of Dr Judith McClure. Although many of the programmes and initiatives to develop the

f SENYyAY3 2F [/ KAYySasS Ay aoKz22fa Aa y2¢ RSt ADSNBR
(CBS) and the British Council, SCEN renaainsportant partner for SCILT/CISS and is also

important in reaching out to those schools who do not have access to a Confucius Classroom. SCEN



has been instrumental in pushing forward closer collaboration betwestitutions and bodies such
as the Royal Botanical Gardens and Edinburgh Zoo with their Chinese counterparts.

The Manchester Chinese Forum is a busihedsnitiative aimed at increasing links between Greater
Manchester and Cha.China has been identified as a strategic priority for Greater Manchestdr,

the city aims to promoténward investment, tourismrad education (incoming student numbers)

from China. The Forum is aware that the development of Chinese teadseoaos is a way of

supportingits aims to help businesses strengthen their ties with China and, although its focus is

mainly economic, it has engagedavide range of stakeholders from universities and schdblsas
O2YYAaaArAz2ySR | NBLSNIt yRY oWINNRABNEQ2 WY INBIEIS GiRBy
Manchester schools and is interested in helping to drive developments in this area across the

Greater Manchester region.

The Jiangsu Centre for Chinese Studies is based in Hadgex)&nd is a joint initiative between
Essex County Council and the Jiangsu Provincial Department of Education. It works in close
partnership with the Angld&European School (a Confucius Classroom) in Ingatestone to expand and
develop the teaching of Chise in Essex schools, businesses and the local community. It supports
outreach activities which are similar in nature to those run by Confucius Class¢dohisa days,
assemblies, lunchtime clubs, taster lessons etc. for both primary and secondary pupés.also
organised crossurricular days, a sports summer camp, Chinese evenings for parents, a Joint
Business Project with a link school in Jiangsu and many other activities throughout Essex.

Dragons irEurope is both a publisher and a provider of teaching, supplying teachers and teaching
materials to schoolg mainly but not exclusively independent prep schapis England and

Scotland, with a strong bias towards the south of England. Its specialistddge and expertise

plug a gap by enabling schools to provide Chinese teaching without employing their own teacher.

Bamboo Learning is also both a publisher and provider, focussing on Chinese for young children. It
employs tutors to rurChinese clubs and offer private lessons. It has also developed an online
Chinese staffroom, a website for teachers of Chinese offering messyrces and information



about jobs and career development. Bamboo Learning worked with CILT, the Nationalf@entre
Languages and the Teacher Development Agency (TDA) to make available Key Stage 2 Schemes of
work for Chinese.

Bamboo Learning runsveebsitefor teachers of Chinesev(vw.thechinesestaffroom.coiproviding
information on textbooks, online resourcesee Schemes of Work and other servicEse aim is to
helpteachers develop their teaching of Chinese, helping schools adopt Chinese in a way that works
for them and helping people learn about what oesces there are that will work for their needs in

their classroom.

In the past the majority of British publishers have put a great deal of energy into the large and
lucrative market of English as a Foreign Language but the growing potdr@ialmese as a Foreign
Language is of great interest. However, the market for Chinese is currently led b twith

Germany, France and Holland all also ahead of the UK. Germany in particular, has a long history of
providing high quality vocational traing to the Chinese and now has strong business links with

China in a range of different areas.

Some British publishers such as Pearson, already have a school textbook available (Jin bu) for
secondary pupils learning Chinese while others, such as Macitiptoy a full time dedicated

specialist working on Chinese. Many publishers also provide teachers with invaluable opportunities
for professional development (CPD) and networking. Last year, for example, Macmillan ran a
number ofl day workshops for te&ers of Chinese. These were held in major cities across the UK
(Warwick, Leeds, London, Manchester, Cardiff, Nottingham and Edinburgh) with each attended by
between 25¢ 50 participants. The events were not marketed to any particular audience but

attracted mostly native speaker teachers who have been in the UK for 2/3 years and who have either
some basic ITT in China or none at all

HSBEducation Trushas a long history of supporting the study of Chinese language and culture in
the UK and to this end works with both the British Council and the Institute of Education Confucius
Institute. Over the past decade, the British Council/HSBC Mandarin Chinedérfgpeompetition

has helped to inspire hundreds of young people to further their Mandarin studies. HSBC also
supports conferences and training and is working with the Institute of Education Confucius Institute
to provide their new programme of support at@ining for primary school teachers.

lyl2yA2 {AY2Sasx I SIR 2F GKS 'Y oLyl alFARY WI{./
Shanghai in 1865. Our research indicates that China will be the world's biggest economy by 2050.

And learning the languags critical to understanding the culture of a country, so important for our
oyl 6KAOK 2LISNI¥idSa Ay yn O2dzyiNASaodQ

Other sponsors include the networking compatige Chopsticks club.


http://www.thechinesestaffroom.com/

In Northern Ireland, lte chicken company Moy Park has sponsorechabgt far pupils visiting China
and Lunnsthe Jewellers is also hamed as a sponsor of Confucius Classrooms.

¢CAY /tA&&2ftRY / KAST 9ESOdziA@GS 2F tS2ye [/ FLAGETE X
designed to stimulte interest in the study of China at university. He has set up a group of 12

sinologists, drafted a specification and at the time of writing is in consultation with the DfE and the
examination board OCR who hope to develop it to be introduced in schiodli7. He recruiting

ao0oKz22fa G2 00 a WOKIYLA2YyaQ FyR Aa O2YYAadaAzya
qualification. A wider consultation is planned for a later date.

The British Association for Chinese Studies is apaditical organisation which has a membership of
over 200 individuals whose interests relate to greater China, drawn mainly from the academic
community but also from industry, the media and gowaent. Its website contains a listing of
opportunities to study Chinese at university level in the UK and the organisation is active in building
bridges between HE and the schools sector in order to promote the teaching and learning of
Chinese. In 2014 itngertook a consultation of its members on the future of Chinese studies (see
section 6.3.6).

Established in 2008 and based at the Department of East Asian Studies at the University of Leeds,
the Assaiation seeks to represent the interests, information and networking needs of people who
have learnt Chinese as a second language. It helps members maintain or build their language skills,
stay in touch with colleagues, and find out about opportunitiestimse who speak Chinese. It is an
important advocate for the learning of Chinese in the UK.

The Association for Language Learr{fagL)s the professional association for teachers of foreign
languages. Traditionally categ for teachers and teacher trainers in secondary schools, it is
increasingly reaching out to primary schools. It actively promotes the teaching and learning of
foreign languages by providing information and training and acting as a public voice ondjétsalf
members. ALL does not have a network specifically for Chinese teachers, but runs a World
Languages-eail discussion list which caters for the interests of Chinese, Arabic, Urdu, Bengali and



other lessertaught languages. ALL is an important stakdapin making the case for the teaching of
a more diverse range of languages.

TheScottish Association for Language Teaching is an active association run by and for language
teachers in Scotland. It organises events and training and is an important means of dissemination
and consultation.

There is alsaModern Languages AssociationNdrthern Ireland.



Part 2: Rsearch findings

1. Baseline data

1 Only a very few primary schools are teaching Chinese in a systematic and structured way.
However an increasing number are incorporating elements of Chinese language and culture into
their curricula as part of topic work, language days or celebrationsasi€thinese New Year.
The presence of Confucius Classrooms is having an impact on the number of primary schools
able to offer their pupils some experience of Chinese.

9 There are indications that both the number of schools teaching Chinese and the number o
learners studying it are increasinglbeit very gradually from a low base. The rate of increase is
faster in Scotland than in England. In Wales and Northern Ireland Chinese teaching is in the very
early stages. In England there is a very mixed pictupgafision and the subject is much more
likely to be offered as an exteurricular subject than as a mainstream option.

9 Over 10,000 learners in UK schools sat examinations in Chinese in 2013. A disproportionate
number of these come from the independentcser, which accounts for 44% of English GCSE
entries (from end of Key Stage 4 pupils) and 71% of English A level entrigsy@ér olds).

1 Entry figures for A level are anomalous and believed to be skewed by the large number of native
speaker Chinese pilp taking the exam in the independent sector.

9 Exam entries for Chinese tend not to show the exceptional skew towards female candidates
seen in entries for other languages. In England, more boys than girls take GCSE Chinese.

Nore of the UK education departments collects data on which languages are taught in primary
schools. In England a national survey conducted in 2008 found 1% of primary schools teaching
Chinese, a proportion which varied from one region to anothérhis has &en verified by sample
surveys in 2012 and 2013 which found between 1% and 3% of English primary schools teaching
Chinesé.

Mt dzf AYyS 21 RSZ | St Sy al RdniyMotlernFgréign Lakduag@sylongidnaly y St f
Survey of Implementation of National Entitlement to Language Learning at Key S@@92Ihe highest

proportion (3%) was in the West Midlands, whereas local authorities in Yorkshire and the Humber, East

Midlands and the East of England reported no schools teaching Chinese.

" Teresa Tinsley and Youping Haanguage Learning in Secondary Schools in England. Findings from the 2011
Language Trends Suryeiyt March 2012



Datagathering exercise for this research has identified 95 schools in England with primary age pupils
which are believed to be tehing Chinesg.

However, there is a wide variety of
practice and in some cases this involves
only minimal exposure as opposed to
structured teaching; see quotes.
Schools which offer languages beyond
the standard Fench, Spanish and
German, often do so through
multilingual approaches which provide
pupils with a taste of a number of
different languages rather than a
programme of learning in a single
language, as now required in the new
National Curriculum starting in
September 2014. Only a very few
primary schools are teaching Chinese in
a systematic and structured way, although many more incorporate some Chinese into their curricula,
as part of topic work, Language Days or celebrations such as the Chinese New Year.

However, despite these caveats, the creation of four new Confucius classrooms in English primary
schools in May 2013 may already be having an impact on the number of primary schools able to
offer pupils at least some experience of Chinese, and with this@tive can expect numbers to

edge up gradually.

In Wales and Northern Ireland, language learning is not a national curriculum subject but each has a
Confucius classroom based in a primary school. The research identified 22 primary schools in Wales
where ®me pupils are thought to be learning Chinese, and 2 in Northern Ireland.

In Scotland there were 119 primary schools teaching Chinese in Confucius hubs’'igbégas a
previous survey in 2007 had not found any Scottish primary schools teaching Chifdse=model
in Scotland of basing Confucius Classrooms on local authority claBtavs for greater co
ordination of activity involving bothrimary and secondary schools and this may be one of the
reasons for the growth.

<http://www.cfbt.com/evidenceforeducation/our_research/evidence_fapovernment/national_policy_refor
ms/language_trends_survey.aspx> [accessed 18 October 28d&jd and Tirley.In 2012, just 5 out of a

sample of around 700 primary schools said they were teaching Chinese, while in 2013, 18 out of 600 reported
doing so. These are very small proporti@grepproximately 1% and 3% respectively of all English primary
schools. Bcause of the small numbers, the difference between 2012 and 2013 figures may be a result of the
particular sample of responding schools, rather than representing an actual increase on the ground.

2 Derived from compiling information from British CouncitldHanban on participation in their recent
programmes, together with intelligence from a range of other sources gathered during the research.

7 SCILT/CISS. Data provided for this report.

ML ¢ a{ dzNIYSRdzl2FS at2NRSNY/E A[2lyY Hamm t F NI ¢y {02004 4aK

t



Data drawnfrom the 2013/14 Language Trends survey in England show that around 6% of state
schools and 10% of independent schools in England offer Chinese teaching in Key Stage 3 (ages 11
14).®> The rich data available from the Language Trends surveys shows that:

1. Chnese is offered in a greater proportion of independent schools than in-$tetged
schools; about double the proportion. (However, as there are many more state schools
than independent schools, this still means that more state schools than independertlsc
offer Chinese.)
2. Chinese is more often offered as an exttaricular subject than as a subject on the
curriculum. In these cases, it is often taught by outsiders rather than by school staff and may
be very marginal to the main curriculum, involvimigly small groups of pupils who may have
to pay for the classes. Where it is a subject on the curriculum, it is almost always as a second
or third foreign language and there is no consistency over the starting point, with some
schools starting in Year 7 dothers not till Year 10.
3. In both independent schools and stafiended schools, there has been a slight growth, over
a period of seven years, in the proportions of schools saying they teach Chinese. However,
some schools which previously offereditngl@ SNJ R2 a2®d hyS O2YYSyiGSR
FNI AYSYdlFGA2y YR dzy@Al oftS OflaasSaqQ ogKAES 20l
Confucius programme, had not found it successful.

The research for this report has identified 218 English state schodisasondaryievel pupils
understood to be teaching Chinese, plus 19 independent schools.

In Scotlang33 state secondary schools were teaching Chinese in Confucius hubs in 2013 and there
are as many as 60 secondary schools where some pupils are thougghtdarning Chinese,

including at least 8 independent schools, with another two about to $tarhis represents

significant growth since early surveys which suggested that only a handful of Scottish schools were
teaching Chinese.

This report has ideniéd 27 state secondary schools in Wales (plus 2 independents) and 13
secondary schools in Northern Ireland, where some pupils are thought to be learning Chinese

Examination datare currently the only regular official source of informationtba learning of
Chinese. The information made available from different sodfas provide information variously

5 See Appendix 3 Tables 1 and 2.

"¢ Data provided by SCILT/CISS

’7Based on involvement with Hanban and/or British Council programmes, Head teacher programmes
excepted.

8 Joint Councildr Qualifications (JCQ), DfE, Scottish Qualifications Authority (SQA).



on numbers of learners sitting the different examinations available, where they are across the UK,
the types of institution they attend, thegyender and the level of achievement in Chinese relation to
other subjects. They can also provide an indication, albeit an imperfect one, of whether Chinese or
other languages are growing or shrinking in UK education systems.

However, there are also a nurabof limitations to the information which can be gleaned through
examination data. The most obvious of these is that they do not account for learning which does not
lead to public examinations. The data do not provide any additional information abolgdheersg

e.g. whether they are native speakers, how long they have been studying the language, or what
other subjects they are studying. And for some countries and some examinations, full data is not
available.

A total of 9,448 pupils sgublic examinations in Chinese in summer 2013. England accounts for 93%
of these exam entries, Scotland 4% and Northern Ireland and Wales togetHéSa# Appendig
Table 3.

In addition, nearly UK 2,000 students sat Chinese international proficiertsyinez013, around half
of them likely to be of school agesee Appendi8 Table 4.

Numbers for both the various UK examinations in Chinese and the Chinese proficiency tests have
been growing.

GCSE (full course) entries for Chinese have risen from ;2B95 to 3,042 in 203

®The JCQ was not able to provide a breakdtwetween Wales and NI because they considered the numbers
were too small

80 This is in a context in which the number of entries for all laggs has fallen by about one third and

confirms findings from school surveys that Chinese is a subject which is growing, albeit from a very small base:
Chinese represents less than 1% of all language entries at GCSE. In the past two years, with ticiontadfdu

the English Baccalaureate measure for schools in England, entries for GCSE languages have started to rise. In
2013 the number of entries for French rose by 16% compared to the previous year; German rose by 9% and
Spanish by 26% (JCQ figures inicigentries from all age groups and across the UK). Chinese rose by 20%;
however there was an unexplained drop in numbers for Chinese in 2011 and the highest number of Chinese
entries was rearded in 2010.



GCSE entries for Chinese, 1298 3
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GCSE entries for Chinese (UK), 29913

These figures include all entries Bhinese (candidates of all ages, UK widajries for GCSE
Chinese from English schools at the end of KS4 have grown by 11% in &fy@ar 100 entries in
2008 to 2,346 in 2018 see Appendi8 Table 5.

A level entries show stronger growth than those for GCSE, from fewer than one thousand in 1995 to
over three thousand in 201R.ike GCSE entries, they show a dip in 2010, the reasons fdr arkic
unexplained. During the same period, entries at A level for all languages combined have declined by
one third and Chinese now accounts for 10% of all language A level entries which is anomalous given
the share of entries at GCSE.

A level entries for Chinese, 1995 to 2013
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The DfE does not publish a time series for Chinese A level entries from English schools, but the
figures presented below suggest that this growth has come mainly from the independent sector.
This is discussed furtherinthe ek 2y 0SSt 26 2y Wyl G§AGS aLISF{SNERQO®

In Scotland, the number of entries for Chinese has been growing steadily as new exams introduced
in 2008, become established. In 2013, 334 candidates sat the v&@amtssh examinations
available compared with 82 in 2008a four-fold increase; see Appendi8 Table 6.

Types of institution

GCSE figures published by the Department for Education show that the independent sector supplies
a disproportionate number of candidates for Chinedeey Stage 4 candidates from Esiy
independent schools make up just over one third of the t8tal.

GCSE Chinese, 2013, distribution of entries

= English state funded schools,
KS4

= English independent schools,
KS4

Northern Ireland and Wales

Other

Distribution of entries for GCSE Chinese, 2013

A level entry figures show that the preponderance of entrants from the independent sector is even
more marked? Taking the figures fomgland only, the proportion of candidates for Chinese from

81 Of the 3,042 learners who sat GCSE Chinesaenmmer 2013, 2,346 were pupils in English schools sitting the
exam at the end of Key Stage 4. Of these, 1,028 (44%) were from independent schooB&larfdoln state

funded schoolsBased on the proportion of Key Stage 4 pupils in independent ratherdtaaefunded

education, this poportion should be around 8.4%he chart idased on data from both thedpartment of

Education and JCQ asHows the full distribution of GCSE candidates including those from Northern Ireland
and Wales plus a further 6055 32 NA a SR &4 WhiKSNR® ¢KS&S g2dA R Ay Of dzR
exam either before the end of KS4 or in the Sixth form, and also learners from adult education or the voluntary
sector.

821n 2013 there were 3,326 candidates, of which onlg &round a quarter) were from 188 year olds in the
English statdunded sector, including both schools and colleges, and 2,015 (61%) from independent schools.
Considering that only 18% of post 16 students are studying in the independent sector, tieisaets a very
significant disproportion, and the reasons for this are discussed below. Only 140 entries (4%) came from
Northern Ireland and Wales.



independent schools is 71%, compared with 28% across all languages. A high proportion of entries
come from independent schools across all languages, but there is an exceptional skew in the case of
Chinese.

A level Chinese 2013, distribution of entries

= 16-18 year olds in English
state funded schools

= 16-18 year olds in English
independent schools

16-18 year olds in English Fl
Colleges

16 - 18 year olds in English
Sixth Form Colleges

= Northern Ireland and Wales

= Other entries

Distribution of entries for A level Chinese, 2013

There is a further anomaly in the examination figures for Chinese, not just for 2013 but for preceding
years too, in that the number of A level entrants is higher than the number for GCSE. Normally, only
a small proportion of learners who sit a GCSE g ¢ake that subject at A level, and A level

numbers are therefore much lower. For example, there are about 11@)000 entries for A level
French, compared to around 150,0Q@0,000 entries at GCSE. However, in the case of Chinese the
figures suggest #t a large proportion of A level entrants have not previously sat the GCSE,
indicating that in all likelihood a large proportion are native speakers.

Wh I GABS &LISIF{SNBRQ

Entry figures for all types of exam include candidates of Chinese heritage; howévent possible
to say what proportion of the total these represéhtThe fact that there are more entries for A level

83 Children with Chinese backgrounds attending UK schools have very varied linguistic repertoires and, rathe
thanacleatOdzi RAAGAYOUGA2Y o0FLaSBFQUHLISAPSNBEYRKINBYA A || Os
knowledge of Chinese ranging from hardly any (or none) to full fluaiityere there are a large number of

centres each entering just one or tworgidates, this may be indicative that entrants have learnt Chinese in

their home or community rather than in school. In Northern Ireland data provided by NICILT for 2010 shows
there were 12 candidates from 9 schools and these are thought to be nativeesgeadowever, this research

shows that where mainstream schools teach Mandarin as a foreign language, the numbers sitting public
examinations may also be very small. In Scotland in 2013 the 68 candidates for Intermediate 1 and the 84
candidates for Intemediate 2 were each spread across 18 centres (an average of 4 or 5 candidates per centre)
and the 66 candidates for Higher Grade came from 21 centres (an average of about 3 candidates per school). It
is therefore not possible to draw any firm conclusiobsat the background of candidates from the exam data
alone.



than for GCSE, and that such a high proportion comes from the independent sector, suggests that a

large number of entries come from @kse nationals undertaking Sixth Form studies in English
AYRSLISYRSY(l a0Kz22fad ! LINPLER2NIAZ2Y 2F SYydidNASa T2N
not born and brought up in the UK but attending either independent or stateled schools. Some

aa2 02YS FTNRBY OKAfRNBY 2F / KAySasS KSNARGFIAS 66 dz
taught in supplementary schools and entered for the exam by their mainstream school. The UK

Federation of Chinese Schools estimates that between 7,000 anddLéhil@iren are enrolled in

such schoofé. These childremay wellhave Cantonese or another Chinese language rather than

al yRFENRY I a K &punthidsihiag give tiemisém¢ adizintagss.

Data on the gender of Chinese learners nationiatiyn DfE figures for English schools (2013) show

that 52% of Key Stage 4 English entrants for GCSE Chinese are boys. Except for Polish, which had
equal numbers of entries from boys and girls, all other languages have a higher proportion of entries
from gills than boyg; entries from boys account for only 44% across all languages and, in the case of
Urdu, the most gendemarked language, only 37%.

At A level, girls taking Chinese outnumber boys (data fet8 gear olds in England) by 54% to 46%.
However, his too is a more balanced gender ratio than for all languages combined where the ratio is
two thirds (64%) girls to one third (36%) boys. Is not clear to what extent the exceptional nature of
A level figures for Chinese (see above) skews this data.

Thepicture of Chinese as less gendarked than other languages is confirmed in Scotland. Data
from the Scottish Qualifications Authority shows that at Intermediate 1 and 2, girls outhumber boys
by a small margin whereas at Higher, boys taking Chinese olgugirls¢ see Appendi8 Table 7.

Figures from the DfE for English schools show that achievement at GCSE is higher in Chinese than for
other languages. In 2013, 97% of candidates achieved a passCatépared to 71% of all

languages candates. This may reflect the relative ability (or application) of candidates taking

/| KAySasS 2NJ 4G4KS LINBaSyoOoS 2F | fINHS ydzvYoSNI 2F Wyl
easier assessment tasks or be more leniently marked than other language

At A level, 45% of candidates for Chinese obtained an A%rRtis was higher than for French and
DSNXYIY o6nm:0Y 2NJ {LIYAEAK o010 FYyR F2NJFff &dz
a2RSNY [ly3dz 3SaQ 6 KSNBE Y 2wkker dek fey A lgelicahdidatésk A S @
for Chinese achieved the coveted A4 finding which is at odds with the suggestion that many of

them may be native speakers. Fewer than 5% achieved an A* in Chinese, compared with 40% in
Russian, 25% in Polish, and ard0% in French, German and Spanish. There are clearly some

0 2 ¢
SR

84 Discussions with Catalina Brook, 21 May and 20 June
85 See discussion iaversley and others.
86 DfE, GCSE A level examination results of students aged 16 to 18 2012/13 (Revised). England.



anomalies surrounding the A level in Chinese which merit investigation by the exam boards and their
examiners.

In Scotland, the pass rate for Chinese exams in 2013 was higher than the ave@bsubjects;
see Appendi® Table 8.

2. Academic perspectivesthe linguistic challenges of Chinese for English speakers

9 Psycholinguistic studies of native speakers of Chinese support the view that the learning of
Chinese by nomative speakers will be more successful if teaching starts early and includes
the learning of characters from the start.

1 Neuroimaging research shows that reading Chinese activates different parts of the brajn
from those involved in reading English.

91 Despite widelyheld views that the grammar and structure of Chinese present few problems
to those learning it as a foreign language, a number of complex features of the language
have been identified as likely to cause consistent difficulties to learners. This sudpgdsts t
the subject knowledge needed by teachers of Chinese goes beyond simple native speaker
competence.

I Research suggests that some explicit teaching of tones is needed in the teaching of Chinese
as a foreign language.

Characters

The academic literature glws that eachers and practitioners hold different views as to whether
characters should be taught and if taught, when and hokis variety of views leads stmme
fundamentaldifferencesin text books and teachingesources but surprisingly little academi
research has been carried out into the acquisition of characters by those learning Chinese as a
foreign language

Psycholinguistictsdies into how nativespeakerChinese children acquire characters suggest that
characters should be learned from an eatgigeA y | O K fvdrdR ecguirdd 2aFliér inllifé are
processed more efficientihan those acquired later in lifé This supports the viethat the
learning of Chinese by namative speakers will be more successful if teaching starts early and
includes the learning characters.

87 Chen. B., Dent. K., You, W., Wu, G. (2009). Age of acquitects early orthographic processing during
Chinese character recognition. Acta Psychologica 130, g2036



Usingneuroimaging techniques includipgsitron emission tomography (PET) and functional
magnetic resonancenaging (fMRl)a number of researchéfthave all studied the brain

mechanisms which lead to the recognition dfiil@se characters. Tan and Siok gave native speakers
of Chinese a range of tasks relating to semarti@siophones and rhyme judgement while

carrying out brain imaging and found thatdontrast toresearch findings which shaivat the area

ofthe braincalled N2 OF Q& I NBI o6f 201 (4SR Jand whidkcBntribuBestd Ay FSNAR

alphabetic readingin Chinese it is the left middle frontal gyrus known a2 R Y larg¢ayviaich

plays a central rolenicharacter recognitioli. Researchers have further hypothesized ttnat

extremely strong activation of the left middle frontgyrus in reading Chinese stefnem the unique

square configuration of charactesince this part of the brain is responsible fsualspatial

procesing of objects and spatialorking memorgp . NERY Il yyQa | NBSIF Aa I|faz
coordination of cognitive resources, including phonology and semantics.

The results of this research are significant in three respects for the teaching and ledr@himpese

as a second language. Firstly, the findings suggesttial segregation of reading ceas for

Chinese andtnglish which may help to explain why learning characters is a challenge for English
speakers. Secondly, they may support anecdotalesde that a certain type of learners (e.g. visual
learners) find it easier to grasp Chinese characters and thirdly, they provide evidehee of
interdependence of phonology and orthography in Chineshis suggests, in turn, that effective
teaching andearning of Chinese may require the integration of characters, pinyin and.tones

These findings are potentially very exciting, suggesting that the learning of Chinese may be a
gualitatively different sort of mental experience from the learning of Euarplanguages. They
should be followed up by further comparative research on the learning of Chinese and other
languages by different types of students.

Research bhen et af? provides furtherevidenceof the greater efficiency with which young brains
can proces<hinese charactsrThey carried out a number of experiments including:

8 Chee, M.W. L., Hon, N., Lee, H. L.,& Soon, C. S. (2001) Relative language proficiency modulates BOLD signal
change when bilinguals perfornemantic judgments. Neurolmage, 13(6), p. 1456563.Chen, J. Y., Chen; T.

M., & Dell, G. S. (2002) Wefdrm encoding in Mandarin Chinese as assessed by the implicit priming task.
Journal of Memory and Language, 46, pd®&l. Fu, S., Chen, Y., Smith,I$%yrsen S., & Matthews, P. M.

(2002). Effects of word forran brain processing of written Chines¢eurolmage, 17(3). 1538;1548 Kuo,

W. J., Yeh, T. C., Duann, J. R.,,Wu, Y. T., Ho, L. T., Hung, D., et al. (20Gkralilefd network for reading
Chinese words: A 3 T fMRI study. Neuroreport, 12, p. 3801.Li, P., Jin, Z.,& Tan, L. H. (2004). Neural
representations of nouns and verbs in Chinese: an fMRI study. Neurolmage, 21(4),¢q1543Biu, Y., &

Perfetti, C. A. (2003). The time courdebaain activity in reading English and Chinese: an ERP study of Chinese
bilinguals. Human Brain Mapping, 18, p. 463. Tan, L. H., Spinks, J. A., Gao, J. H., Liu, H. L., Perfetti, C. A.,
Xiong, J., et al. (2000). Brain activation in the processinginé&hcharacters and words: a functional MRI

study. Human Brain Mapping, 10, p¢?&.Tan, L. H., Liu, H. L., Perfetti, C. A., Spinks kbAR. T., & Gao, J.

H. (200). The neural system underlying Chinese logograph reading. Neurolmage, 13(B;gl@3an, L. H.,
Spinks, J. A,, Feng, C. M., Siok,W. T., Perfetti, C. A., Xiong, J., et aN&08aB3¥ystems of second language
reading are shaped by native languableiman Brain Mapping, 18(3), 158¢166. Xiang, H., Li, C., Ma, X,

Zhang, ZBower, J., Weng, X., et al. (2003). Involvement of the cerebellum in semantic discrimination: an fMRI
study. Human Brain Mapping, 18, p. 2284.

8 Tan, L. H. & Siok, W. T. (2006). How the brain reads the Chinese language: recent neuroimaging findings. In
Li, P., Tan, L.H., Bates, E. & Tzeng, O.J. L. (eds.) The Handbook of East Asian Psycholinguistics, Volume 1:
Chinese. Cambridge, UK: Cambridge University Press, {37358

% ChenB.et al. (2009)Chen. B., Dent. K., You, W., Wu, G. (2009). Age of amyuisitects early orthographic

processing during Chinese character recognitiota Rsychologica 130, p.1€803.
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1 measuringhe accuracy of identifyingriefly masked characterahich revealed that
accuracy was higher for charactevhich had been acquired at an early age rather than
those which had been acquired later in life;

1 measuringhe visual durabn threshold (VDTpr Chinese charactemcquired early or later
in life. This showed thatharactersacquired at an early age wee successfully identified
with shorter display durationthanthose acquired later;

9 discriminating real Chinese characters frothers which arerthographically#egaland
unpronounceable

The conclusions suggest again that an early statierigarning of Chinese as a foreign language is
likely to be more successfgthough clearly age is not the only variable, the amount and quality of
teaching are important too.

A further subject of great debate is tloederin which characters should tetroduced to learners

The research biting et aP! creates a model of character acquisition encompassing frequency,

regularity and consistency of charactér® & dzLJLJ2 NII OKAf RNByQa f SINYyAy3Iod
the learning of characters by native speakers of Chineisdorces the claim that more frequent and
Yegulakharacters should be introduced learnersfirstandil K I & WO2 y a AréqueBty 1 Q | y R f
used characters should only be introduced in groapsearners progress mhigher level of

proficiency

Grammar and structure

Chinese is #heaningbasedd NJ { K S NJ-ailKd $iRyOHiFe 2t noinflectional

morphology case or gendemarking Thiscan beappealing to manjearners and isometimes
considered avelcomechange from forrrbasedlanguagesHowever, theconsiderablebody of
theoretical research particularly intihe interfaces between morphology, syntax and semaritics
the acquisition 6Chineserevealsthat somefeatures ofChinese, which are salient to the learning of
Chineseare likely to causeonsistent difficulties tdearners.These includéhe following%

1 classifierdor measure wordsysed before nour§
1 topicstructure®

91Xing, H., Shu, H., & Li, P. (2004). The acquisition of Chinese characters: corpus analyses and Connectionist
simulations. Journal of Cognigi Science 5, p-49.

92Zhao, Y. (2011). Review article: A tree in the wood: A review of research on L2 Chinese acquisition. Second
Language Research, 27 (4), p-552.

Beg[ Al y3IZ DD O0HANCUOLD b2YAYLFf LIKNI &S dranmés/ Gnpublsifed I y R WI
doctoral dissertation, University of Cambridge, UK.

94 e.g.Jiang, W. (2006). Acquisition of word order in Chinese as a foreign language: An error taxonomy.

Unpublished doctoral dissertation, University of Queensland, Austr@lieen,P.T. (2009). Topic and topic

comment structures in first language acquisition of Mandarin Chinese. In Xiao, Yr(emkedings of the 21st

North American Conference on Chinese Linguistics: Volumithfield, RI: Bryant University, p. 1§9.



temporality represented with aspect markers or through comtex

resultative verb compounds used to express achievements or accomplistfhents
wh-words remaining in sif’

long-distance binding of the reflexive Hii

some unique constructions like ba and beictures®

=4 =4 =4 4 A

It can be argued that the level of Chingmeficiency achievety primary and secondary students

will not reacha level where the abowdisted structures or features are likely to be needed. However,
these findings show that the subject knowledge needed by teachers of Chinese goes beyond simple
native speaker competence. Very few native speaker teachers of Chinese have undertaken a
detailed andsystematic study of the Chinegath which to support thesustained development of
GKSANI £t SFNYSNARQ O2YLIS(iSyoOe

It has been found, for example, that learners of Chinese as a foreign langaatieilarly those at
low proficiency levels, tend to undersuppdyin their oral narratives, omitting it in c&in oligatory
contexts!® Lower intermediate learnersvith English as a first languagkso exhibit a strong
influence from their first languagé@correctly accephgthe perfective verkinallein all situation
types due to their misiterpretation of le as agrammatical marker for the past tens® This
misinterpretation is sometimes reinforced byachersseekinga Wimplifiedway to explain the use

of le even though Ji¥? makes it clear thatirawing up a simplistic order of acquisition for the aspect
markersle, guo, zaand zheis not feasibldbecause learnersf Chinese as a foreign language
experience specific problems with each aspect marker at different staigéeir learning Without a
detailed and systematic study amdhalyss ofthe languageteachers of Chinese can compound the

% e.g.Huang, C. C (2003). Mandarin temporality inference in child, maternal and adultsgéest Language

23, p. 14¢€69; Smith, C. S. & Erbaugh, M. (2005). Temporal interpretation in MandariesghiLinguistics 43,

p. 71356.

96e.g.Zhao, Y. (2006Lausativity in L2 Chinese grammars. Beijing: Peking University Fress.B. & Zhao,

L ® OHAMMO® ! ABYYSGNRO deyidlOGA0 YR GKSYFGAO NBO2Y TA:Z
compound constructions. International Journal of Bilingualiémp. 3855.

97¢.g.Dugarovaf (2010)Behavioursof WS f SYSy ia Ay 9y 3If AaK I yUpublidsgd Ay S
doctoral dissertation, University of Cambridge, Ufuan B. (2010) Domainwide or variabledependent

vulnerability of the semarts;syntax interface in L2 acquisition? Evidence fromwdnds used as existential

polarity words in L2 Chinese grammé&Bgcond Language Research 281960

% e.g.Chen, D. (1995) Chinese reflexive ziji in second language acquisition. Penn WorkisgrPlaipguistics

2, p. 3%52.Yuan, B. (1998). Interpretation of binding and orientation of the Chinese reflexive ziji by English

and Japanese speakers. Second Language Research 14;40.2Z240, X. (2008) The syntax and

interpretation of overt and nularguments in Chinese and their acquisition by second language learners.
Unpublished doctoral dissertation, University of Cambridge, UK.

%e.g.Huang, Y., Yang, S., Gao, L., Zhang, W and Cui, X. (2007). A study of L2 acquisition of Chinese bei
structure {n Chinese). Shijie Hanyu Jiaoxue [World Chinese Teaching] 290. Th, H. (2004) The

acquisition of the Chinese baonstruction by adult second language learners. Unpublished doctoral

dissertation, University of Arizona, AZ, USA.

100Yang, S., Huang,, ¥nd Sun, D. (2000). Underuse of temporal markers in Chinese as a second language.
Journal of the Chinese Language Teachers Association 35,1463Duff, P.A. and LiD. (2002) The

acquisition and use of perfective aspect in MandarirS&taberry R and ShiraiY. (eds) The L2 acquisition of
tenseaspect morphologyAmsterdam: John Benjamins,417¢53

101 Jin, L. (2009). The development of aspect marking in L2 Chinese by English native speakers. Beijing: Foreign
Language Teaching and Resedrobss.
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misunderstandings and difficulties of their students rather than guiding them towards sustained
improvement and higher levels of linguistic competency.

Tones

The tonal nature of the Chinese language has been sepresent particular problems for English
speakers and a number of empirical studies have focused on understanding which tone is the most
difficult for English speaking learners of Chinese to acquire.'Stagralyses the tonal errors made

by American learnengho have been studying Chinese for four months, the results indicating an
error rate ranging from 55.6 percent for tone 4 to 8.9 percent for tone 2. The error rates for tone 1
and tone 3 are 16.7 percent and 9.4 percent, respectively. These resultséntiabAmerican

learners of Chinese have difficulty with all tones, but that tone 4 is especially difficult. This differs
from Zhand® who proposes that English speaking learners of Chinese find the rising tones (Tone 2
and Tone 3) most difficult to prodaawith the falling tone (Tone 4) and the level tone (Tone 1)the
SrairsSad G2 OljdZANB® Ly 9y3aAfFyRE bSIfQa @2Nllza al
16) after they had been studying the language for six months finds that ‘anything aprarifbne 1'

is problematic for his learne¥s. He finds that Tone 4 is the most problematic. However his most
recent action research concludes that inaccuracy in the use of tones does not tend to interfere with
intelligibility ¢ seesection on methods andpproaches, below.

A range of factors has been proposed as adversely affecting the process and production of Chinese

tones for native speakers of English. Some studies suggest thatatve speakers lack sensitivity

to tonal categories and othersth& S| G4 dzZNBa FNRBY f SINYSNEQ FANRG Iy
AYUOSNFSNBE gA0GK GKS | OljdAaAidAzy 2F / KAySasS (2ySad
perception of tones in Chinese tends to be less 'categorical’ than is the case with siagiakers of

Chinesé®. Context and sentence positions have also been to contribute to difficulties in tone

perception among nomative speakers of Chinesé’

One point on which research does seem to have reached a consensus is that the represehtation o
tones is essentially different for native and npative speakers. Using brain imaging techniques as
well as behavioural evidence, psycholinguistic researchers have found that native Chinese speakers

103ghen, X. (1989). Toward a register approach in teaching Mandarin tones. Journal of the Chinese Language
Teachers Association, 24 (3), p-427.

1047hang, H. (2010). Phonological Universals and Tonal Acquisition. Journal of Chinese Tezaphege
Association, 45 (1), p.385.

105Neal, R.J. (2014). Teaching and Learning Mandarin Tones in an English Secondary School. Scottish Languages
Review. Issue 27, Spring/Summer 2014,-p09

1061 eather, J. (1987). FO pattern inference in the percemnguisition of second language tone. In James, A.

& Leather, J. (eds.), Sound patterns in second language acquisition. Dordrecht: Fo8lp. 59

07 Broselow, E., Hurtig, R. R., & Ringen, C. (1987). The perception of second language prosody. In loup, G. &
Weinberger, S. H. (eds.), Inlanguage phonology: the acquisition of a second language sound system.
Cambridge, MA: Newbury House, p. 8361.



process tones as a linguistic property predominamtlthie left hemispher&®, whereas for speakers
of a nontonal language such as English, the processing of Chinese tones takes place in-the right
hemisphere frontal regions and as a Alamguistic stimulus. In other words, for native speakers of
Chinese tonapattern is an integral part of each word, an association which does not exist in for
those whose first language is néonal.

Interestingly, a number of psycholinguistic studies have shown that cortical involvement can be

modified in lowproficiency leaners following specific training on tones. For example, Wang

carried out a study using a short period of perceptual, laboratory based training which showed that

the ability of nonnative learners to identify Chinese tones could be significantly impranddt was

further noted that this improvement appeared to generalize to new contexts, transfer to the

LINE RdzOG A2y R2YFAY S | YR |-terinfnenioBesi'®@Bheriasenmiier® Ay € S N

have found that improvements in the identification of torm® associated with an increase in

FOGAGIGA2Y Ay GKS FFNBF 2F GKS ONIAYy (1y26y +Fa 2S)H
NERYIYyQa | NSF HHO FYR (GKS SYSNBHSYyOS 2F | RRAGAZ

GSYLRNIt 3J&NUeaZ2).. NERYlIyYyyQa I NJ

The research described above suggests siaateexplicit teaching of tones is needed in the teaching

of Chinese as a foreign language. Indeed, as'Neékserves, too much procedural 'knowledge' of

tones may result in learners ignoring tones aéttiger, having no real understanding of how the

G2yt aeadasSy g2NjJaz 2N S@Sy FAYRAYy3I GKIFG GKSANI 7
analyses hand gestures, body movements and colours as ways of explicitly teaching/learning the

Chinese tonal sysite and also advocates peer assessment and tonal awareness tasks as ways of

raising learner awareness of tonal production. Showalter and Higeld'2 carried out two

experiments with native English speakers with no prior knowledge of Chinese, looking &ettie e

of tone marks on the acquisition of tones with new words. A group of learners presented with tone

marks outperformed the group not given tone marks in both experiments, indicating that the
LINBaAaSyO0S 2F G2yS YINJa Ol yiitstaasdoiated noyel phonadogicab y 3t A 3
feature (in this case, lexical tone) with nevidarned lexical items.

In summary, academic research suggests that because native speakers of Chinese tend to process
tones as an integral part of words and learmef Chinese as a foreign language do not, teachers

108 Hsieh, L., Gandour, J., Wong, D., & Hutchins, G. D. (2001). Functional heteragfeénéstyor frontal gyris

is shaped by linguistic experien®&rain and Language, 76(3). 227¢252Klein, D., Zatorre, R. J., Milner, B., &
Zhao, V. (2001). A crelsguistic PET study of tone perception in Mandarin Chinese and English speakers.
Neurolmage, 13(4), p. 64653.Wang, Y., Jongman, A., and Sereno, J. (2001). Dichotic perception of Mandarin
tones by Chinese and American listeners. Brain and Language, 78;31&3%2ang, Y., Behne, D., Jongman,

A., & Sereno, J. A. (2004). The role of linguistic experience in thisfitegric processing of lexical tone. Journal

of Applied Psycholinguistics, 25, p. 4466.Wang, Y., Sereno, J.A. & Jongman, A. (2006). Chapter 22: L2
acquisition and processing of Mandarin tones. In Li, P., Tan, L.H., Bates, E. & Tzeng, O.J. L Heddhotke

of East Asian Psycholinguistics, Volume 1: Chinese. Cambridge, UK: Cambridge University R&5&s, p. 25
9Wang, Y., Spence, M. M., Jongman, A., & Sereno, J. A. (1999). Training American listeners to perceive
Mandarin tones. Journal of the Acdical Society of America, 106, p. 363658.

%Wwang, Y., Sereno, J. A., Jongman, A., & Hirsch, J. (2003). fMRI evidence fommatiiicaition during

learning of Mandarin lexical tondournal of Cognitive Neuroscience, 15§7)¢9.

1 Neal, R.J. (20)4Teaching and Learning Mandarin Tones in an English Secondary School. Scottish Languages
Review. Issue 27, Spring/Summer 2014,-p09

112 Showalter, C. and Hay¢farb, R. (2013). Unfamiliar orthographic information and second language word
learning: A nweel lexicon study. Second Language Research 29(2) ,2085



should work towards moving learners away from separating tones from phonemes. In other words,
d0dzRSyia akKz2dZ R 6S lalAy3d Waa &KAa Yi 2N YEQ NI

3. Learner perceptions

9 Pupils learning Chinese are more likely they say they enjoy their lessons than pupils learning
other languages, and patrticularly so in the case of boys.

9 Although the vast majority of all pupils think that Chinese is hard compared to other
languagesthere is some evidence that this perception may be exaggerathd perception
of Chinese as a difficult subject is less marked in learners who are actually studying the
subject than those who are not. Where pupils are vi@light and there is sufficign
OdzNNAR Odzf dzY GAYS | @F At o6fSY GKS&@ RSNAGS| O2yanil

9 Parents are strongly supportive of their children learning Chinese in those schools working in
more privileged circumstances and where there are high aspirateasll for their
OKAft RNByQa adzO0Saao

A total of440pupils completed written questionnaires to contribute to this research, from all eight

of the schools visited across the four UK nations. The sample included both pupils learning Chinese
and those notearning it, either because they had not yet had the opportunity, or because they had
chosen not to do sq seeAppendix4 for further details.

Pupils were asked to say how much they liked their Chinese lessons andtisegers compared
with those of pupils not learning Chinese in relation to lessons in other languages they were
learning:

113Neal 2014. As above.



How much do you like your Chinese lessons?
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Enjoyment of Chinese lessons: number of responses by gender (pupils learning Chinese)

How much do you like your language lessons?
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Enjoyment of other language lesspnsimberof responses by gend@supils not learning Chinese)

Comparing the two sets of responsesipils of both sexes are more likely to say they like their

I KAySasS tSasaz2ya Wh t2GQ 2N WidAGS t ropép@rcenkK SY G K
of LIdzZLIA £ & £ SFNYAy3 / KAySasS alAR GKSe tA1SR GKS 8z
fly3dd 3843 yR pm: a4FAR (KSe WjdAaiGS tA1SRQ GKSY:

languages.

A higher proportion of boys than girls said theyRke i KSANJ / KAySasS tSaazya Wi

f SENYyAY3I 20KSNJ £ y3dz- 3Sasx IANI A& 6SNB Y2NB fA1Ste
languages were much more likely than girls to say they did not enjoy their language lessons at all,

however in the case of those studying Chinese, it was more common for girls to say they did not

enjoy them at all. These are relatively small samples of mixed age children and not matched for

other variables such as soa@oonomic background or ability, butdtresults seem to confirm



anecdotal evidence and that from exam figures that boys tend to enjoy learning Chinese more than

other languages.

Pupils completing the questionnaires were asked to s
in their own words what they liked best about learning
Chinese. Secondary school stats mainly stressed the
cultural interest, followed by the intrinsic interest of
the language and the characters (see quotes, right).

Another aspect that pupils liked was the comparative

rarity of Chinese.

Wearning about the culture an
what they eat and do daily, an
learning where the characters com
fromQ

WL lefrhifg $rhat the characters
YSI Y

WXAO Aa
fly3dz 3SaQo

YLiIQAa RAFFSNBY

write the characters instead of jud
wLiQa | gARSfe aLki§ g 2 NH
RAFFSNByiGd® L OFly AYL

RATTSNEYytherl y

Pupils in primary schools also liked the characters,
WL AYyGAy3Q i

SaLISOALt @
lessons.

Pupils attending the supplementary school, rather than stressing the
exploration of cultural differences, had more personal reasons for

WhdzNJ G4SI OKSNJ YI |
f SEFNYyAYy3I al yRI NR

WL gl yd 0

enjoying learning Chinese. Many stressed the importance of friendship communicate with my

and opportunities to meet other young people ofitizh-Chinese

AN} YRLI NBy

descent. Those who had chosen to attend classes had often done so for

family reasons.

WeKAA Aa | Ww2yOS
opportunity¢ | did French in primary
school but | have now got a much
0SUGSNI G§SI OKSNR
WLO A& AYyiSNBaidA
togetherc characters, piryin and
G2ySaQ

Wal yRFENRY YI {¢cBa
20KSNJ f I y3dzr 3S K

In focus groups pupils spoke enthusiastically about their
experiences learning Chinese. In one school, many had
learned French in primary school but considered
themselves bad at it they found learning Chinese no
more dificult and certainly more enjoyable. When asked
what they particularly liked about Chinese lessons, in this
school two of the six pupils commented that they found
tones particularly interesting because they could change a
single word and give it a comp#dy different meaning.
Another pupil said that he found characters particularly
interesting, especially the way each one was made of

WLEQAa KINRZE | g16l

different elements, each of which had its own

meaning too.

W{2YSUAYSBRI Lo RR2Y QYie

When pupils were asked what they liked least

about learning @inese, the most common
response was that it was hard. Some said they

W{2YSGAYSaA
m- y e



found the characters difficult to remember or write and a few said they found it hard to pronounce
or understand.

Pupils in some schools felt the pace of learning was too fast andreelaiilot of effort both in class
and for homework.

In afocus group of primary pupils, those who were less enthusiastic about learning Chinese
confirmed that they found the characters and the tones difficult and did not enjoy writfng.

We¢KS OKFNFOGSNEB YAIKG YSIY &a2YSUOKAY
W2 K& NB ¢S oNAGAY3IK LT LQY 2y K2f
WLG ¢2df R 0S o0SGGSNI §2aKsRISGINZRE 4l
Wi 2g Oly @&2dz NBYSYOSNI I 62NR FyR |
WL R2YyQl dzeREBBIOFWR @2x8at AG0tS Wa(

W/ KAySasS Aa | oAG RAFFAOMzZ G odzi & 2q
completelyc really cool!

Comparative difficulty of Chinese

The vast majority of all pupiteought that Chinese was harder than Maths, Science, English or
learning another language.
However, the perception of
Chinese as a difficult subject is less
marked in learners who are R ~ _ i
actually studying the subjectthan V'L 1 YZ 04 W2EBNE Yy OK>  0dzi L f

those who are not. While 78% of

WLY CNBYOK ¢S 2dzad R2 |

those who had not had the W, 2 dzQ NB y2u SELISOGSR (2 o¢
opportunity to study Chinese

thought it would be more difficult WLO R2SayQid aSSYy KI NRS
than Maths, only 66% of those

studying the subject thought so. w2 SQNB g2NJAy3 |G | KA JKE
And while only 7% of those who A0AFf NEI f fa

had not yet had the opportunity to

study Chinese thought it would be easiban other languages, 19% of those actually studying the
subject thought it was easier. There is a similar pattern for comparisons with other subjectareas
see Appendi®8 Table 9Discussion of this topic in focus groups brought out the difficulties of
comparing subjects which are quite different in content and approach and require different types of

114NB this group were from a school in a challenging secanomic area.



response from pupils. Where pupils had an appropriately structured and paced prograthey

were able, on reflection, to admit that although they still regarded Chinese as a difficult language,

the goals they were being asked to achieve were no more demanding than for other subjects, and it

gave them a sense of achievement to be leagrsomething which many regard as impenetrable. In

O2YLI NAYy3 / KAySasS FyR 2GKSNJ f | y3adza 3Sax | fGK2dAK
Gg2 flIy3dd 3ISaQ 06SOIFdzasS (GKSe& KIFEIR G2 YIFadSNI G4KS OF
recognisedwithout prompting) that many aspects of Chinese were simpler than French or Spanish.

Pupils in the Welsh school thought that Welsh was easier because it has phonetic spelling and they

KFR 0SSy fSIENYyAYy3I Al FNRY LINA YAWER AOKRZNIG 20yKBS NI
to make it less hard.

In one focus group pupils likened Chinésdlaths in the
W/ KAYSas aa 4] g waythatmany different elements combine in a logical
is always an answer with Maths way to establish meaning. However, in another group,
because of its clear structure pupils thought that Chinese draws on artistic abilities
I KAiysas ia (ks 3 NFUOKSNI GKEYy WHOFRSYAOQ 2ySad h
) A ) he thought Chinese wasasier than other languages
XA Oa Y2ZNE NI & pecause of its clear word order and lack of tenses. He
I OF RSYAOQ agreed that the characters were difficult at first but it
became much easier to learn them once you found a

technique that worked for you.

In another focus group, pupils commented that they.
T2 (.izy' R 2. UKSNJ adzoesoua | Nﬁ Wa%%l'chealle%l'e %Lﬁ én'(\;lé)uuggtlin}{) th/e KAYS3
and liked learning French better. Others felt that A - A “

. O, ANR20OS u NBIFtfte A
Chinese was similar in difficulty to other languages, _ L A e AL 4 2 80 K¢
but better because the classes wesmaller. Many topiecesen Sy OSa 1235UKH
confirmed findings from the questionnaires that . _
learning Chinese, although certainly a challenge is Wthought it W09|d beto,taIIyAallen. But
not as hard as it seems from the outside. F FUSNI UKS FAN

However, the perception that Chinese is a difficult
language can limit the number of pupils chawsto
take the subject. In one school the Head of
Languages commented that they had to work
particularly hard to promote Chinese (and also German) but not so other languages.

Wthought it would be the hardest languag
0dzi A0 Qa a2Spdnian

Pupil confidence in their ability to learn Chinese and other languages

Pupils were asked to rate themselves on how good they thought they were at learning Chinese
(those learning Chinese) or another language (those who had not yet had the opportunity to learn
Chinese).



Ten per cent of the boys and 12% of the girls learnkd G/ Sa S (K2 dza3KG GKS& gSNB
GK2aS fSFENYyAy3a 2G0KSNJ fy3dzZ 3Saz 2yfte o 2F (GKS ¢
I.

GKS 3IANI & RAR &2 9A3IKG LISNI OSyid 2F GKS o02ea Y F
learning Chinge, and of those learning other languages 14% of the boys and 8% of the girls thought
GKSe 6SNB WPOSNE O0IRQ® ¢KSNB Aa | AAYATIFI NI GSYRSy(c
balance.

In focus groups, pupils asked how good they thought they wereaahing Chinese produced a
range of different responses.

Pupils who thought they were quite good at learning
Chinese acknowledged that it was difficult to remember
characters and required constant practice. Pupils used
different learning strategiesone pupil thought ithelped

to keep writing them in sentences rather than trying to
learn them by heart while another mentioned a website
she found particularly helpful. One pupil commented
that he had noticed that his grades in tests were getting
better and better and he food that motivating and did
y20 glyd G2 3IAGS dzlJ €t SENYyAy3I [/
good idea to try to remember all the stroke orders as this
was too hard; it was more practical to use the radicals
plus mnemonics.

Almost all the Chinese learners resparglio the
guestionnaires or taking part in focus groups with th
researchers had a clear idea of the growing economn
importance of China and a great many felt that it
would be useful to them in future, either to work in
China or as an impressive additiantheir CV. They
saw the job opportunities as being in China and som
had very specific aspirations in this regard.

In one of the focus groups, one female pupil wanted to become an actress in Taiwan. Others
mentioned translation or business opportunitiesre generally. Some mentioned that they wanted
to study Chinese at university or teach the language.



Projections for the economy and
speaking Chinese will mean that yg
will be able to do business. Chineg
will be a global languade

WL ¢ | yinio busiRessthad

| KAySasS gAatt Yl
WL glyd G2 R2 |
Wt S2LX S gAff GKA
0SOldzaS L KI @S Y

Where pupils were most enthusiastic about learning
Chinese, they were already convinced about the value of
learning languages in general and saw languages as
important for expanding their horizons and giving them
opportunities to visit and find employmeim other
countries. Some particularly those from more privileged
backgrounds were very articulate about the benefits of
learning Chinese.

Pupils attendinghte supplementary school had a more
nuanced awareness of how their language skills might be
beneficial, recognising that it was the combination of their
English language skills with the ability to speak Chinese that

would help them to mediate between the twcultures:

w. S |
| KAySas

R2OU2NXE Il 68 SNJ AY
K2 R2y Q0O dzyRS

Others were less sure about how it would benefit them. Some pupils in the Welsh school in
particular were unsure about whether they would use it in future and some said alreadyhthat t
did not intend to continue studying it. In the focus group of primary pupils, awareness of future

2 LILI2 NI dzy A GASa

gl a

fAYAGSR G2

pupil said he hoped to go to China someday. The distaf China from the UK was giffitting for

a2YS 6K2 RARYQIi
but might go to France or Spain.

KAy

GKS8 ¢g2dd R SOSNI NI 0S¢
| KAYlF Aa I oAf
plane for long

Perceptions of pupils not learning Chinese

A few of the pupils in this category had not had the option to study Chinese because they were not

in a high ability set. However, the

overwhelmingreason against studying
Chinese was that it was more difficult than
other languages. The distance from English
and European languages was-piftting for

some.

Some had chosen to study Japanese insteg

YR GK2dAKG GKI G
moreO2 YLJX A OF GSR
to Japanese.

GKEYy WFHLFySadoo Li

NBI ffé& KIFNR I
dzy RSNR Gl YR

WL GQa

WLADAENR 6 NR G A

Y. SOFdzaS L GUKAY]l CN

YR / KAySa§

YWiKS ORFNFOUSNAR assy ol e

A a

W3 2 Astedardgsd. On&K Ay SasS N

0 K¢

AYGSNBaGAY3



The opportunity to visit Japan on an exchange trip was a
motivator for some pupils, who had enjoyed a taster

WL OK2asS W LJ yS4g session, tochoose Japanese.

brother chose it and | really like the
Odzf G dzZNB> O2dzy (i NHY

W.SOldzaS L tA1S

Some pupils said they had no interest or connection with
Chinese culture:
WL g IAGYCEKQ |y

WL KI @S y2 | KAySY
wka y20 AYyGiSNBai
These pupils were drawn towards French, Spanish| w/ 2 v 13 S St & A NNFH

German because they were frequent visitorstotho{ ¢ | v i 2 R2 Ay T
countries, or had family living there.

Parental attitudes

z

t dzZLJAf & NBALRYRAY3A (2 ljdzSadA2yylANBa 6SNB FalSR
be towards them learning Chinese. As can be seen from the chart below, a very large proportion of

parents whose children were learning Chinese were suppariihe proportions of parents who

GK2dzZa3KG AG 61 ad WOSNE AYLRNIFYGIQ 6SNB LI NI AOdzZ I NI
independent school and in the state secondary schools in more privileged circumstances. However,

more than half (60%) offlpNBy Gt a 2F LldzLJAf a y24 tSINyYyAy3a / KAySas
020KSNBRQ 2Nl dzylo6tS G2 aSS (G(KS LRAYyG 2F GKSANI OF

Parental views on the learning of Chinese

50%
45%
40%
35%

30%

25%

20%

15%

10% I I
5% 0
o o %

Very important Pleased Not bothered Can't see the point

m Learning Chinese m Not learning Chinese

Proportions of parents with different views on the importance of learning Chinese. Pupils learning Chinese
and those not having had the opportunity



Parental attitudes were very strongly related to the context of the school. Apart from the

supplementary school, where the decision to enrol the child for classes taking place at weekends

had been generally taken by the parents, parental support was highashools which were

working in more privileged circumstances. Here pupils have aspirations to travel to China and

parents are proud and even envious of the opportunities their children have to learn Chinese. The

only negative factor here was that, batse parents were so ambitious for their children, in some

OFrasSa GKSe& 6SNBE ¢2NNASR GKIG / KAySaSs a | WRATT
However, in schools working in areas where parents and pupils have more limited horezmheis

felt that the parents are not aware of what is going on in the sch@ule school said that although

there were a minority of parents who were very keen, most were not interested and did not

I LILINB I OK GKS [/ KAYySaS S| OKS NJIsplayed tatisNagigides vihictS Sy A y =
the school had had to deal with. A pupil focus group in another school did not report high levels of

LI NByidlf AydiSNBad Ay GKSANI EtSINYyAy3a 2F / KAySasS ¢
AYGSNBAGQ RAYyR MWAROKENI &1 & R 2dzald a1 oKIFG L KI @

1 Uktrained and experienced teachers of Chinese are vital for enabling Chinese to become
fully embedded in the school curriculum and facilitating best use of temporary staff
coming from China. UK teachers who are not specialists in Chinese require considerahle
support and training in order to be able to teach the language successfully.

9 Problems with visas and adaptation to the UK context are anfactgrs currently limiting
the effectiveness of temporary staff from China.

I Many of the methods successfully used to teach Chinese are similar to those used by UK
teachers of other languages; however, there is some evidence that in the case of Chinese,
teachers may provide more explicit discussion of the distinctive features of the language in
English.

1 Most teachers teach both characters and pinyin. When taken at an appropriate pace, pupils
enjoy learning and writing characters.

I There is a shortage of a@®ditation for the early stages of learning Chinese (Scotland
excluded) and a widespread view that the current A level Chinese is skewed towards native
speakers and therefore not suitable for those learning the language from scratch in school.

9 Lack of crriculum time, motivation of pupils (and their parents), and issues related to a
shared understanding a learner progression in Chinese, emerged as the key challenges for
teachers.

9 In schools where the language is wedtablished, Chinese has found a platongside other
languages taught. However, there can be tensions with teachers of other languages when
Chinese is introduced a high profile wakich is perceived to biem competition with other
languages.




The research found many défent types of person with varying types of preparation employed in
the teaching of Chinese in the UK. These have been categorised as follows:

These teachers have either studied Chinese at universitawee lived in
China for an extended period of time. Thewke excellent role models
since they are living proof that UK nationals can attain a high level of
written and spoken fluency in Chinese. They are fully aware of the
intricacies of UK education sgstis, exam requirements and school
culture, and can contribute flexiblyin one case the teacher was teachir
Japanese as well asi@ése They are welplaced to mediate between
cultures and explain Chinese culture in a way which is interesting to p
and connects with their interests. In one lesson observed in school E,
teacher deftly handled spontaneous questioning from pupils about
aspects of Chinese culture and history. In this school, pupils were effu
about their enjoyment of Chinese culeiand how this was a motivating
factor for them.'*> PGCE courses are becoming an increasingly popula
option for graduates in Chinese, not all of whom want to go into busing
These teachers combine familiaritytiviJK pedagogical approaches ang
understanding of the technical aspects of the education system with a
the benefits of a native speaker teacher in terms of the authenticity of
language and cultureYoung graduates of the CILT/CfBT schbased
initial teacher trainingprogrammehavebeen quick to rise to the
challenge of leading the development of G¥se in the schools where
they ae working and were developing highly innovativeegaches with
great successThere is a rich supply of thi&ased Chinespative speakers
who are interested in teaching, some of whom are also qualified teach
in China. There is a rich supply of-bH¢ed Chinese native speakers wh
are interested in teaching, some of whom are also qualified teachers i
China At the supplenentary school visited for part of this research, all t
teachers are volunteers and all receive support and guidance from the
schml, though not all are trainedl'he advantages of Uased teachers
with a Chinese background are the ability to understand eonnect with
UK children and teenagers, as well as their permanence and immedia
availability.
When primary schools introduce the teaching of a language, it often fg
to the generalist class teacher to undertake this taskn though she/he
may not have been trained to teach languages at primary level and m
not have language skills on which to draw. Two examples of how diffe
primary schools haappoached this are included ppendixs.

1151n one lesson observed in school E, the teacher deftly handled spontaneous questioningifiitsrapout
aspects of Chinese culture and history. In this school, pupils were effusive about their enjoyment of Chinese
culture and how this was a motivating factor for them.



Teachers fsm China argreatly appreciatd as additional support, and
male it possible for schools to reach out and involve pupils in other
schools in their locality in Chinese language and culture. Howsherge
schools areompletely dependent on this externalgort for sustaining
Chinese teachinthere have been problems. One cause of these has b
visa problems whichave delayed the arrival of teache&hat works
best is where there is a Ukained Chinese teacher, whether a native
speaker or a nomative speaker who has spent time in China who is al
to help Hanban teacher settle in and ensure that they are deployed in
most effective wayResearches observed a number of occasions wherg
the Hanban teacher was simply observing the class without making af
contribution at all. Hanban teachers are frequently asked to undertake
after-school activities which have a Chinese cultural element such as
calligaphy or papeiffolding. Such classes seen in this research were lo
key and suffered from irregular attendance, particularly when they
involved pupils coming in from other schools. There is clearly a need f
further training and preparation not only fohé Hanban teachers in ordg
to better equip them to contribute to the life of a school in the UK, but
also for UK teachers and line managers in ways to deploy them most
effectively and to help them to settle into working life in a new country
The researchrs only saw one example of team teaching and this invol
a UKbased Chinese teacher working with a teacher of another subject
further limitation on the effective deployment of Hanban teachers as a
resource is the length of time they stay in the UKhdugh this has now
been increased to two years, this is thought to be the minimum time fq
them to become sufficiently acquainted with UK systems and approac
to be effective in the schools in which they are placed.

Hanban véunteer teachergeceive only accommodation costs and pockK
money, and stay for just one year in the first instaf@emments about
their effectiveness in supporting the teaching of Chinese are similar to
those outlined in the section above. In one schaloe volunteer teacher
was observed delivering a full class; in another the teacher concerned
mainly sat at the back of the class or helped to distribute resources to

pupils.

Chinese Language Assistants are clearly an irapppart of the mix if
effectively used, though their role overlaps with that of Hanban teache
and volunteer teachers and this may benfusing to enelisers. The
comments above about the very modest amount of peparture and
induction training in UKgragogy and classroom practice apply to the
CLAs just as much as they do to the teachers coming to the UK on Hg
organised programmes. There is also an issue for schools in that the
only come to the UK for one academic year. This reduces thettiaye
have to settle in and to become effective members of school staff.

Schooklso drawon volunteer native speakers of Chinese from the locg
university as additional support. However, the researchers did not see€
in practice and teachers as well as pupils had mixed views about how
helpful it had been.




Methods and approaches

Most examples of teaching observed by the researchers introduced new language via listening and
speaking using, in the main part, communicative methodology. Teachers interviewed as part of the
research felt that there was little difference teaching the spoken word between Chinese and
European languages, though one teacher observed that with Chinese, speaking skills and the writing
system had to be taught as separate elements. Whereas with the most commonly taught European
languages the witien language can immediately act as a support for the spoken language, this is not
the case with Chinese, though pinyin performs this function to some extent (see below). As with
European languages, there are a number of sounds which are not presemlishEand these have

to be practised and in some cases, explicit instructions given, for example, about where to place the
tongue.

Researchers noted that in most schools there tended to be less use of the target language than
would be usual in the teachjnof European languages. In many of the lessons observed, teachers
provided instructions and explanations in English e.g. one primary school teacher explained to her
pupils what tones were and showed pupils how she would indicate the different tones thiang
gestures, and only used Chinese for the words actually being learnt. However, it was also common
F2NJ 0SFOKSNR G2 dzas$S I avyrftt FYy2dzyad 2F Ofl aaNez2y
greetings. In school A, the register was taken in the talaygguage and all pupils answered in

Chinese. In this school, oral skills were given priority and characters learnt for homework. The
teacher reported that pupils had previously sat the GCSE short course in speaking and understanding
only, but the teachehad found it impossible to teach the language without introducing some

writing as support and so had changed the approach to accommodate this.

In school E, pupils talked in English about the sounds of the new words and devised their own
mnemonics for remmbering them. Many teachers used games and competitive activities to ensure
all pupils had a chance to speak and practise the language. Pupils clearly enjoyed these and were
keen to respond.

In the supplementary school, teachers mainly used the targé ldzt 3S> NBf @Ay 3 2y LidzLJ
accustomed to hearing Chinese at home even if they were not able to speak or write it. They used

English to check children had understood the meaning of a particular word. This provided children

with a deeper immersion in #hlanguage, at least for the 2 hours per week that they attended the

school. In school C, a lesson was observed which was conducted almost entirely in the target

language. Pupils remained engaged throughout and except for one incident with a reluctdnt pupi

where the teacher had to revert to English, the lesson was successfully conducted in a relaxed yet
purposeful manner.



In school B, one group of pupils was
SELISNASYOAY3I WAYYSNE
which involved integrating the teaching of
Chinese \ith other subjects for around one
third of their curriculum time. The teacher
had worked hard to accustom pupils to
understanding and using core phrases such |
WLQY &2NNE LQY €1 04S
F2NXPQ |yR GKSasS gSN
card ard displayed around the classroom. A |
PE lesson in Chinese was observed which
included both the oral and the written
language. This class was delivered jointly b
the native speaker Chinese teacher and the
English PE teacher who used phrases and
words in Chiese to reinforce what the pupils
needed to do.

(p))
QX
(0p))

Most teachers observed were either native speakers or were able to modelnadiae

pronunciation. In large classes when pupils shouted out the answer to questions others may not

always have been able to &ethe correct pronunciation. In these situations Hanban teachers could

have been used more to assist with linguistic modelling. In one case where the teacher had only a
0SAAYYSNBRQ fS@St 2F / KAySasSsz O2 NNB GodftheINabanzy OA I ( A
teacher or Google Translate (on audio). One primary school mentioned that they used a Cantonese
speaking pupil to help model pronunciation for the rest of the class.

Teachers feel there is a balance to be struck between developing goadrgiation in learners and

creating anxiety by oveemphasising the importance of tones. Several teachers were unwilling to

ALISYR (22 YdzOK 2F UGUKSAN) @l fdzoftS OflaaNr2yY GAYS
YIS @2dz2NB St F yWAhR B biding QuebRRthe récghBrésearch carried ouRbl Neal

of Silverdale School who tested samples of pupil speech on native speakers of Chinese and found

that although their tonal accuracy ratings were low, their intelligibility ratings were'ighowever,

a native Chinese teacher in a primary school was observed paying close attention to tones, drawing

2y @2dzy3 OKAfRNBYQa FoAfAdGe G2 NBLINRRIzOS (GKS azo
for good pronunciation later.

Characters/pinin
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All the teachers observed used pinyin to a greater or lesser extent and all presented characters to

pupils, though not all were teaching them to write them. In school G, a primary school, the teacher

(from Hanban) deliberately did not teach writing bedza S KS 06 St AS@SR (Kl G @& 2 dzy.
skills were insufficiently developed. This policy was echoed by the Chinese Director of the Confucius
Institute to which the teacher was attached, who confirmed that the policy was to focus on oral skills

at both primary and secondary level and only teach characters to older students. Clearly this policy

has been developed to make the most of the time
available to Hanban teachers, and to avoid putting
too many demands on pupils which might be
daunting for them. ldwever, in England and
Scotland, not teaching writing would be a barrier to
mainstreaming Chinese in primary schools since

| curriculum frameworks in both systems advocate

'~ both speaking and writing. In another primary school
visited (school J), researchersserved very small
children (Year 1,6 year olds) being taught to write
characters using the correct stroke order and

| counting strokes in chorus. They were thoroughly

1| enjoying it and their class teachers were obviously
proud of what they had produced, king photos to
upload on the school blog for parents to see. Ina
third primary school, pupils were in the early stages
of recognising characters, matching them to
pictures/symbols.

Teachers recognise that the need to learn 4 elements of each word (characters + sound + pinyin +
meaning) requires time. In school E, where there is sufficient time to progress to GCSE over 4 years,

the teacher takes itslowly arly & dzZNBS & GKFd € S NYSNER KIF @S wO2YLX S
they understand both hangvritten Chinese and printed characters and she provides practice in this

by writing on the whiteboard herself, as well using printed anesoreen material. Shieelieves that

W2 BN 2F LIAYyeAYy agAiGOKSa fSINYSNER 2FFQ odzi | faz
processing Chinese. In school A, there is much more pressure on time as pupils only have one hour

of Chinese a week. The teacher therefore fes®s more on oral skills. She believes that writing

requires apictured A SR | LILINB I OK adzOK Fa (KFd LINBASYGSR Ay
2LAYA2YS WEKS / KAYSAaS | LIINPIFOK 27
endless repetition and counting strokes A .
22583 y2i0 62Ny AN 0KSST yvodt ¥ §§S 05312‘] B OK 2°
V20SR GKFi a2vs LidA 'ngsnﬂyﬁ%g Uz f

characters and are unwilling to do them.
One teacher thought this was because of the shortage of time and the fact that pupils were
insufficiently aware of what learning Chinese would involve when they made th@resh The
teacher in the other school put it down to lack of confidence by the pupil concerned, who did not
want to hold up his whiteboard for the other pupils to see what he had written.




Some teachers felt that pinyin should be a prop only,
to be dropped after the word has been learned.
Pupils in one school were confused by the
inconsistent use of pinyin and characters and asked
for them to be always presented in the same way,
with the pinyin on top of the character.

In the supplementary school, thedos was more on
writing than speaking, since it was assumed that
most pupils could at least understand some spoken
Chinese and that the reason for them attending the
Saturday school was for them to become literate.
Here reading and speaking were integratéuere

was widespread use of flashcards, and in some
classes the use of pinyin was omitted altogether.

Culture

Confucius classrooms welcome the wealth of resources they receive for introducing aspects of

Chinese culture into the whole school, throughpiiiys and celebrations such as Chinese New Year.

Teachers of other curriculum areas such as Art, Music and Drama also appreciate them. The
NE&2dzNOSa Ffa2 FAYR GKSANI gl & Ayid2 20KSNJ a0OK22f 3
Many learners hae opportunities to try Chinese calligraphy and to make and decorate dragons and

lanterns, and they appreciate paper cuts given out as rewards. In one lesson observed (primary)

children were learning about Chinese horoscopes.

There is a tendency for sonealtural activities to be superficial and for pupils not to progress

beyond these first contacts with the culture. The supplementary school visited offers workshops and
language and culture sessions to local primary and secondary schools, but is disspgwanthe

RSYIYR A& 2yfeé FT2NJ WFdzyQ FOGAGAGASEAE yR OGKFG KSI
understanding of Chinese language or culture.

Real cultural learning seems to work best if integrated - —
naturally as part of learning the language. In schoolg W[ S Ny Ay 3 | eRWWa
where pupils were highly motivated by the culture, great fun because they live

they felt comfortable about asking the teacher about | differently to not just Brits at
aspects of Chinese contemporary life dnstory, and | 9 dzNE LIS |y a O

this is what brought the subject to life for them. In
school A pupils said they particularly enjoyed hearing about life in China and especially liked tasting
Chinese food! Teachers introduced aspects of the culture through the use of papksgand film,

which also provided opportunities for cressrricular learning. A particular example of this was in a

LINAR Yl NBE aOK22f 6KSNB OKAfRNBY 6SNB fSIFENyAy3a G§KS
GKAA 61 & WoKSNB{ de®S 8A EANR HK (1K SK NRIOISRIpP St 2 LI LIdzLIA £ &
world and a real interest in the culture which moves beyond the perception that learning Chinese is

only for instrumental purposes.

Assessment




In the English schools visited, assessment fon&3i is generally focussed around GCSE. Schools say
there is a shortage of suitable accreditation at both lower and higher fé¥eBeveral schools had
previously used Asset Languages as an introductory accreditation and bemoaned the fact that this is
no longer available because it had been a good way of accrediting elementary Chinese and
motivating pupils to continue with their studies. One school has just introduced ABC as a
replacement but are less happy with this. Another school had also developedificg®n for a 20

hour Chinese module to fit within the Welsh Baccalaureate. This module had been designed to be
taught during a single week and includes activities such as Tai Chi, Kung Fu, calligraphy and art
activities. The school has runs this modutey successfully with Year 9s, supported by funding from
the 1419 network. However, it is no longer possible to offer the module as the language element of
the Welsh Baccalaureate is being withdrawn.

At the supplementary school visited, the aim is for all pupils to reach GCSE by age 14, though some

take it earlier. The Head feels that GCSE is too easy, but A level is too difficudt.EShhe recently
a02LIISR GSFOKAYy3 ! t£S@St / KAySaS o06SOFdzaS 2F RAALl
GKSe 6SNB R2AYy3a NRIKG o6& OGKSANI aGdzRSydaQ o0& LINBL
only an E grade when they were edgng an A in other subjects. She felt that the level of A level is

pitched at native speakers and believes it is unfair that one
exam board currently has a monopoly on Chinese. The | Wwne of mybeststudents who got
school now offers PreJ Chinese to its Sixth formersbut | w1 03 A ysubjeds, @ 2 # (1 K §
has not yet hag cohort throughThe school has haal and nearly missed out on a

very negative experience with AS and A2 Chinese (not f¢ ynjversity plac@

other languages). The teacher feels that the exams are
marked as if entrants were native speakers and students

have got poor grades as a result. They do notlishla list of core vocabulary. They have switched to
PreU and find this better so far. This includes a culture paper which allows plenty of scope for
discussion. Although it provides UCAS points it is not yet recognised by parents.

In Scotland, the relately new SQA qualifications for Chinese are being used fleSitpol H
successfully enters S6 pupils for the Level 4 exams after a suimmersion couse in China

followed byaone yearcourse In the past pupils have also tak&egcess 3 anthtermedite/Higher

and Advanced Higher examinations in Chinédepupils studying Chinese at School C currently
study towards the SQA examinations and the International Baccalaureate. There has been some
discussion in the school about adopting the Middle Yeasgramme of the IB but no decision has
yet been made.

Some schools were starting to use, or considering using the YCT for pupils starting to learn Chinese
to help motivate them in their learning journey and to provide positive reinforcement at an early
stage. However, there was little feedback on these at this stage.

Classrooms and resources

117 schools outside Scotland can use Scottish qualifications if they wish to do so, but this is not generally
known.
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requirement to become a Confucius Classroom. These
tended to be brightly decorated with materials from Chinal§
RAZLI Féa 2F Lzt aQ ¢2NJ |
teachers to remind pupils of key words or expressions.

In other cases Chinese lessons were being held in
classrooms set up for other languagesthwdisplays in
French or Spanish. In primary schools, lessons were mai
KStR Ay (KS OflraaqQa 2y Of
covering a wide range of school subjects and topics.

Almost all schools visited made widespread use of ICT ar " l
interactive whiteboards. For example, one teacher used ¢ *";,:‘ by 2y },
Chinese website which showed the stroke order to help i —

children learn characters. . 2 ‘ b
The Chinese supplementary school visited was the least ' g \ '

well equipped and classrooms were too small to allow
pupils to move around or work in groups.

Confucius Classrooms receive a wealth of cultural resour|
from China, many of which are greatly appreciated. The
WYF3IAO LI LISND Ay LI iNIHAWS |
in several schools visited, many boxes of teaching resou
had been left unopened or unused, either because they

were unsuitable or because they were exclusively in Chinese, so librarians and other staff had been

unable to understand whatiey were for or how they could be used.

‘\*‘” GAGK L

School H has a wedtocked library including a section with materials for Chinese aimed at both
teachers and pupils but would welcome resources designed specifically to support the Scottish
curriculum. Themed pacKer primary schools of the kind produced by the British Council were very
much welcomed. Schools would like more of these and not just for Chinese NewSéeandary

schools noted that it was important that such packs fit clearly into the curriculumabsodthat they

are designed for more mature students. Both textbooks and resource packs are more often than not
aimed at a younger audience which means they are not useable with secondary @upisf the
difficulties reported is that the illustrations existing textbooks (particularly those from China) are
rather babyish and not suitable for secondary students or young adults.

The textbook Jinbu (Pearson) was being used not only in England but in Scotland too. Although it
R2Say Qi FA i reGuitdménis foBthe QA ekamin&tiéh, it was welcomed by being written

Yoe . NAGAAK GSFOKSNAR F2NJ . NAGAAK alOKz22faQ FyR o
progression in relation to other languages being taught in the school.

daty

Challengs




Teachers of Chinese were asked what the biggest challenge was that they faced in teaching Chinese
to English speakers in the UK. Responses were as follows:

Lack of curriculum time; linked to pupils starting to learn the language too lgt@as seen aa

Y 22N OKIFffSyaSed hyS GSFOKSNJ aFAR GKIFG LJzZLJA f & NX
was difficult to get the pace of learning right for all pupils, who progressed at different rates. One

Hanban teacher said the greatest challenge was adgpo a different education system in which

languages are only taught for one day per week.

Another challenge in some settings is clearly rinativation of pupils A Chinese teacher at the

supplementary school who also teaches in a local high school says that that pupils in the high school

I NBE YdzOK tSaa Y2U0AQFGSR FyR ljdAaoOlfte t2aS AydSNB3
interestand g 9SS dzZLJdPQ { KS 0SSt AS@PSa GKS 1S& Aa (G2 adl NI
GSFOKSNJ Ay al0OK22ft | ¢gK2 &alAR (0KIFIG W KAYS&aS NBI dz
LJzLJA £ & FNB y20 LINBLI NBR T2 Ndehddltob@ctrefdllK@anneds a a2y a |
and executed in order to maintain motivation and

interest. However, in other cases, the motivation of W/ KAYSaS NIBIj dzAi NH
pupils was very high see section on Pupils for a of other languages and some pupil;
discussion of this. F'NB y20 LINBLI NBH

Parental supportis seen as pivotal to maintainihgdzLJA T a Q

motivation and it is significant that parental support was lowest in those schools where Chinese was
being taught least successfully. School B actively promotes the involvement of parents, with a
scheme to encourage them to learn alongside thaitdren.

For primary teachers without much background in Chinese, laslljéct knowledgds clearly the
biggest challenge.

Another issue which emerged not through the school visits but at conferences for teachers of
Chinese attended by the researcheras that of describintearner progressiorin the acquisition of
Chinese in ways that are compretfsble and credible to othet¥. Teachers feel thatucriculum

guidelines and tools for measuring

progressiorwhichhave been developed for

the most commonlyaught western

European languagese not alwaysuited to

measuring how learners are progressing in

Chinese. Chinese teachers say they are

Wdzy RSNJ LINB&aadz2NBE G2 R2 GKAy3a Ay UGUKS &alyYS gl @
d GSI OKSNE 2.ThegrackgBidelthatlif CHindge B8 ®ibt€yrated into the

mainstream curriculum, they need to be able to show that their learners are making progress and
that they will be able to achieve the required grades at GCSE. One tedchgresented at a

conference said that her students had been assessed lower against National Curriculum levels than
those learning Spanish and French, and this had created pressures and tem#ioimsr Head of
Department. Some parents had withdrawn pupils from GCSE Chinese because of fear of low grades.
However, her students had then gone on to achieve better grades at GCSE than those taking other
languages. She had therefore created a systenmfeasuring and communicating progress against
(previous) National Curriculum guidelines which she could use to reassure both school management

118These comments may not pertain to Scotland where framéww and national standards have been
developed across all languages to ensure parity of esteem.



and parents. Although the new National Curriculum contains much less detail in terms of assessment

criteriathay G KS 2yS AG Aa NBLXFOAy3I:X GKS ySSR (2

Of I N

at the same time ensuring parity with other languages has not diminished and it is clear that such a
document is still very useful.

T

As with any language, there is no magic solution and what contributes to effective learning i
some environments with some groups of pupils may not work universally. This research wol
overstepping its capacity if #ought to recommend a specific approach or method. However,
certain principles can be drawn from the evidence gathered:

There are rich opportunities for further research on methods apdroaches which are effective
in different UK contexts and other variables affecting UK learners.

Most teachers interviewed for this research felt strongly that characters (both recogn
and writing) should be introduced from the@inning, in order to give pupils time to
assimilate a sufficient number to progress beyond the early stages.

Similarly, most felt that pinyin is a hecessary part of the skill set pupils need as well
useful support, but should not be a substitute foe learning of characters.

There is not yet a clear shared understanding of progresstmw to describe different
levels of competence, how to enable learners to reach them and find out whether the
have.

Whilst all teachers want to instil good pronuation and provide learners with correct
models of tones as part of this, many believe that tones are not crucial to understang
and should not be oveemphasised at the expense of progression in other areas.
Active learning methods used for other langeas work equally effectively with Chinese
and are appreciated by learners.

All teachers thought that English was necessary to explain features of the language
culture to pupils, and in some cases to translate words. There is some evidence that
practice is more widespread in the teaching of Chinese than in the teaching other
languages. However, greater use of the target language could perhaps be made for
classroom routines and standard interaction, as was witnessed in a number of schod
the resarchers.

The teaching of the culture is sometimes dealt with very superficially, particularly in
WilFradSNR YR WSYNAOKYSYGQ OGAGAGASA®
Chinese to contribute to developing generic intercultural conepees.

The presence of native speaker teachers or assistants from China could be more
effectively exploited to support classroom teachers. The research observed little tea
teaching. Training which focusses on techniques for using the native speitiiierthe
classroom could help to ensure that the benefits both of Chinese native speakers fro
China and Ultrained and experienced practitioners are fully exploited to benefit learn




Perceptions of heads of languages

In schools where the language is well established, Chinese has found a place alongside other

languages taught. Many schools in England offering Chinese as a curriculum subject are former

[ Fy3dzt3S /2tt853Sa yR 42 2FFOSNAI (KNBSK OKARQS | &7
Ly 2yS 2F (KS&S aoOKz22fax (GKS I SFR 2F [ly3ddz 3Sa C
f SEFNYy® hdzNJ FAY A& (2 3SG GKSY dafly3dzr ASREQD

In some schools, the introduction of Chinese is seen as a way of revitalising therpasdi

perception of languages within the school, from which teachers of all languages have to gain.

However, in other schools, researchers picked up tensions in relation to the often high profile
development of a new language. In some cases, the developaie€Chinese had been an initiative

promoted by the Head teacher, with the Head of Languages effectively side lined. One Head of
Languages spoke of her inability to judge the quality of teaching or the materials being produced and
RSAONAOSR NNy SES /S WRSLI NI YSyiaod Ly 2yS OFasSz |

WaC[Q Fa AT Ad 6SNB I RAFTFSNBydG OFGS3I2NR 2F &dz <
German was under threat because of the development of Chinese, and becausseGhaseoffered
onlytothe highest GG AYyAy 3 LlzLJAf aX GKSNB 41 & | LISNOSLIWGIAZ2Y

would therefore have better results.

Unlike other language teachers, Chinese teachers tend only to teach Chinese and do not speak other
Eulopean languages. This can be difficult in departmental meetings or during internal CPD sessions
when examples are given in languages they do not understand and can leave Chinese teachers
feeling somewhat marginalised. In one school, teachers of other &geguhad initially been

sceptical and nervous about the introduction of Chinese but had now accepted Chinese as part of
0KS a0Kz22tQa fly3dzZ 3Sa 2FFSN®

I SIFRa 2F [ly3dza 3SAaQ LISNOSLIIA2ya 2F / KAySasS (St Ok
pupils learning the language. One Head of Languages said that she thought that Chinese tended to

0S (FdzZAKG WY2NEOKNIERAGNVRY NG €3NI BKENSlI & gKIG &l ¢
Of FaaNR2lad oWad] 108 | yR S E Odstha wed bydonk kit Bhinesgis A y NI A
y2G aSSy Fa Fy AyGSaNIft LINILH 2F GKS 62N)] 2F (GKS



5. Systerdevel barriers and enabling factors

9 Head teachers of schools where Chinese is taught are convinced that it makesoatair
O2YUNROGdzGAZ2Y (2 LlzLIAf AaQ ONRI RSNJ SRdzOF GA2Yy Il f |
world. This vision is key to developing and sustaining the subject in schools.

9 Parental attitudes can also be a crucial enabling factor.

9 Teacher supply ismajor barrier preventing the language becoming more strongly
embedded within the school system.

9 For Chinese to be successfully embedded in a school, sufficient curriculum time must e
allocated over a sustained periqdhere are schools already providingiovative models of
how this can be achieved.

9 The current rapidlydeveloping status of language teaching within the primary curriculum
England and Scotlarmbnstitutesanimportant opportunity and enabling factofor
developing Chinese

9 Most Englishrsecondary schools teaching Chinese apply some sort of selection by ability; this
may limit expansion by reinforcing the perception that learning Chinese is only suitable|for a
small number of pupils with special talents.

9 The potential for Chinese to appdaldifferent types of learner may provide opportunities
for more pupils to derive success and satisfaction from language learning.

1 t dzLJA INF/Q yWBf 212 dzNJ/ Sbheiag@isrupiédbat & niimbkFoEpdints2nikhin the
system, notably when they moveom primary to secondary school or into the Sixth Form
from a school which caters only for pupils up to the age of 16. Access to degree courses for
those who have studied Chinese at school, which was identified as a problem in the past, has
now been resoled.

9 The outreach work to other schools undertaken@ynfucius Classoms while valuable in
its own right, does not always provide the best opportunities for sustained expansion.

1 Links with business, with partner schools in China or with Chinese cortmesunithe UK are
under-developed and could provide valuable support @hinese teaching in schools.

n

Head teachet ¥ision for Chinese

The diverse range of schools visited were all working in very different environments and contexts

I YR KS I Rfér Qhingsk withig tfieir schools varied accordingly. All were convinced that it

YIRS Iy AYLRNIFIYG O2y(iUNROdzGA2Y (2 LizZLIAfaQ oNRI RS
understanding of the worldndthis vision has beekey to developing and sustaining the subject in

their schools.



School A saw many cultural benefits in introducing Chinese into a community with very little
diversity. A review of its curriculum more generally had provided the opportunity to consulspupil
about language provision and they had said that they would like to learn Chinese and Latin.

School G, also in an area with very little cultural diversity but one also of highesmriomic

deprivation saw the introduction of Chinese as a way to broddéaA f RNBy Qa K2 NRIT 2y a |
2L NI dzyAGASE WolaSR 2y gKIG GKS& OFly R2 y2i GKE
to job opportunities for some pupils and sees having Chinese as an advantage for local children, a

way of giving them cdidence and encouraging them to look beyond their daily experiences. The

I SFR gl yida (2 208SND2YS LINByiaqQ WFHOOSLIiFyOS 27F 1

Secondary schoolsinatNB | R@I y il 3SR | NBFa NB g1 NS GKIG &2
language and Chinese is therefore perceived as part of their high quality offer which one school
RSAONAOGSR a WLINAGIFGS a0Kz22ft SRdzOFGA2Y
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tendsf[o be part of arich :?ngtzﬁgeth W28 68fASHS GKIFG Fff 1

experience more generally rather than ~ . . ,
WalISOALT O 2N WRATFSNBY G Fnev Gké ldareng
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which created over 300 Specialist Language Colleges in England between 1995 and 2011, had been
thedrivero SKAYR &aS@SNIt a0OK22ftaQ RSOA&AA2Y (G2 Ay idNERR I
been a Language College since 1996 and from the start set out to teach Chinese as part of its remit

to broaden the range of languages taught. It chose to makeeS&ia timetabled language from the

start in order to put it on a comparable footing with European Languages offered in the curriculum.

il J = g Chinese was introduced to School B as a direct

response to the growing political and economic

importance of China. It veaintroduced initially as a

niche subject while they sought out best practice

and then began to develop it within the context of

their school.

NEEtL Y —
EaE T D
Language Centre
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the teaching of Chinese had added to the status of the school which was alreasly forats

leadership in global citizenship. The school believes that a focus on languages and global citizenship
022a0a OKAfRNBYyQa O2yFARYAY Ay R ¢KIS] & OKRSY Q2dzll v
to improve their offer of Chinese and tonded it even further. Chinese is overtly marketed to

parents and the school takes part in a wide range of exchangel/visits programmes and competitions
connected with China/the teaching of Chinese. They would like to develop links with the Chinese
communityd  aSR Ay {O2GflFyR odzi GKA&A A& y2iGd SlFae 3IAGS



For the supplementary school in this research, the motivations for teaching Chinese are entirely
different. The aim is to respond to
the demand from parents,
particularl in the Chinese (.
community which makes up 8% of |
the local population. The opening o
direct flights to China is encouragin
the growth of business links and as}
a community organisation the
school plays an important role in
forging cultural links and raigin
awareness of Chinese culture. The
school is open to all comers,
however in reality only Chinese
parents make use of the facility.

Although there are some instances of pupils of all abil#ied socieeconomic backgrounds

successfully learning Chineseafficularly in Scotland with the recent drive to expand the teaching of
Chinese) the profile of Chinese learners in UK schools as a whole remains skewed towards high
achievers and those from more advantaged backgrouRdsental support is seeasa crucid

enabling factorand some schools make determined efforts to raise levels of support beyond simply
mild approval to proactive encouragement. Where parents are only mildly supportive, this can easily
melt away if pupils start to find the subject demandam lose interest. It is easy for parents who

are relatively uninformed to believe that a taster or fragmentary experience of Chinese learning is all
that is necessary. The strongest support was seen in schools where parents themselves were likely
to havehad direct experience or business links with Clgjiraother words either parents who were
themselves Chinese, as in the supplementary school, or those in more privileged circumstances with
high aspirations for their children. In some cases, Chinese giag bsed as a way of raising

aspirations in the community, but this meets with circular obstacles when motivation to study
Chinese comes mainly from an awareness of its importance in the first place

Teacher supply

Teacher supply has emerged as the major barrier from this and previous reseaneiation to

a0K22taQ FoAfAGe YR gAfftAy3adySaa (2 RS@St2L) GKS
Chhna via Hanban has been a key factor in enabling many more children to have an introduction to

Chinese language and culture. However, although in one primary school, the Head was introducing
Chinese into the school with the aid of the Hanban teacher alseepndary heads were adamant

that they would not be able to timetable classes, let alone exam classes, relying solely on teachers

from China. In part this is because of issues relating to visas and contracts which are too short, with

2yS | SR MNBSMIBNY 3 yB2% ¢gKSYy GKS& gAff FNNASSQD .
preparation Chinese teachers receive
to enable them to work effectively in
schools across the UK and to
contribute more broadly to the school.

When we recruit a teacher, we loakthe whole
person, not just the subject they can tea
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curriculum but also being able to take on responsibilities such as form tutétihgorder to

introduce a new subject, teachers need to be innovative and have influencing skills and for this they

need excellent English as well as a high level understanding of how British school systems work. One
example of this in practice was in School J where thelteahad introduced short daily lessons in

Chinese instead of one longer weekly session.

Head teachers are clear that high quality UK trained teachers are key to developing the teaching of
Chinese. Not all schools are in a position to appoint such teaawsfultime members of staff;

however it is teachers filling these ftiine or near fulltime positions that are best able to support

incoming Hanban teachers, Language Assistants and volunteers. A critical mass of UK trained
teachers of Chineseis@ls A Gl f 020K F2NJ 6KS &dz00Saa 2F / KAy S:
G2 tFy3da 3Sa +ta ¢Sttt a F2N GKS GNIAYyAy3I 2F 7Fdzioc
school led initial teacher training system. A good example of where this is \gaxiel is School B,

which has a history of involvement with teacher training programmes for Chinese. They will receive

two trainees from September 2014. Along with the two full time Chinese teachers on the staff and a

Hanban teacher, this will create at@ral mass of expertise in Chinese, with opportunities to discuss

practice, share resources and observe each other. The development of such communities of practice

is a key enabling factor for the future success of the subject.

The current permanent, futime teacher of Chinese (native speaker) felt strongly that her initial

teacher training through the GTP programme run by CILT/CfBT Education Trust had been an
outstanding preparation for working in the British state school system. She had studiedidéong
trainees of French/German and Spanish and had only had opportunity to observe language classes of
European languages. This approach had enabled her to immerse herself throughout the course in

the British system of pedagogy.

There is not a shortage @hinese speakers wishing to teach the subject, but few have the right
combinations of linguistic and pedagogic skills. Head teachers say that when school advertises a post
they receive many applications from teachers from China with high qualificatidribdyuare not

always suitable to work in the state school environment and do not have Qualified Teacher Status or
permission to work in the UK. They often have insufficient competence in English.

Organisation of curriculum and time availalide langua@ learning

Another major barrier is the organisation of the curriculum and the time available for language

learning Language learning in general suffers from a shortage of curriculun’tim it is a

particular issue for Chinese where, according to oxgegienced teacher, pupils need at least 3

years to progress beyond the beginning stages to a level where they can start to identify patterns.
CKSNE A& a2YSUAYSa + O2yUNIRAOUOA2Y 0SGsSSy GKS L

191n Scotland, only GTi€gistered teachers can present pupils for exams.
120Board and Tinsley.anguage Trends. Op cit.



statusasa€e2y R 2NJ GKANR F2NBAAYy I y3Adzad 3S GKIFG LizLIAt a
starting earlier.

This model was not seen to be working well, and the best results and the most motivated pupils

were obtdned where pupils started the language earlier and had plenty of time to reach exam
d0FyYRIFENR® hyS (GSIOKSNJ &akFrAR OFGS3A2NAOItte GKIFG /K
comments reflect the findings of this

report that if the subject is to attaia

critical mass, heads have to be committed

to getting it on the timetable and

supporting small numbers of pupils if

ySOSaalNEd alye aoOKz22fa | NB OdNNByidafe WRFEoofAy3C
a mainstream language subject alomgsFrench, Spanish and German.

Two schools involved in this research had found innovative ways of being able to allocate more

curriculum time for Chinese: in school H, Chinese had been timetabled over two language slots, so

that pupils tookeither Frenchand Spanishpr Chinese. In school B, the school had achieved

additional time for Chinese by integrating it with the teaching of other curriculum subjects including
ICT(Information and Communication TechnologyHPhysical Education) and FESRersonal,

Social and Health Education). In primary schools such integration is also possible and was being

trialled in one school visited, although napecialist teachers need considerable support to develop

this successfully. Several of the education speciatigtsviewed for this research believed that the

key to finding enough time for Chinese was to start early in primary school.

The introduction of Chinese into primary schools has great potential for overcoming the current
skew of Chinese learners towards the more able and the more affluent. In primary schools, all
subjects are compulsory, therefore what is taught is acceptedsaed as normal for everyone.
CKSNE Aa a42YS S@OARSYOS I f-&he innaté potential & Soury Chidkedd A O £ |
to acquire language, which diminishes as children get oflaray be even more relevant for

Chinese than for other languag. Research reviewed the academic perspectives sectiohthis

report suggestshat younger children may be able to acquire characters and tones more easily than
older children. Clearly, age is not the only variable and there are also big challethgse if
opportunities are to be realised. Considerable thought and resource needs to be allocated for
additional training if we aspire to have Chinese taught in primary schools to a standard which
enables pupils to make real progression with the langusigeiever,the current rapidly-developing
status of language teaching within the primary curriculum in England and Scotland constitutes an
important opportunity and enabling factofor developing Chinese in a way which overcomes its
association with privilegand intellectual prowess

Selection by ability



Most secondary schools involved in this research applied some sort of selection by ability. However,
the message that Chinese is only for the most able is likely to inhibit future expansion.

School A offerthe option of Chinese to all pupils, in order to show parity with other languages.
However it tries to guide to favour upper ability as it feels the less able will not be able to cope.

In School H, at present all pupils have the right to opt to learn Ghibat the Chinese teacher felt

that selection on the basis of ability might be preferable as some pupils who choose to do Chinese
struggle with it and can hold others in the class back. Results in a recent test had varied fcom 2%
90%. The Chinese teacatadso felt that rapid growth in the numbers of pupils studying Chinese was
not necessarily beneficial. Slow but solid growth was likely to produce better academic results and
make the teaching of the language more sustainable.

In School E, only the ablepils are offered Chinese although if a pupil in a lower set wished to study
Chinese and had a valid reason, he or she would be accommodated. Another school has resolved the
guestion of who should study Chinese by offering a Chinese taster to all pupéariry, allowing all

pupils who wish to take Chinese in Year 8, but after that providing it as an option only to the top

50%.

{OK22f . Qa WAYYSNEAZ2Y aGNBFIYQ Aa KAIKEE azdzaki
pupils in primary schools fahe 28 places available in Year 7. The school therefore sets criteria for
selection but these are based on motivation and parental support rather than ability.

Currently the perceived and actuak, difficulty of Chinese means that schools are wary oKimg it
available to pupils of all abilities. In introducing a new subject on the curriculum, they know they are
GFr1Ay3a I NRaAlZ SOSYy Y2NB AT Al A& LISNOSAGSR G2
that it is a success. The best way ofrdpihat is by reserving it as an option for more able students.
Even where Chinese is open to pupils of all abilities, there may be an unspoken message that it is not
really something to choose unless you are very able academically. A successful expeiimeigh

ability students then sets the standard for the future and inhibits expansion to those who are less

high flying. Schools may prefer to keep numbers low in order to maintain good results and some
pupils mentioned that they liked Chinese because tlasses were smaller. Expansion of Chinese
within a school is therefore difficult to manage and needs strategic support. Secondary schools and
teachers want to maintain the optional nature of Chinese where possible. They do not see the
imposition of Cinese as a compulsory subject for certain groups of pupils as helpful, and indeed this
research confirms that this is not likely to be successful.

Although there is widespread agreement that certain features of the Chinese languagarticular

the writing system and the lack of cognatesake learner progress slower for English speakers than
is the case in languages which have more similarities with English, other features of the language

present less difficulty than highly inflected languagésere & a general consensus that, with

sufficient time and appropriately staged goals, Chinese can be taught as successfully as any other
language to the full range of learners.



Data from examination entrieshow that the learning of Chinese is less gendarked than other
languages, and feedback from teachers and pupils interviewed for this research confirms that
Chinese may appeal to certain types of pugitdten but not always boys g K2 Y I & 0B F @0 dz2Ny S
by other languages. This seems to be connected on the one hand to the lack of cognates and
grammar and on the other to the way that learning Chinese draws in other abilities such as spatial
awareness or artistic or mathematical intelligences, rathe@ntimainly literary competences. This
requires verification by research involving matched pairs and control groups but may suggest that a
high level of literacy in English (or the mother tongue?), which is an advantage in the learning of
European or Latibased languages, may not be such an advantage when learning Chinese. Even as a
preliminary finding, it suggests th&hinese might ban enabling factor in helping more pupils to

derive success and satisfaction from language learntdghools might consideffering Chinese

alongside European languages, in order to cater for the learning preferences and potentials of
different groups of pupils.

Opportunities for pupil progression

t dzLJA fNEYCR YW S22 dzNJ/ S BemndgMistuptdd at la GumibeR ol ots RitFin the system.

None of the schools visited had successfully resolved the issue of transition from primary to

secondary. This is a significant barrier because the time spent learning Chinese in primarycschools
however valuable initsownrighty @ 6S &a4SSy G2 0SS Wgl aiSRQ AT LidzJ
to continue learning the language when they move into secondary school. Primary schools involved

in this research were concentrating on successfully introducing the language, while secondary

schools offering Chinese did so from scratch. However, as more primary schools successfully embed
Chinese into their teaching, there are likely to be problems of continuity for learners further down

the line unless schools can develop collaborative safistio

Providing progression for pupils post 16 is a problem for schools which do not have their own Sixth
Form. Two of the schools visited were in this position and had not resolved the issue.

Schools with Sixth Forms where Chinese wasegtiiblishedsad they had already hadome

students who had progressed to study Chinese at university. Another school not specifically a part of

this research project, has said that 20% of its eligible students have gone on to do Chinese studies at
university?L. A few years ago there had been problems in access to specialist Chinese degree

courses which catered solely for students learning Chiaésaitioand who regarded such students

Fd WdSNTASRQD | 25SPSNI 1 KSaAS LINB and Gniersitigsang | LILIS |
more flexible now. This was confirmed both by Chinese teachers in the schools concerned and by
university course providers who say they are now seeing fevénitioapplicants.

There is a variety of different university courses €hinese, including single honours courses, and

joint degree programmes combining Chinese with other disciplines. Students at very many

universities can take courses in Chinese as an accredited emauvadited module alongside their

main subject(s). ™ aAy 3t S K2y 2dz2NE O2dz2NES Ay [/ KAySasS Fa [ 2
Studies (SOAS) includes a year abroad. It teaches both full form and simplifiedersaaad gives

advanced Chinegeroficiency equivalent to HSK5. Joint degrkey R W/ KdzW 885 Q aLINE I NI Y'Y

25 NIF2NR DNI YYF N {OK22t® .1/ { W KAyS$as {ddRASE Ay !



tend to be less rigorous linguistically and a new type of busingssted degree course is now

springing up which teaches only simplified characters but includes a strong focus on social sciences.
Chinese, in common with other languaBeS INES O2dzNESazX A& YlFAyfte 02yO0S
DNR dzLJQ 2 F dzy A @S MBiMtiDASSGAIO K 208 SIGINEDD F2NSE WgzR Fy G a 2 F
WestminsterUniversitywhich offers language courses focussing on the practical use ofripedge

and contemporary culture. Despite a high failure rate after the first year, the course prides itself in

offering a course which prepares students for using Chinese in a business environment. It too

includes a year abroad.

There is no common set efandards in describing the level of Chinese covered by university

courses. Dr Song Lianyi at SOAS has investigated ways of mapping Chinese language skills in degree
courses to make them more intelligible for both course applicants and employers. Caanlsesle

were polled on whether external assessment via Chinese official HSK exams might be a solution.
However 75% said would not and 46% would not use suckystem even if asked to do so.

In 2014 the British Association for Chinese Studies ran a ¢atisalon the future of Chinese

Studies. Respondents felt that the diversity of approaches and courses on offer was both a strength

and a weakness of current provision. They also saw the lack of standardisation of language levels as
aweakness and felttia dzy A S NEAGe O2dz2NESa ¢SBE #22SyYy Il iiSQORS
of pooropportunities for pupils to study the language at school, #redlack of initial teacher

training course¥?

Outreach

Most of the schools involved in this research were Confucius Classrooms and as such had outreach
programmes with other schools in their area. These programmes tended to be focussed on cultural
SYNAOKYSY(d IyYyR Wil aGdSNEQ NIYGKSNI GKFy adzaidl AySR f
own teachers to timetabled classes and use their Hanban teacher fogami work with other

schools. Not all local schools wish to be the recipients of this offer and those that do are grateful for
WFNBSQ adzLILI2 NI o6dzd F LIISENI NBtFGAGBStE & dzyO2YYAGGSF
promising developments for extending

Chinese teaching were seen within the

individual schools already offering Chinese tg

some pupils rather than through their

outreach programmes.

Very few schools visited had any links with
local businesses. In some rural or deprived
areas indeed there werero suitable

businesses to link with. Similarly, there were
very few links with local Chinese communities.

122BACS Consultation on the Future of Chinese St(8jming 2014). BACS



Part 3: Effective practice in the teaching of Chinese in schools

In the course of this research, many different schools were visited in altéauntries of the UK.

Schools were carefully chosen to reflect the variety of settings in which Chinese is being studied by
pupils at both primary and secondary levels. Urban and rural locations were included as well as
those located in affluent or lesd$fluent places. Schools from the state, independent and
supplementary sector were also covered by the research team, and case studies are presented
below.

After hours spent watching pupils learning Chinese and talking at length to managers, teachers and
pupils researchers concluded that there is no single effective way to teach Chinese. However,
effective teaching occurs when a number of a number of factors are present. These are listed below
and are drawn from the many good examples of effective teagbf Chinese that researchers were
privileged to observe.

1. Factors which contribute to the effective development of Chinese in schools

w Chinese is fully embedded alongside other languages being taught in the school
w The school has a long terstrategic commitment to developing the teaching of Chinese
and all staff and parents have bought into the benefits of Chinese
W The school makes full and effective use of collaboration with partners
w The school works to ensure effective transition betweenaational phases through
2dz0 NBlF OK ¢2NJ] FyR &adzLJll2NIia € SIENYSNERQ 22 dzNy S
w The opportunity to study Chinese is open to pupils of all secamomic backgrounds
and abilities
W There is sufficient curriculum time to enable pisgib make good progress in their study
of Chinese
w The teacher(s) of Chinese is/are able to provide an excellent linguistic model as well as
pedagogic skills which are appropriate for pupils studying in the context of the UK
W The schoaoprovides training placements for the new teachers of Chinese
w The school ensures that all teachers teaching Chinese are well networked with others in

the same situation and that they have appropriate professional development (CPD)
w The teacher of Chineseliso t S (12 &a0AYdz | S LIzZLIAf AQ Ay dSNEB:
develop their ability to appreciate and think critically about different cultures.

W The use of an immersion (Cpbpproach ensures that a large amount of curriculume
is given over to Chinese so that pupils can make good progress with the language



W The IDL (interdisciplinary learning) approach allows pupils to learn Chinese through cross
curricular projects which extends the curriculum time available and encoutaegasng
in realistic contexts

W The use of team teaching and IT can be invaluable in providing access to good linguistic
models.

W A short but daily lesson in Chinese can be highly effective where curriculum time is
under pressure. Regular exposure to tarduage helps learning

w I ¢gK2fS aOK22f I LILINRIOK Ay 6KAOK YIyeé RATTFS

knowledge of China and Chinese can be particularly effective when curriculum time is
under pressure

W Providing pupils of Chinese heritage with thgportunity to gain qualifications in
Chinese ensures a steady supply of bilinguditerate and bicultural young people who
can use their language skills for higher education and work

w There is a recognition that commitment to tihenguage must also involve an
exploration and appreciation of the culture which goes beyond superficial images and
descriptions

w Early success with language learning demonstrated through success in examinations like
YCT can be a motivating factor
W Creativedza S 2F | 6ARS NI y3aS 2F NBaz2dz2NOSa Ay oOf dzR

age appropriate textbooks and seifade materials/activities drawing on resources both
from China and the UK can be stimulating to pupils

w Where parents are actively engagedthe school in the value of their children learning
Chinese, the levels of pupil motivation are generally higher

2. Case studies

9 Chinese is fully embedded alongside other languages being taught schicel

9 The school makes full and effective use of collaboration with partners (Jiangsu Centre/British
Council and Confucius Institute)

ts

=

i The school works to ensure effective transition between educational phases and suppa
learner journeys from primary tugh to university

I The school provides training placements for the new teachers of Chinese

The AngleEuropean School (AES) is a largd 8 tomprehensive school and Specialist Language
College which converted to academy status in 2011. Lodatewjatestone on the Essex/Greater



London border, it has 1150 pupils on the roll, of whom 60% are white British. It iqittéghing

academically with 80% of pupils achieving 5 good GCSESs including English and Maths (compared with
59% across England)hlis a lower than average proportion of pupils with Special Educational Needs
(5.3%, compared with 16.3% nationally), a higher than average proportion of pupils with English as

an Additional Language (20.7% compared with 13.6% nationally) and much |@amexvérage

numbers of pupils are eligible for free school meals (3.8% compared to 16.3% nationally). In 2013
hFadSR NIGiSR Al Ww3I22RQ YR RSaAONAROSR Al Fa WE RA
pupils to have a rich and fulfilling expefi®©®S 2 F Yl yeé 20KSNJ Odz (GdzNBa I yR
Confucius Classroom since 2008 and started teaching Chinese 9 years ago. The school also works

with the Jiangsu centre which is a local authority link with the province of Jiangsu. This started as a
business link but has developed an educational dimension. The Jiangsu Centre provides teachers,
organises cultural activities and exchanges.

AES has developed a rich language offer as a Specialist Language College betdiffianlt to
sustain a wide range of languages in the time available. However, the school is committed to
maintaining and developing its teaching of Chinese.

In Year 7 all pupils receive a fortnightly taster of Chinese. All pupils at AES study tvegémda

year 9 Chinese is an option as a third foreign language (along with Japanese, Italian and Russian) for
the top 50% of pupils. Between 2hd 30 pupils per year choose Chinese and can take this to GCSE

if they wish. There are currently 22 pupilghre Year 10 GCSE class, 14 in Year 11 and 16 took GCSE
in summer 2013. Chinese is also offered in the Sixth form as part of the International Baccalaureate.
There are currently 6 students taking it in Lower sixth and 4 in Upper sixth. A number of student

have progressed to study Chinese at university.

t dzLJAf & OK22a$S (2 aidzRé / KAYySAaS GKAOK Aad TFANXYEeE ¢
offer of languages. The school does recognise, however, that not all students are keen on languages.

Of those who took GCSE last year 86% got an A* or A, and 93% did the same or better as in their first
foreign language. 53% did better than in their other language. AES used to offer Asset Languages as
accreditation at the end of Y9 and is disappointedttthis award has now been withdrawn. ABC has

been introduced as a replacement. All students take a language in the Sixth form and ABC is also

offered for those who are not studying a language at an advanced level.

As a Confucius Classroom théaal has 2 Hanban teachers who provide outreach to a number of
local primary and secondary schools in the form of enrichment classes once a week or once a
fortnight after school. They also organise community events and conferences for teachers and
culturalactivities such as Chinese New Year. Confucius Institute grant funding has helped AES to
create a network of practice and they have provided a training placement for a teacher tfeonee

the CfBT Education Trust initial teacher training progranfon¢he last three years. As well as the

Head of Chinese, AES employs a part time NQT (who is shared with another school) and a Chinese
language assistant through the British Council. A new Head of Chinese has recently been appointed
to replace the current one o is moving on. However, the school finds that recruiting suitable
teachers of Chinese is an ongoing difficulty partly because of the difficulties of offering a full
timetable for someone who is only able to teach Chinese (it is rarely offered in cornolpinéth

other subjects) and partly because of the shortage of supply of suitably qualified teachers.
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i The school provides training placements for the next generation of teachers of Chinese

9 The opportunity to study Chinese is open to all pupils who are interested (rather than being
based on ability)

9 The teacher of Chinesequides both an excellent linguistic model as well as pedagogic
skills which are appropriate for her pupils

Argoed High School (AHS) is arilblEnglish medium comprehensive school in Bryn y Baal,

Flintshire and in 2012 became one of the figsinfucius Classrooms in Wales. It serves private

housing estatesinaseMitizNI f f 20l A2 2RNVRO G R a8&RIASK Wnngpd !
pupils on the roll, of which around three quarters obtain 5 good GCSESs including English and Maths
(2012 fgures). This compares well with the Welsh average of just over 50%. AHS has no bilingual

pupils or pupils with Welsh as a first language, very few ethnic minority pupils and none with English

as an Additional Language. Fewer than 7% are eligible fosdteml meal$SM) compared to more

than 17% across Wales.

The school strongly promotes its language provision and all pupils take at least the GCSE short
course in Welsh. Some 40% of pupils take a language GCSE whiclmistigparison with the

situation across Wales. Airbus is a major local employer which helps raise awareness of the need for
languages amongst many parents who are employed there.

The school introduced Chinese some three years ago when it was deveatspingiculum in

response to the Welsh Learning and Skills Measure. Pupils consulted about language provision said

they would like to learn Mandarin and Latin. The school saw many cultural benefits in introducing

Chinese into a community with very littthversity. Following a visit to Calday Grange School, AHS

appointed its Chinese teacher. Becoming a Confucius classroom enabled AHS to develop a separate
classroom for the teaching of Chinese as well as to purchase better IT equipment and regources

enhance the teaching of Chinessome fundingéy 'y a6t S |yR IATFTGESRE ANI Y
support Chinese.

The school has encountered difficulties in organising visits to China for pupils and also in establishing
a school link with China. Both ofthes@wizf R Sy Kl yO0S GKS 11 {Qa STF2NIa
pupils and parents.

A Chinese club is offered in Year 8, and timetabled Chinese begins in Year 9 when pupils can choose
Chinese (or German) alongside French and Welsh. Around 25% of the cohort opEdihise in






